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(GLWRU·V1RWH
&RQYHUVDWLRQKDVEHFRPHDNH\SDUWRIWRGD\·VFRPSRVLWLRQFODVVURRPDQGLWLVLQWKDWVSLULWRI
engaged discourse that this journal was born. In the ·VZKHQ.HQQHWK%UXIIHHSUHVHQWHG
FROODERUDWLYHOHDUQLQJDVWKHDFDGHPLF´FRQYHUVDWLRQRIPDQNLQGµKHDUJXHGWKDWZHVKRXOG
encourage students to engage in conversation at every step in the writing process. The idea was that
good conversation would lead to good writing. In keeping with that logic, we believe that
pedagogical conversation can also lead to good teaching.
$VQHZWHDFKHUVRIFRPSRVLWLRQZHDUHRIWHQDGYLVHGWRVWHDOLGHDVIURPRXUFROOHDJXHV:H·YH
IRXQGWKDWWREHJRRGDGYLFH:H·YHDOVRIRXQGWKDWLW·VEHQHILFLDOWRVKDUHRXURZQLGHDVIRUWKH
writing classroom, especially when those ideas are in their infancy, and to talk through and analyze
our successes and failures in the classroom. We believe that our teaching practices are enhanced
when we question our techniques, sample new approaches, and when we allow our pedagogies to
evolve through reflection and good old-fashioned feedback.
This journal presents a collection of teaching materials used in writing classrooms across the nation,
in colleges and universities, writing centers and workshops. They span from sample course outlines
to pedagogical philosophies to daily exercises for teaching abstract concepts. None of them is
perfected;; they are simply offered in their present state. We see this collection of materials as a part
of a larger conversation about how to teach rhetoric and best engage students in the writing process.
We encourage you to use them in your own classrooms, adapt them as needed, and to, of course,
share them with your colleagues for further development and implementation. It is our hope that
they will inspire your teaching and, in turn, lead to success for your students.
³Emily King

0HQWRU·V1RWH
I am very happy to see the third edition of Pupil taking its final shape. The TAs of the 2013 class
have worked very hard on this edition, bringing together a range of materials and observations³
from course planning to reflections of their own teaching³in the hopes of making it easier for
future TAs. The richnHVVDQGGHSWKRIHDFKRIWKHVHFWLRQVDUHFOHDUO\LQGLFDWLYHRIWKHFRQWULEXWRUV·
DQGHGLWRUV·FRPPLWPHQWWRH[FHOOHQFHRQWKHRQHKDQGDQGRQWKHRWKHUVXFFHVVHVWKH\DFKLHYHG
and challenges they came across as they grew in their chosen professional paths. I am as proud of
their accomplishments as I am convinced of the value of this edition in helping future students who
want to pursue the teaching of composition as a career.
³Heping Zhao
Teaching Associate Program Coordinator
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Fullerton College
Spring 2014
English 059 F: Developmental Writing
CRN # 20574 - MW 7:15 a.m. – 9:20 a.m. (Room 1029)
CRN # 20582 - MW 10:30 a.m. – 12:35 p.m. (Room 3013)
Instructor: Jacqueline Calabrese
Email: jcalabrese@fullcoll.edu
Mailbox: 470 (Campus Mailroom)
Available to meet on campus: MW 9:30 a.m. – 10:10 a.m.
SI Leaders: Kat Olvey (MW 7:15); Trevor Allred (MW 10:30)

Required Text
• Mangelsdorf, Kate and Posey, Evelyn. Choices: A Writing Guide with Readings. Fifth Edition. Boston:
Bedford/St. Martin’s, 2013. Print. ISBN 978-0-312-61140-8 (will come with other materials offered by
the publisher at no additional cost)
• Suggested: a recent, non-electronic collegiate dictionary for in-class essays
Other Required Materials & Access
• Reliable access to the internet & student email
• Reliable access to a functioning printer
• Five large blue/green books (available for purchase at campus book store)
• A mini stapler and refill staples
Prerequisites
Recommended score on the English Placement Test or a minimum grade of ‘C’ in ENG 39. Advisories:
READ 056 F. Students who do not meet the prerequisite cannot receive credit for this course. Please be
sure you have met the prerequisite early on in the semester.
Course Description
This course is four lecture hours per week and designed for native speakers of English who need to build
basic English skills in writing, reading, and thinking. It provides instruction in writing effective sentences,
organization of ideas into paragraphs and essays, fundamentals of English, reading short essays,
vocabulary building, basic critical thinking, and study skills.
Course Student Learning Outcomes
Upon successful completion of this course, students will be able to:
x discuss main ideas and supporting points in pre-college-level texts
x compose an essay structured around a thesis statement and developed with personal experience
related to material from texts
x employ various sentence structures appropriately and practice developing a variety of rhetorical
strategies
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x

adopt strategies for time management, use campus support services to improve writing skills, and
establish habits of personal responsibility

Humanities Division Student Learning Outcomes
Students completing courses or programs in the Humanities Division will be able to:
x Use language skills effectively in reading, writing, listening, or speaking to achieve personal, academic,
or vocational goals
x Use critical thinking skills to examine information, events, and ideas from a broader perspective
x Recognize the significance of language and culture in human experience
x Apply principles of academic honesty and integrity
x Work cooperatively and collaboratively with others
x Use campus and/or community resources to participate actively in their own education
Grading
English 59 is graded on a pass/no pass scale. Your final grade will be determined using a point system. There are
1,000 points possible; in order to pass the class you must earn at least 700 points. The breakdown of points is as
follows:
x

3 out-of-class essays
(120, 180, and 250 points each)
3 in-class essays
(40, 60, 100 points each)
Essay Packets
3 Writing Center Visits (10 each)
Response Journal
Participation

x
x
x
x
x

TOTAL:

550 points
200 points
120 points
30 points
50 points
50 points
1000 points

Participation
Response
Journals

Essay
Packets

WC Visits

Out-of-Class
Essays

In-Class
Essays

Course Requirements
•

Essays (750 points total)
You will complete six essays over the course of the semester (three out-of-class essays and three
timed in-class essays; see above for breakdown of points for essays). Students must receive a
passing grade on a minimum of two of the in-class essays in order to pass the course.
Guidelines will be provided for each individual essay. All out-of-class essays must be typed using
correct MLA format for both rough and final drafts. Use 12-point of only Times New Roman, doublespacing, with one inch margins at the top, bottom, and sides. Include the following four lines in the
upper left-hand side of every document you submit, as well as a centered title (no underline, italics,
bold, or quotation marks):
Your Name
Calabrese
ENGL 059, Days of Class, Class Time
Date Month Year

PLANNING AND ORGANIZING
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All out-of-class essays will be submitted to turnitin.com by 11:59 p.m. on the day the essay is due. If
you turn an essay in late, you must still submit the essay to turnitin.com.
Our class turnitin.com information: Class ID: 7570393 Enrollment Password: fullerton1
x

Writing Center Visits (30 points)
You are required to visit the Writing Center for each of the three out-of-class essays. The Writing
Center will provide you with a slip as proof of your visit; you will turn in this slip with your essay.
Tutoring sessions are 30-minutes long, and appointments are recommended (see p. 4 of this
syllabus for contact information).

•

Essay Packets (120 points)
You will have various in-class and out-of-class assignments throughout the course. Select
assignments will be stamped on the day they are due and will be collected as part of an essay
packet, due on the same day as out-of-class essays.
If you are unclear on an assignment, please ask me immediately; do not wait until the night before or
the day it is due to express that you did not understand it. Should you miss a day of class, it is your
responsibility to contact a classmate and get the correct assignment. (You should be aware that due
to the nature of some assignments, not everything can be “made up” if you are absent.)

•

Response Journal (50 points)
You will keep your responses in a blue/green book to be collected regularly throughout the semester.
Each response should be fully developed. Partial responses will not receive full credit. Late journals
will NOT be accepted.

•

Participation (50 points)
Full points can be earned in this category by not missing more than the allowed number of absences,
arriving punctually to class, not using electronic devices, maintaining appropriate classroom
behavior and attitude, communicating respectfully with the instructor as well as other members of
the class, and by actively participating in group and class discussion and activities.

x

Basic Skills Initiative Supplemental Instruction (BSISI) Program
The BSISI program provides supplemental academic support and study skills, fosters connections
between classmates, and increases student retention, persistence, and success. You will have the
opportunity to attend one or two SI sessions held by your SI leader. During the 50-minute session,
you will learn various strategies to increase your chances for success in the class. Weekly topics
correspond to what we will be working on in class and will help you with essays, worksheets, and
other topics from the course.

Extra Credit
Extra credit can be earned by attending SI sessions, where you will earn a ticket to be entered into a
raffle. Raffle winners will earn extra credit points! You must stay for the entire session in order to earn
a raffle ticket. Extra credit is also available by attending additional 30-minute tutoring sessions at the
Writing Center or Tutoring Center. Each tutoring session is worth five points, and you can earn up to
10 points of extra credit.
Policies
•
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•

Attendance & Tardiness
Attendance is mandatory for the success of passing this course. You are allowed three absences without
penalty (or “excused”); additional absences are grounds for being dropped from the course. Please inform me
of any absences ahead of time, if possible, so I can ensure your success in the lesson or assignment you are
missing.
Note: The Fullerton College Catalog states: “after a student accumulates in any class more than a week’s
absences (more than the number of times the class meets per week), …an instructor may drop the student
according to the drop deadlines.” Also, “students should not rely on the instructor to drop them from classes.
Non-attendance does NOT constitute an official drop. Failure to officially withdraw may result in a failing
grade” (p.19).
Habitual tardiness is a distraction for the class. I will allow you a five-minute grace period and after that you
are tardy; arriving after the halfway mark of the class will count as an absence. Two tardies will count as one
absence. Leaving class early will count as a tardy (i.e. leaving class early twice will equal an absence).

•

Instructor Wait Time
If, due to unforeseen emergencies, the instructor does not arrive at the scheduled start time for class, students
are to wait for fifteen minutes (unless otherwise notified by the division). If they do not receive notification to
wait for their instructor to arrive, after fifteen minutes the students may leave with no penalty for absence or
assigned work due for that class meeting.

•

Late Work & Due Dates

Essays are due at the beginning of class. If you know in advance that you need to miss class on the
day an essay or other large assignment is due, it is important that you make arrangements with me
before the class you will miss. (See “Late Pass Coupon” at the end of this packet for more
information about late papers.)
If an assignment is due for class, you must have a printed copy with you at the beginning of class.
Therefore, expressing “my printer wasn’t working,” “my printer ran out of ink,” or bringing your
laptop/tablet instead of a printed copy are not acceptable.
Missed assignments or in-class essays may only be made up if the student obtains my approval.
Missed activities completed in class (journals, peer review, etc.), either individually or as a group,
may not be made up. Essays may only be turned in via email if a student receives permission from
me before the assignment is due.
•

Classroom Behavior
All students at Fullerton College are required to follow the standards of student conduct and discipline policy
as outlined on page 134 of the Schedule of Classes. In addition, to make our class a comfortable and
productive learning environment, I expect you to follow these guidelines:

x

x

Come to class on time, every time, and plan to stay the entire time. We will take a break
during the class (one ten-minute break each hour after the first hour). Please use that time
to use the restroom, make phone calls, text, or eat meals. Do not leave the class during
instruction or group activities except for emergencies.
Do not use your phones or listen to music during class time. Please turn your ringer off
when you come into class. If you need to have your cell phone on for urgent matters,
please discuss this with me before class.

PLANNING AND ORGANIZING
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x
x
x
x

Be respectful to those who are talking by listening attentively. When others are talking, it is
inappropriate to talk with a neighbor, or leave the class.
Come to every class ready to work. Bring your textbooks, a notebook, the syllabus and
course outline, paper, and a pen or pencil every day. Have your homework completed by
the start of class.
Laptops and/or tablets are not permitted.
Vaporizers, chewing tobacco, and particularly smelly food (i.e., a cheeseburger) are
prohibited in our classroom.

We will be sharing many ideas and opinions in this course. I have ZERO tolerance for anyone that makes
another student feel uncomfortable, insecure, etc. Please maintain the highest level of respect when
commenting on the work of another student.
•

Academic Honesty

Students shall not plagiarize, which is defined as stealing or passing off as one’s own the ideas or
words of another, or using a creative production without crediting the source.
The following cases constitute plagiarism:
• paraphrasing published material without acknowledging the source,
• making significant use of an idea or a particular arrangement of ideas, e.g., outlines,
• writing a paper after consultation with persons who provide suitable ideas and incorporating
these ideas into the paper
without acknowledgment, or
• submitting under one’s own name term papers or other reports which have been prepared by
others.
Instructors may deal with academic dishonesty in one or more of the following ways:
1. Assign an appropriate academic penalty such as an oral reprimand or point reduction.
2. Assign an “F” on all or part of a particular paper, project, or exam.
3. Report to the appropriate administrators, with notification of same to the student(s), for
disciplinary action by the College. Such a report will be accompanied by supporting evidence and
documentation.
I take academic honesty VERY seriously, so please do not attempt any dishonest acts with your writing. If you
have any doubts about whether you may have accidentally plagiarized, please discuss your writing with me
before you turn it in.
•
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Campus Resources…only a few of the many offered!

Resource

What they offer

The Writing Center

One-on-one tutoring helping with the writing
process (prewriting, drafting, revising, and
editing).

The Tutoring
Center

One-on-one or group tutoring helping with
writing with a special emphasis on editing
and helping ESL learners.

PLANNING AND ORGANIZING

Contact information:
Located in Room 808 in the
Library/Learning Resource
Center
Phone: (714) 992-7153
Located in Room 806 in the
Library/Learning Resource
Center
Phone: (714) 992-7151



•

Americans with Disabilities Act (ADA) Statement
Fullerton College is committed to providing educational accommodations for students with disabilities
upon the timely request by the support to the instructor. Verification of the disability must be provided.
The Disability Support Services office functions as a resource for students and faculty in the
determination and provision of educational accommodations.
If you have a disability and would like accommodations or if you suspect you have a disability and
would like a learning disabilities assessment, contact the DSS office at (714) 992-7270. You can also
ask me for help working with DSS at any time. If you are already registered with DSS, you should
give me your green “Instructor Letter” as soon as possible if you will be requiring accommodations.
Plan for accommodations at least a week in advance.

•

Emergency Response Statement
Take note of the safety features in around the classroom. Also, please study the posted evacuation routes.
The most direct route of egress may not be the safest. Running out of the building during earthquakes may be
dangerous. During strong earthquakes, it is recommended to duck, cover, and hold until the quaking stops.
Follow the guidance of your instructor. Your cooperation during emergencies can minimize the possibility of
injury to yourself and others.

•

Catalog and Class Schedule Statement
The Fullerton College Catalog and the Class Schedule contains a number of policies relating to students that
are important to you. Please be sure that you have read these publications thoroughly. You may purchase
copies of these publications at the campus bookstore, or you may read them online at the Fullerton College
website, www.fullcoll.edu.

A Final Note: This syllabus and the course it represents may be modified at any time according to
my discretion.

Peer Contacts

1) Name:_____________________________

Ph. #________________________

Email:________________________
2) Name:_____________________________

Ph. #________________________

Email:________________________

PLANNING AND ORGANIZING
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******LATE PAPER COUPON******
Printer not working?
Dog eat your essay?
Still working on the perfect conclusion?
Got some other reason your paper is late?
Don’t panic! You get a ONE-time opportunity to turn in an out-of-class essay late with NO penalty (up to 48
hours late).
Attach this slip to the front of the essay that you would like to turn in late (the next class session after
the essay was due or 48 hours later, whichever comes first). If you turn in the paper more than 48 hours
late, your grade will be deducted 10 points for each day late over the 48-hour time period (with a maximum
of one-week from the original due date).
Your Name: ________________________________________
Assignment: _______________________________________
Original Due Date: ______________________
Date paper turned in: ____________________
Signature___________________________

Instructor’s signature_____________________

REMEMBER, THIS IS YOUR ONLY COUPON! USE IT WISELY!
***If you don’t end up using this coupon,
you may turn it in with your last out-of-class essay for FIVE extra credit points!
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KimberlyGeorge
ENGLISH101SYLLABUS

COURSEDESCRIPTION:
WelcometoEnglish101!Formanyofyou,thiscourseisnotonlyaGErequirement,butapreͲrequisitefor
writingintensivecoursesyouwilltakehereatCalStateFullerton.Therefore,thiscoursefocusesonthecritical
thinkingandwritingskillsyouwillneedasyoucontinueonyouracademicjourney.Thereading,classdiscussions,
writingassignments,andworkshops/groupactivitiesinthisclassaredesignedtohelpyoudeveloptheseskills.
InthissectionofEnglish101,youwillreadandwriteabouttopicsrelatingtoeducation,technology,and
issuesintoday’sworld.Iwillaskyoutotrynewstrategiestohelpyoutodevelopandenhanceyourwritingprocess
forcollegelevelessays.Theworkshopdesignofthisclasswillprovideyouwithampleopportunitiestopractice
usingtechniquesflexibly,consideringmultipleperspectives,andsupportingyourideas.Youwillalsobeaskedto
reflectontheevolutionofyourwritingprocess,soIencourageyoutothinkofyourselfasawriterasyou
participateinallaspectsofthisclass.
ThiscoursefulfillstheGECoreCompetencyRequirementA.2:WrittenCommunications.After
successfullycompletingthiscourse,youwillbeableto:
x Developandexpressyourideasclearlyandeffectivelyinwriting.
x Supportyourideasusingsoundreasoninginformedthroughcriticalreadingsofrelevantinformation.
x Considerthepurpose,audienceandtoneforeachpieceofwriting,andmakestructuralandstylistic
choicesappropriateforeffectivecommunication.
x Constructivelycritiquethewritingofothersandusetheseexperiencestoimproveyourownwriting.
x Usewritingtosynthesizecreativeandinnovativeideas,solutions,andknowledge.

REQUIREDTEXTS&MATERIALS:

o WritingandRevising:APortableGuide.X.J.Kennedy,DorothyM.Kennedy,andMarciaF.Muth.
o
o
o
o
o
o

(Bedford/St.Martin’s,ISBN:978Ͳ0Ͳ312Ͳ67950Ͳ7)**
50Essays:APortableAnthology3rdEd.SamuelCohen.(Bedford/St.Martin’s,ISBN:978Ͳ0Ͳ312Ͳ60965Ͳ8)**
Five8.5x11bluebooksforWritingLogsandaninͲclassessay
Collegeruledlooseleafpaperornotebookfornotes/inͲclassactivities
Folderorbinderforkeepinghandouts,drafts,essays,etc.
Astaplerforfinaldrafts
USBflashdriveforsavingyourdrafts
**Bothtextsareavailableononehourreserveatthelibrary.

ATTENDANCE&PARTICIPATION:













Attendanceandactiveparticipationarenecessarytobesuccessfulinthiscourse.Assignmentsareduemultiple
timesaweek,soabsencesandtardinesswilldirectlyimpactyourgrade.Ifyouareabsent,youwillnotreceiveany
pointsforassignmentsdue/completedthatday.Anabsencemeansnotattendingclassorleavingearlyforany
reason.
Arrivinglate,leavingearlyandotherinappropriatebehaviorgreatlydisruptsthelearningenvironmentforyouand
yourpeers.Pleasearrivetoclassontime,bereadytoworkandberespectfulofyourclassmates.Thismeansno
cellphones,texting,orunauthorizedcomputeruseduringclass.Completeallthereadingsbeforeclassandbe
readytodiscussbybringingyouropinions,reactions,andquestionswithyoutoclass.

LATEͲPAPERPOLICY:
Essaysaredueatthebeginningoftheclassperiod.Withveryfewexceptions,latepaperswillnotbeaccepted.Ido
notacceptlateworkormakeͲupsofinclassactivities.Ifyouneedtobeabsent,pleasearrangeforyour
assignmentstobesubmittedearlyforfullcredit.

PLANNING AND ORGANIZING
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REVISIONOPTION:
Youmayreviseoneessay(#1,2or3)toresubmitforahighergrade.Revisionsneedtomakesubstantial
improvementstoearnahighergrade;therefore,ifyoudecidetoreviseapaper,youshouldconsiderseeingmeor
awritercentertutortodiscusspossibilitiesforimprovement.Revisedessaysshouldbestapledorclippedtothe
frontoftheoriginalessaypacket.ThedeadlinetosubmitrevisedessaysisFriday,May2nd.

PLAGIARISMPOLICY:
Plagiarismcanrangefromcopyingasentencefromanarticleyouread,toturninginanessaythatyoudidnot
write.CalStateFullertondefinesplagiarismas“takingthework(words,ideas,concepts,data,graphs,artistic
creation)ofanotherwhetherthatworkisparaphrasedorcopiedinverbatim…withoutgivingcredittothat
source.”Plagiarismandotherinstancesofacademicdishonestymayresultindisciplinaryproceedings.
Youwillreceivezeropointsforanyplagiarizedworkwhichmayresultinfailureofthecourse.Ifyouareunsure
ifyouareplagiarizingorhavequestionsaboutusingsources,pleaseaskme.Formoreinformationonacademic
dishonestyatCalStateFullerton,gotohttp://www.fullerton.edu/deanofstudents/Judicial/Policies.asp

ASSIGNMENTS&REQUIREMENTS:
ReadingResponses(5.5%)
Overthecourseofthesemester,youwillwrite4readingresponses(2pagesinMLAformat).Thesereading
responsesprovideyouwithanopportunitytothoughtfullyreflectonassignedreadingsandwillhelpyoudevelop
ideasforwriting.
WritingLogs(3%)
Inclasswritingactivitieswillbecompletedandcollectedinbluebooks.ThismayincludeactivitiessuchasquickͲ
writes,inventionactivitiesorgroupwork.Youwillsubmitawritinglog(bluebook)witheachessay.Youwillneed
fourbluebooksinordertosubmityourwritinglogs.
WritingCenterStamps(3.5%)
Twicethissemester,youwillmeetwithatutorattheWritingCenter.TutoringsessionsareoneͲonͲoneandlast
approximately30minutes.Pleasebringyoursyllabus,essayprompt,prewriting,anddraftstothetutoringsession.
Alsopreparesomequestionsorconcernsyouhaveaboutyouressay.Seethecourseoutlineforduedates.
TopicsProposals/Outlines/SummaryofSources/RoughDrafts(21%)
ForeachoutͲofͲclassessay,youwillcompleteatopicproposal,anoutlineandaroughdraft.Forthefourthessay,
youwillalsosummarizetheoutsidesourcesyoufound.Outlines,draftsandthesummaryofsourcesmustbetyped
usingMLAformat.Furtherdetailsonformattingandsubmissionrequirementswillbeincludedonthepromptfor
eachindividualessay.Seethecourseoutlinefortheduedatesofeachassignment.
Essays(55%)
Inthisclass,youwillwriteatotaloffouressays.ThesemustbetypedusingMLAformatandsubmittedasapacket
consistingofthefollowing:finaldraft,roughdraft,peerreviews,outlineandassignmentsheet.Pleasekeepallof
yourgradedessaypacketsthroughoutthesemester.
InͲClassEssay(7%)
InͲclassessayswillrelatetothereading/writingassignmentsfromthecourseandwillbewritteninabluebook.
Youwillhavetwoclassperiods(May7th&May9th)tocompletethisassignment.
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ClassworkandParticipation(5%)
Thisincludesactiveparticipationinclassactivitiesandgroupdiscussions,aswellaspromptattendancetoclass
meetingsandconferences.Failuretoparticipateduetotardiness,absenceorotherreasonswillnegativelyimpact
yourgrade.
Conferences
Youwillattendtwoindividualconferenceswithme(Week7&Week14).Theseconferenceswillbeheldinmy
office(LH534)andlast15minutes.Tardinessorfailuretoattendyourconferenceisequivalenttomissingone
weekofclassandwillnegativelyimpactyourclassworkandparticipationgrade.ConferencesignͲupswillbe
circulatedinclass.


GRADING&POINTS:
Thereare290pointspossibleinthiscourse.InordertopassEnglish101,youwillneeda“C”orbetter.Iusethe+/Ͳ
gradingoption.Therearenoopportunitiesforextracreditinthisclass.
GradingScale

97Ͳ100%
Points
Total
A+
=
Assignment
Each
Points
93Ͳ96%
A
=
ReadingResponses(4)
4
=
16
90Ͳ92%
AͲ
=
WritingCenterStamps(2)
5
=
10
87Ͳ89%
B+
=
83Ͳ86%
B
=
TopicProposals(4)
2
=
8
80Ͳ82%
BͲ
=
Outlines(4)
2
=
8
77Ͳ79%
C+
=
RoughDraft&PeerReview(4)
10
=
40
73Ͳ76%
C
=
WritingLogs(4)
2
=
8
70Ͳ72%
CͲ
=
SummaryofSources
ͲͲ
=
5
67Ͳ69%
D+
=
FinalDrafts(4)
40
=
160
63Ͳ66%
D
=
60Ͳ62%
DͲ
=
InͲClassEssay(Final)
ͲͲ
=
20
0Ͳ59%
F
=
ClassworkandParticipation
ͲͲ
=
15
Total



=

Passing=Corbetter
(73%or212+points)

290

*Youcancalculateyourgradewiththefollowingformula:

Pointsearned/currentpointspossible=current%



CAMPUSRESOURCES
TheWritingCenterisafreeserviceforstudents.Atthewritingcenter,tutorswillprovidefeedbackonyourwriting
assignmentsforanyofyourclasses(notjustEnglish!)inaoneͲonͲone30minutetutoringsession.
657Ͳ278Ͳ3506;PolackLibraryNorth,FirstFloor
http://english.fullerton.edu/writing_center/
**Toregisterandmakeappointments,goto:
http://english.fullerton.edu/writing_center/appointments.asp
TheAcademicAdvisementCenterassistsinplanningyourcoursesandmeetingyourdegreerequirements.



657Ͳ278Ͳ3006;UH123B
http://fullerton.edu/aac/ 



StudentHealthandCounselingCenterprovidesappointmentstohelpyoustayphysicallyandpsychologically
healthy.



657Ͳ278Ͳ2800(Health),6579278Ͳ3040(Counseling);SHCCbuilding
http://www.fullerton.edu/shcc/
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OfficeofDisabilitySupportServicesprovidesassistanceforstudentswithdisabilities.PleasenotifymeortheDSS
Officeifyouhaveadisabilitythatrequiresextraassistanceandsupport.



657Ͳ278Ͳ3117;UH101
http://www.fullerton.edu/dss/

OfficeofStudentAffairsprovideslinkstoalltheotherprograms,servicesandscholarshipsavailablehereatCSUF.


http://www.fullerton.edu/sa/departments/

CampusEmergencyPreparednessisavailablesoyoucanfamiliarizeyourselfwithprocedureshereatCSUF.Goto:


http://prepare.fullerton.edu/.

Yourclassmatesarealsoanimportantresourceforsuccessinanycollegecourse.Usethespacebelowtogetthe
phonenumberoremailoftwoorthreeotherstudentsinthisclass.

_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
COURSESCHEDULE
Thefollowingisthescheduleofassignmentsforthisclass.Thisschedulemaybesubjecttochange.
x

Allreadingsandassignmentsarelistedonthedaytheyaredue.Pleasecometoclasswithall
readingsandassignmentscompletedthedayitislistedonthesyllabus.
Bringyourtextbooks,notebook,writinglog,andpartsofyouressaysinͲprogresstoclassevery
day.

x

WEDNESDAY

MONDAY

WEEK
1/20


MLKDay:NoClassMeeting

1

1/22

1/24



Ǧ



Ǧ

Inclass:
Ǧ
Syllabusquiz
Ǧ
Moreintroductions

Inclass:
Ͳ
Ͳ

2

18

FRIDAY

Introtocourse
BriefsyllabusIntro

Readsyllabusanddevelop3
possiblequizquestions
Lookintotextbookpurchases

1/27

1/29

1/31

Ǧ
Ǧ
Ǧ

Ǧ

Ǧ
Ǧ

WritingandRevisingp.1Ͳ6
RegisterwiththeWritingCenter
BringWritingLog1(bluebook)

Inclass:
Ǧ
Writingprocess
Ǧ
Instantessayactivity


WritingandRevisingp.11Ͳ18


Inclass:
Ǧ
Ǧ

PLANNING AND ORGANIZING

Criticalreading
Explainreadingresponses

50Essaysp.15Ͳ19,239Ͳ243
ReadingResponse#1due


Inclass:
Ǧ
Discussreadings




3

2/3

2/5

Ǧ
WritingandRevisingp.41Ͳ52



Inclass:
Ǧ
Assignessay#1
Ǧ
Inventionactivities

Ǧ
Ǧ

WritingandRevisingp.7,bottomof Ǧ
9Ͳ10,60Ͳ62
TopicProposal#1due
Ǧ



Ǧ

Inclass:
Ǧ

Inclass:

Developingfocus

Ǧ

Essaystructure

2/12

2/14

Ǧ

Ǧ
Ǧ

Ǧ

WritingandRevisingp.101Ͳ109

WritingandRevisingp.142Ͳ145
RoughDraft#1due

Ǧ



Inclass:
Ǧ
Ǧ

Ǧ

WritingandRevisingp.137Ͳ
142
WritingCenterStamp#1due



Inclass:
Ǧ
ReviewRubric
Ǧ
Revision(HOCvs.LOC)

Inclass:

Developingdetails
Descriptivelanguage

2/17

Peerreview

2/19

2/21



Ǧ

President’sDay:Noclassmeeting



Ǧ
Ǧ
Ǧ

5

FinalDraft#1due


Inclass:
Ǧ
Ǧ

LOC:Proofreading&editing
Grammareditingchecklist

50Essays72Ͳ75,280Ͳ283
ReaderResponse#2
Bringwritinglog#2



Inclass:
Ǧ
Discussreadings

WEDNESDAY

MONDAY

WEEK

6

WritingandRevisingp.57Ͳ59,
83Ͳ87
Outlinesamplesp.73Ͳ82
(optional,useasareference)
Outline#1due

2/10



4

2/7

FRIDAY

2/24

2/26

2/28

Ǧ
WritingandRevisingp.119Ͳ121



InClass:
Ǧ
Assignessay#2
Ǧ
Choosingasubjectforanalysis

Ǧ
Ǧ

Ǧ

WritingandRevisingp.112Ͳ114
TopicProposal#2due


Inclass:
Ǧ
Invention
Ǧ
ConferencesignͲups

WritingandRevisingp.127Ͳ
130,97Ͳ100



InClass:
Ǧ
Organizationandstructure
Ǧ
ConferencesignͲups

3/3Ͳ3/7
Conferences:Noclassmeetingsthisweek
Ǧ

7

Outline#2dueinyourconference




Myconferencetimeis____________________inLH534.
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8

3/10

3/12

3/14

Ǧ

Ǧ

Ǧ

RoughDraftofEssay#2









Inclass:

Inclass:

Ǧ

Ǧ

3/17

3/19

3/21

Ǧ

Ǧ
Ǧ
Ǧ

Ǧ

FinalDraft#2due



Expandinganalysis

50Essaysp.196Ͳ202,438Ͳ447
ReaderResponse#3due
BringWritingLog#3

Inclass:

Inclass:
Ǧ

10

WritingandRevisingp.90Ͳ96




Inclass:
Ǧ
PeerReview




9

WritingCenterStamp#2due

LOC:Clausesandpunctuation

Ǧ
Ǧ

Assignessay#3
Choosingtopicsandidentifying
audiences

Ǧ

Introductionsandconclusions

WritingandRevisingp.190Ͳ
191,62Ͳ68
TopicProposal#3



Inclass:
Ǧ
Discussreadings(from3/19)
Ǧ
Makingaclaim

3/24

3/26

3/28

Ǧ
WritingandRevisingp.30Ͳ40
Ǧ
Outline#3due


Inclass:
Ǧ
Structureofanargument
Ǧ
Usingevidencetosupportclaims

Ǧ

Ǧ
RoughDraft#3due


Inclass:
Ǧ
PeerReview

WritingandRevisingp.8Ͳ10,200Ͳ
201


Inclass:
Ǧ

IdentifyingandaddressingcounterͲ
arguments

3/31Ͳ4/4

SpringBreak:Noclassmeetingsthisweek

11

Ǧ

20

WEDNESDAY

MONDAY

WEEK

12

Reviseessay#3forMonday4/7

4/7

4/9

Ǧ
FinalDraft#3due




InClass:
Ǧ
LOC:AcademicTone


Ǧ
Ǧ
Ǧ
Ǧ

4/11
WritingandRevisingp.267Ͳ279
VideolinksonTitanium
ReaderResponse#4due
BringWritingLog#4

Inclass:
Ǧ

PLANNING AND ORGANIZING

FRIDAY

Discussreading

Ǧ
Ǧ

WritingandRevisingp.37
(table),19Ͳ20
Bringcomputersortabletsif
possibleforresearchdemo


InClass:
Ǧ
AssignEssay#4
Ǧ
Usingquestionstoresearch
Ǧ
Findingsources



13

4/14

4/16

4/18

Ǧ

Ǧ
Ǧ

Ǧ

WritingandRevisingp.37,204Ͳ208
(top)
Ǧ
Bringinatleastoneofthesources
you’vefoundsofar(electronic
copiesok)

Inclass:
Ǧ
Evaluatingonlinesources
Ǧ
Usingreadingtodevelopideas


WritingandRevisingp.201Ͳ203,
TopicProposal#4due

WritingandRevising,p.130Ͳ
132
SummaryofSourcesdue(W
&Rp.218Ͳ232includesa
referenceforyoursource
citations)

Ǧ



Inclass:
Ǧ

Developingproblems&solutions



Inclass:
Ǧ
Developingsolutions

4/21Ͳ4/25

Conferences:Noclassmeetingsthisweek
14

Ǧ

Outline#4dueinyourconference


Myconferencetimeis_________________________inLH534.

15

16

4/28

4/30

5/2

Ǧ
WritingandRevisingp.208Ͳ217

Inclass:
Ǧ
Integratingsources

Ǧ


Inclass:
Ǧ
MLAformattingandcitation

5/5

5/7Ͳ5/9

RoughDraft#4due

Inclass:
Ǧ

Ǧ
FinalDraft#4due
Inclass:
Ǧ
Eliminatingwordiness
Ǧ
InͲclasswritingstrategies

PeerReview


InͲclassessay
(bringabluebook)



5/12-5/16

FinalsWeek:Noclassmeetingsthisweek

Officehoursduringfinalsweekare____________________inLH534.
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English 101-Fall 2013
Instructor: Amber Tavasolian
Room: MH 685
Office: LH 533
English 101 (sec #22068)
Email: atavasolian@fullerton.edu
TU/TH 10:00-11:15am
Phone: 657-278-7349
Office hours: Tuesday 11:30am-12:30pm
& Thursdays 8am-9am, 5:50pm-6:30pm
or by appointment
Required Text(s) and Materials:
Fontaine, Sheryl and Cherryl Smith. Writing Your Way Through College: A Student’s Guide.
Portsmouth:
Heinemann, 2008. (WC)
(This text can be purchased at the Little Professor Bookstore, located at 725 N Placentia
Ave, Fullerton at the corner of Nutwood and Placentia)
1 examination Blue or Green Book
1 Composition notebook
Blue or black pen for all in-class writing
Access to the Internet and Microsoft Word is essential for this class
A fictional book to be approved by me at a later date

Course Description:
English 101 is an introductory composition course designed to foster your understanding of the
writing process through the practical application of information provided in class discussions and
readings. Throughout the duration of this class, you will develop your analytical and critical
thinking abilities as well as improve your skills in written communication. This course is meant
to demonstrate and emphasize the importance of writing in both the academic and professional
realms, as well as its ability to encourage personal development. Hopefully, this class will also
alleviate some of your fears and misapprehensions about writing.
The main goals of this course are to help you:
-Develop your own writing process
-Organize and identify your thoughts in writing
-Clearly and effectively communicate your own thoughts and your understanding of
concepts in writing
-Learn how to be analytical about your own environment
-Become aware of the expectations of academic writing
-Gain confidence in your writing ability
Prerequisite: Passing ENGL 99 or score of T147 or higher on the English Placement
Test (EPT).
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Course Guidelines and Requirements:
Participation:
I do not expect everyone to speak during every class, but I do expect everyone to be actively
engaged during each session. This class will require thoughtful interaction with your peers
during in-class discussion and group work; as such, you will be expected to be present and
prepared for each class session, your absence and absent-mindedness will be detrimental to
yourself, your peers, and the class environment. In order to prepare yourself for class, complete
the readings and your writing responses to be turned in during the next class session. Attendance
will also affect your participation grade since you cannot participate if you are not in class.

Late Work:
I will not accept late work.

Electronic Devices:
I do not allow laptops in class. Cellular phones are to be kept on silent at all times and in your
pocket or bag. Music players of any kind need to be stowed during class. If you have any
concerns, see me outside of class.

Attendance:
Life is a fickle and unpredictable journey. I understand that sometimes, things happen. In order
to try to accommodate the capriciousness that is life, you will be allowed 2 absences
throughout the semester that do not negatively affect your grade, so use them wisely; any
subsequent absences and missed participation points will be docked from your final grade.
Tardiness will also threaten your grade. Role will be taken during every class session and 2
tardies (10 minutes or more) will be counted as the equivalent of 1 absence.

Responses and Weekly Assignments:
Over the course of the semester you will be assigned weekly readings, which you will be
expected to complete and respond to before class. Your readings will be assigned to you out of
your textbook, posted online for your access, or will be given to you in handout form. You will
be expected to respond thoughtfully and critically to all readings; some responses will be a free
response to the reading, and other times you will be given a specific prompt to which you will be
expected to respond. Do NOT summarize the readings in your response. I picked the reading, I
am already aware of what they are about. Each response should be one page, double-spaced, 12
point-font in MLA format.

PLANNING AND ORGANIZING
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In-Class Writing:
You will be expected to perform in-class writing several times throughout the semester, both
formal essays and informal, impromptu responses. These assignments are designed to test and
hone your writing skills in a restricted setting. More information will be provided later in the
semester regarding the parameters of these assignments.
Essays:
The essays assigned in this course are designed to employ the skills you will be learning in class
(such as analytical, reasoning, and organizational skills) and will be based on the readings and
class activities. Throughout the duration of the semester, you will write a total of 6 essays (4 outof-class, and 2 in-class). Each out-of-class essay will need to be formatted according to MLA
guidelines. All essays are required to be 4-6 pages in length. All essays will be turned in at the
beginning of class on the day that it is due along with all pre-writing work, rough drafts,
revisions, and peer reviews. I will not accept essays via email or essays that are turned in by
a classmate. If you have any questions or there are extenuating circumstances contact me at least
24 hours before the essay is due.

Revisions:
Writing is something that is constantly in flux and never truly finished, but set aside. That being
the case, I will allow you the opportunity to revise 3 out of your 4 essays. However, 10 points is
the most your grade can increase with each revision. You cannot lose points in revising. In order
to revise you must workshop with either me or a tutor at the Writing Center and write a 1 page
long reflection on your revision process. Outlining, prewriting, and drafting will also be counted
towards the points you can earn for revision work.

Writing Center Visits:
You will be required to visit the Writing Center 2 times throughout the semester. Failure to meet
this requirement will result in the loss of points from your final grade. Be aware that the Writing
Center will not “edit or fix” your essay. The Writing Center is designed to provide you with the
tools to become a more confident writer, which means you will be expected to participate and
interact with the tutor. In order to make an appointment at the Writing Center you will need to
create an online account and schedule your appointments online
(https://fullerton.mywconline.com). The Writing Center is located on the first floor of the north
side (the newer side) of Pollak Library. If you have any questions, call the Writing Center:
(657) 278-3650.
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Grading:
English 101 is a GE requirement that necessitates a grade of “C” or 73% or higher in order for
the course to count. This course’s grades will be calculated based on a points system which is
structured as follows:
Participation/Attendance:
100 points
Weekly responses:
100 points
In-class Essays
50 points (25 points each)
Essay 1
100 points
Essay 2
100 points
Essay 3
150 points
Essay 4
200 points
Drafting Work
100 points
Peer Reviews
50 points
WC Visits
50 points
Total:
1000 points

Plagiarism (or the Big Bad)/Academic Integrity:
Plagiarism is an all around awful act. It not only makes intellectuals cry but breaks your
instructor’s heart. In case you did not know, plagiarism is: the act of taking someone else’s work,
either their exact words; a paraphrased version of their words; paraphrasing their original ideas
and claiming those ideas as your own; improper acknowledgement or citation of sources within a
work; or the submission of a work that has been significantly edited by another person so that it
drastically changes the writing style or content of the work. Plagiarism is a grievous offense and
punishment for it is extremely severe, potentially resulting in your expulsion from the university.
It is each student’s responsibility to be familiar with the University Policy Statement on
academic dishonesty, which can be found at:
http://fullerton.edu/senate/documents/PDF/300/UPS300-021.pdf.
Special Needs:
If you have any special needs that require accommodation, please let me know the first week of
classes. CSUF requires that students with disabilities document their disability with DSS
(Disabled Support Services), located on the first floor of University Hall in UH-101. You may
register online at: www.fullerton.edu/disabledservices or call (657) 278-3117. DSS can also be
contacted online at: dsservices@fullerton.edu.
Emergency Information:
Awareness of the university’s emergency preparedness statement can be found:
http://prepare.fullerton.edu/.

PLANNING AND ORGANIZING

25



Tentative Course Outline—English 101
Week
Date
1

2

3

4

In-Class

Tues 8/27

Introductions, Syllabus Overview,
Rules of Writing

Thurs 8/29

*Process Paper Due*
How and Why; Assign and Discuss
Essay 1

Tues 9/3

Language Communities and Audience;
In-class essay

Thurs 9/5

Elements of Essay Writing

Tues 9/10

Identity and Language

Thurs 9/12

Peer Review #1; Word Choice

Tues 9/17

Meanings of Words; Interpretation

Thurs 9/19

*Essay 1 Due*
Assign and discuss Essay 2

Tues 9/24

Extended Metaphor

Thurs 9/26

Logic and Logical Fallacies

Homework
Read: “Happy
Endings” & “Shitty
First Drafts” (handout)
Write: Writing Process
Paper
Read: Chap 1 WC
Write: Response due
Tues
Read: Chap 2 WC;
“Just Walk on By”
Write: Response due
Thurs
Read: Chap 3 WC;
“The Joy of
Reading…”
Write: Response due
Tues
Read: pg. 134-141 WC
“On Being a Cripple”
Bring 2 copies for peer
review Thurs
Read: Chap 14 & 16
WC; “The
Jabberwocky”; “Me
Talk Pretty One Day”
Write: Response due
Tues

Read: “This is Water”

5
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Read: “What Comes
First?”
Write: Response due
Thurs
Read: “Us and Them”
Write: Response due at
conference



6

Tues 10/1

Conferences
Read: Chap 6 WC

7

8

9

10

11

Thurs 10/3

Conferences

Tues 10/8

Organization and Effectiveness

Thurs 10/10

Peer Review #2
Social Conventions

Tues 10/15

Exemplification

Thurs 10/17

*Essay 2 Due*
Assign and Discuss Essay 3

Tues 10/22

Logos, Pathos, Ethos

Thurs 10/24

Evolution of Words; Definition

Tues 10/29

Research Process and
Citations

Tues 10/31

Integrating Quotations
Structure, Form, Audience

Tues 11/5

Thurs 11/7

Finding Connections and Creating
Meaning
Peer Review
Assign and Discuss Essay 4

Read: “Sweet, Sour,
and Resentful”
Bring 2 copies of draft
for peer review Thurs
Read: “The Ways We
Lie”

Read: “In the Early
Morning Rain”
Read: “Jesus Shaves”
Write: Response due
Thurs
Read: “The Men We
Carry…”
Write: Response due
Tues
Write: Intro. & thesis
for Essay 3, Due Thurs.
Read: “On My
Wayward Affections”
& “Untitled”
*Bring 2 research
articles for Thurs.*
Read: “The Ritual of
Fast Food”
Read: pgs 65-68 WC
Bring 2 copies of draft
for Thurs.
Read: “The Chase”
Bring 3 items for
analysis: song, ad,
poem
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12

13

14

15

16

Tues 11/12

*Essay 3 Due*
Context and Meaning

Write: Intro. and thesis
for Essay 4

Thurs 11/14

Elements of Analysis: Visual Texts

Tues 11/19

Elements of Analysis: Audio-visual
Texts

Thurs 11/21

Elements of Analysis: Written Texts

Tues 11/26

Fall Recess—No Classes

HW: Work on Essay 4

Thurs 11/28

Fall Recess—No Classes

HW: Work on Essay 4

Tues 12/3

In-class Essay

Bring 2 copies of draft
for peer review Thurs

Thurs 12/5

Peer Review # 4

Tues 12/10

Multidisciplinary Relevance

Thurs 12/12

*Essay 4 Due by 5pm*
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HW: Select a text for
analysis for Essay 4
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Essay Rubric
Jacqueline Calabrese

Element
Essential
Criterion
(5%)
Introduction
(3%)

Thesis
(15%)

Paragraph
Structure &
Development
(25%)

Meaningful
Analysis,
Evidence, and
Process
Explanation
(22%)

Overall Essay
Structure
(20%)

Spelling,
Grammar, &
Turnitin.com
(10%)

Clear Pass (80-89%)

Marginal Pass (70-79%)

Marg. No Pass (65-69%)

 Some elements of formatting are incorrect; minimum pg. requirment
 Prompt is addressed
(2-3)

High Pass (90-100%)
 Follows all formatting guidelines; exceeds page requirement
 Accurately addresses prompt
(4-5)

 Basic thesis but still has both fact
and opinion
(11)

 Average hook
 Adequate background information provided
(2)



Clear thesis that establishes the
main point with fact and opinion
(12-13)




 Provides few examples or
some are irrelevant
 Does not comment on
significance of examples
 Rushed and undeveloped
process explanation
(15)



 Provides average examples
 Sporadic comments on the
significance of examples
 Average process explanation
with minimal details
(16-17)

 Unclear or awkwardly
worded thesis; fact or opinion
missing
(10)
 Some paragraphs lack topic
sentences that make clear
points
 Some paragraphs unfocused
 Some paragraphs lack full
development, details, reasons
 Awkward sentence structures
(17)

Provides relevant examples with
good detail
Comments on significance of
The majority of examples
Process explanation provides
many details
(18-19)

 Some minor organizational
problems
 Average paragraph transitions
 Less-than-satisfying conclusion
(14-15)

Average topic sentences
Mostly focused paragraphs
Adequate development or
some paragraphs lack full
development, details, reasons
Limited variety of sentence
structures
(18-19)

Logical sequencing of ideas
Transitions included throughout
Basic conclusion
(16-17)

 Somewhat disorganized
structure; filler ideas
 No transitions
 Underdeveloped or repetitive
conclusion
(13-14)














 Pervasive sentence boundary,
grammatical, punctuation
problems impair clarity
 Late turnitin.com; original work
(6)
 Contains very few grammatical,
sentence boundary,
punctuation, or spelling errors
 Submitted on-time; original work
(8)

 Contains some sentence
boundary, grammatical,
punctuation, and/or spelling
errors
 Submitted on-time; original work
(7)

Topic sentences that
make clear points
Focused ideas
Developed with reasons,
details, and examples
Variety of sentence
structures
(20-22)

 Interesting “hook” and background information
 Leads logically to thesis
(3)
 Clear, well-worded, and insightful
thesis with both fact and opinion
(14-15)
 Topic sentences included throughout
that make clear, insightful points
 All paragraphs are extremely focused
 Well-developed with
reasons, details, & examples
 Sophisticated & varied
sentence structures
(23-25)
 Consistently provides
relevant and detailed examples
 Makes consistent and insightful
comments about the significance
of examples
 Strong process explanation with many
interesting details
(20-22)
 Logical sequencing
and structure of ideas
 No filler ideas or sentences
 Smooth paragraph transitions
throughout
 Satisfying conclusion
(18-20)
 Contains no sentence
boundary or grammatical
errors & very few punctuation
and/or spelling errors
 Submitted on-time; original work
(9-10)

Name:______________________________________
Important Notes/Comments (if applicable):










Irrelevant thesis or
no thesis provided
(0-9)

No “hook”
No context
Unrelated to thesis
(0-1)

Guidelines not followed
Prompt is not followed
(0-1)

No Pass (64% & Below)







Most paragraphs lack
topic sentences
Most paragraphs
unfocused
Most paragraphs lack
full development
Confusing sentence structures
(0-16)




Paragraph structure is absent
Generally disorganized
No conclusion
(0-12)







Provides few or no
specific examples
Does not comment on
significance of evidence
Shows lack of understanding
of the assignment
(0-14)




Score

/ ______ /100

Pervasive errors that drastically
impair clarity
Late and/or over 10% of the
essay is from an uncredited
source
(0-5)

TOTAL:_______ %
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Course Rationale
Sara Uribe-Barrios
The manner in which I created my syllabus and structured my classroom activities and practices
heavily rely on the teaching philosophy I have developed throughout the given opportunities I have
had throughout the Teaching Associate program. The syllabus has been modeled after what I hold
to be valuable in the classroom to foster our growing writers in the classroom. Within it I provide
the intention of each assignment section whether it is peer review, reading responses, essays, writing
center, etc. so that students will realize the significance and purpose of the assignment and become
aware of the effectiveness. My approach with this is not to be too directive, but I at least want to
offer a model for students to follow, the execution of the assignment is in their hands.
Another integral part of the course syllabus is the books I have chosen for the class. I chose 50
Essays as my reader only because it has quite a variety of essays. It includes essays that speak to the
topics I want the students to discuss; it also has model writing for the students to follow and most
importantly it lends itself to the value of the classroom. This reader is compiled of essays that are a
staple of our education and history, but it also has modern writers with modern topics. I appreciate
this notion because it permits for a conversation to happen where students can engage in critical
conversations amongst themselves with my facilitation. To pair the essays in the anthology I have
also assigned Writing Your Way Through College so that students learn about voice, language
communities, collaboration, etc in a more approachable manner. By becoming aware of this students
can situate themselves as students in the university and the text also allows for them to situate
themselves in a writing process.
The essays assigned offer students an opportunity to expand the practices they are learning in
regards to writing and apply the knowledge beyond the classroom. Since I stress the significance of
personal voice I have attempted to create prompts that promote that and practice for students to
gain authority over their personal voice. The argumentative essay they write is about an issue in a
community that only they belong to, and by asking them to apply academic conventions to topics
and relations they are familiar with the blend of the two becomes possible.
Another strong practice in the class to promote collaboration and the writing process is peer review.
I have created a peer review worksheet in relation to Writing Your Way Through College that outlines
the process of peer review and the purpose of it, so students are well aware of what their role is
during the process of it. This worksheet reminds them of the collaborative aspect of having a
conversation with our peers in regards to writing. In regards to the writing process I have
implemented a need to turn in an outline and a first paragraph with a working thesis on different
meeting days before each essay peer review date. This allows students to not only start thinking
about their essays before hand, but it provides a window for them to recognize the process of
writing. The entire course is modeled after my attempt in allowing students to become active
authorities in their writing, so they can continue writing beyond the university.
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Students enter the classroom well aware of their role as students and as learners. They are familiar
with routine of coming to class ready to discuss and work with their peers. It is important that a
community is built amongst themselves, so that their learning becomes more accessible and
practical. The course I offer my students allows them to be the authority of their voice and yet they
still have access to the conventions of college level writing. Blending the two empower our students
beyond the walls of the university, so that once they leave our campus they continue to be effective
writers and thinkers.
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Fraternal Twins:

Relating Reading and Writing in First-Year Composition Classrooms
Zeba Khan-Thomas
Reading and writing are kin—they should never be divided. The processes involved in writing any
piece of prose are directly influenced by what students read. Similar the development of fraternal
twins, two factors contribute to the creation of student prose. If you consider reading and writing as
the two zygotes (elements) needed to produce twin babies, which would be multiple drafts in this
case, then the presence of both of these elements would be essential to producing thriving and
compelling offspring (essays). My purpose in using this metaphor is to emphasize the degree of
relation that reading and writing have with one another, and to pair the two as fraternal twins for
first-year writing students to link synonymously in practice when producing their written works.
Students learn how to write by reading and writing, which conjoins both of these seemingly
independent zygotes (processes) together to create an undeniable pair. If instructors use literature to
construct first-year composition courses, it enables students to write in various genres, while
enhancing their critical thinking skills. To be clear, my definition of literature is any written prose
about something that provides information or criticism for readers to digest. Students who claim not
to love literature do not have to love it; students simply need to be able to use reading literature as a
tool to become better writers. On almost any standardized test that is required for admittance into
higher education today, and even in K-12 public schooling, students must know how to read and
decipher different genres of writing to demonstrate their reading comprehension abilities.
Interpreting different genres on various subjects can lead to students developing critical ideas and
concepts to write about in first-year writing composition classrooms. Utilizing literature in first-year
composition courses can also help student writers become better readers; thus, enabling them to
effectively summarize, synthesize, argue from a given perspective, and condense research articles for
their required disciplinary courses in the future. Students should not just read about writing to
become better writers, rather students should be able to select the appropriate genres to structure
their writing, and use those relevant texts to inspire their thought processes as they matriculate from
course to course in their collegiate tenure.
When a students’ mind is ignited by something interesting that they read, their writing will show it.
First-year composition students have the opportunity to utilize didactic and relevant texts at their
instructor’s discretion. Considering that many of their daily lives involve them decoding or reading
status’ and tweets on social media, first-year composition students should be reading and writing
about reality and fiction interchangeably in classrooms too. During a recent spring semester, within
the last two years or so, I constructed an argumentative lecture on the Trayvon Martin case. Trayvon
was a young black Florida teen, who was fatally shot by a white Hispanic male, because the selfproclaimed “neighborhood watchman” felt that Trayvon looked suspicious walking around in his
father’s gated community with a hoodie on. The legislation in question for this incident was
Florida’s “Stand Your Ground” law, which the neighborhood watchman claimed to be enacting in
this case. When I received a confirmation to guest lecture in a colleague’s classroom to facilitate an
argumentative writing lecture, I decided to focus my lecture on the Trayvon Martin case, since it was
a popular topic among students around the University at the time. As a former graduate student and
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current adjunct instructor at an HBCU, I realized the importance of incorporating reading material
that was relevant to minority students. I also crafted an assignment to accompany my lecture, which
required students to read several news media articles about the case in order to distinguish their
understanding and relevance of point-of-view in argumentative writing. They had to consider
rhetorical devices such as ethos, pathos, and logos, which are often used in media or any other
subjective prose form, and determine whether these media outlets’ abilities to persuade audiences to
“sway” left or right on their given topic was successful. For the formal assignment to accompany the
lecture, students were to select one of several news media articles regarding the Trayvon Martin case,
digest it, and determine in their own writing what the author of the media article was arguing for or
against. It was important to have students contextualize different genres of writing with some form
of reading, so that they came to class prepared to contribute to the genre of essay that they would be
producing. While the students completed their assignment before-hand, I prepared their class lecture
to consider other conventions of argumentative writing such as logical fallacies, hasty
generalizations, and oversimplification. If students could review various media articles from different
critical written perspectives, their writing would inevitably challenge and include which of those
methods was most effective in their own essays. The best thing about having these students read
several articles about the same topic was that it showed them how facts could be manipulated and
interpreted, and that they would need to evaluate credible sources for their own argumentative
papers in that class and other courses. Needless to say, reading about the Trayvon Martin case
sparked the interests of students, which encouraged them to think critically about the facts
surrounding the case, and the legal contingencies involved with it as well. The assumed pathos that
could have governed their argumentative responses about the case was subsided with various critical
perspectives that showcased ethos and logos regarding its legislation and public perception. Students
became both socially and intellectually conscious with this case, and the arguments in the media
regarding it. The fact is, students will see and hear about the things that are happening around them
every day, which is why it is important for first-year writing instructors to incorporate aspects of
digital literacies in their classrooms through reader-response blogging, and argumentative responses
to news and social media.
Writing in first-year composition classrooms often focuses on specific essay genres or prompts that
lead to several draft processes. It is easy for first-year writing instructors to fall into the monotony of
assigning the same essay genres, with the same rubrics to measure them. However, when first-year
writing instructors simply administer their essay instructions with no contextual reading(s) to
accompany them, students often feel the pressure to produce a “one-size fits all” work that is error
free, and rubric compliant. Now, if you’re anything like me, you don’t like to feel like the warden of
your classroom, reprimanding students constantly for grammar and mechanics when grading their
essays. Rather, first-year writing instructors need to learn how to be flexible to the processes and
anxieties of student drafts and peer-review sessions in the way that content is collected and
interpreted to reinforce essay genre competency. The truth is, many students believe that their
writing should automatically meet a level of professional writing in their first drafts, without them
having to practice writing in different genres when they first enter our classrooms. What first-year
composition students need to know is that scholarly, published authors have read tons of
supplementary literature that has shaped their writing content and genre familiarity. Published
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authors quickly learn to adjust their writing for different genres through extensive research and
extensive revision processes. Whether aspiring authors are reading their own drafts, or gathering
supporting material for their work, they must use reading and writing synonymously in order to
achieve a successful final written product. In “Teaching Writing/Teaching Literature,” Charles
Moran describes how he used a published author’s drafts in his freshman writing classroom to show
students that professional writers were not “error-free,” and that they had several writing processes
to adhere to before succumbing to a final draft that they were comfortable with:
Treating the authors as writers was relatively easy. I mimeographed letters from the
novelists in which they talked about their writing. I photocopied manuscript pages with
the author’s corrections clearly evident, to give the students a window on the author’s
writing process, and to counter the impression that the book along inevitably gives: that
the finished book appeared just as it is, magically, or at least by a process absolutely
distinct from the students’ own writing processes. I searched for mistakes the novelists
made, not to suggest they were in some way deficient but to demonstrate that writers are
human and that in any human endeavor, as Samuel Johnson told us, ‘error creeps in. (21)
In the excerpt above, Moran had his students read drafts by a selected author to help them establish
credibility for the drafting process that was unique to each one of them. He also wanted them to
work towards producing a publishable final product each time they wrote something in the course,
whether they aspired to be authors professionally. Moran’s pedagogical technique here also
reinforces authority for student writers, which I would argue, is one of the most important
contributions that the first-year writing composition classroom can offer students. Many students
often mimic the language and styles that they read. First-year writing students may also feel
compelled to assimilate to what they consider the “right” way to write, which is an injustice to them
and their identity as writers. Moran’s main goal, a noble one I might add, was to get his students to
shy away from “error-free” work, and the educational ideologies that had been instilled in them
about it. Additionally, Moran used creative writing assignments to help his students better identify
with themselves as writers, and he explains his reasons for doing so with the following:
I brought into the course assignments normally given in creative writing classes. I
attempted to discover for myself an essential component of a particular writer’s
performance, a component that the writer used often, and with variety, throughout the
piece in question. The component might be a short dramatic scene involving two people,
or a description of place, or an interior monologue. I then asked the students to perform
this same act, in writing, before they had read the writer’s novel, and before I had made
any reference to this author. (22)
Many times in education, we try to formalize what we teach students in order to make them more
objective and less subjective as learners. However, Moran argues that English, as a humanities field
of study, provides composition and literature instructors with the rare opportunity to challenge
formality with creativity by developing assignments that bring the human experience back to the
center of learning and self-discovery (22). Let us consider our own childhood as the beginning place
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for self-discovery in first-year composition courses. As a two-part assignment in my first-year writing
course, I had students select their favorite childhood super hero movie, and consider alternative
settings and powers for them to have. Students would write a summary on a review one week, and
then create a modern, revised narrative of a movie featuring their favorite superheroes based on the
plot and characterizations in the film for the following week, using the review as supplementary
information for drafting. For the summary, I asked students to highlight the information in Christian
L. Pyle’s essay review entitled “The Superhero Meets the Culture Critic,” which addressed Richard
Reynolds’ essay “Superheroes: a Modern Mythology,” in one page. Below is an excerpt of Pyle’s
essay review discussion of Reynolds’ argument that superheroes have been overlooked and under
studied by cultural critics:
Although the ‘superhero’ has been a staple of American mass media since the emergence
of Superman in 1938, a definitive study of the genre has not appeared. Parallel to the
‘earthbound god’ tradition of costumed heroes stemming from Superman is the ‘masked
man’ tradition of heroes with no real ‘superpowers.’ The best-known comic book
example is Batman, but he was preceded by other comic book heroes, pulp fiction heroes,
and radio heroes. One could argue that Batman’s above-average intelligence, athletic
ability, weaponry, or fear-instilling costumes are ‘powers,’ but Reynolds does not go into
that. (1-2)
Students had to read Pyle’s references carefully in order to understand and summarize his review of
Reynolds’ argument. Pyle’s essay review on the construction of superheroes in America led to the
narrative portion of the assignment, where students had to consider how their superheroes would
camouflage themselves as everyday people, and how they would use their powers in the 21st century.
Students also needed to include one dialogue, and one monologue for their superheroes to partake
in. The assignment was three to five pages in length, APA format, with a cover page of the hero that
they chose, and any supporting characters in their narrative that they intended to introduce briefly.
Their cover page was a collage of sorts, as opposed to your traditional name, date, University, etc.
The ultimate goal of this assignment was to have students utilize their imaginations and logic by
addressing constructions of reality, and what we consider useful skills or strengths in our society in
the 21st century. After all, most superheroes that we are exposed to in America are human, or
possess some human quality that we tend to rationalize and make applicable to our daily ideologies.
At first this assignment might have seemed a bit random, but it is actually just what the students
needed in order to get them to rationalize the characterization of superheroes as adults. There is also
some fundamental composition writing genres at play here with the narrative and summary prose
forms being produced. Everybody wins, especially our first-year writing students. In young
adulthood, many students are defining their morals and values from their interactions and
experiences, past and present. When they enter the first-year composition classroom, they must
quickly learn to relate zygotes together (reading and writing) in order to gain a deeper understanding
of life and its occurrences. Many of these superhero movies carry over into their adulthood, which
can alter or remain consistent with the perceptions that they held before. Students were encouraged
to think critically and consider the themes of power, happiness, realism, and fantasy in their own
lives. They should be inclined to think out-side of the box, and also consider some of the potential
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problems with having special powers or talents in the real world. Students were also encouraged to
question the concepts of good versus evil, and whether there was any grey area in between those
strict categorizations in real life. Instead of the status quo, linear method of thinking and writing,
students should develop their own rational and critical notions of superheroes as adults; thus,
encouraging them to decipher why superheroes and superpowers may be attractive both in
childhood and adulthood. This assignment enabled students to read in a different genre (essay
review), to establish a personalized writing product (critical narrative). Lastly, implementing this kind
of assignment into a first-year composition classroom as a narrative exercise, with a creative element,
allowed students to open their minds to writing critically about commonplace experiences in order
to humanize the writing they were to produce as conscious beings. They gave their writing some
character, literally and figuratively.
In “Freshman Composition: No Place for Literature,” Erika Lindermann highlights that “some
teachers regret that freshman English has become an unholy ‘service course,’ stripped of the
imaginative literature we love to teach” (311). Honestly, I am one of those teachers that Lindermann
is referring to. Lindermann presents a cynical counterargument to my claim that literature should be
incorporated into first-year composition courses, by suggesting that the fraternal zygotes (reading
and writing) be divided into two independent practices. If students only read and write about
writing, they do not utilize a critical thinking strategy, which ultimately limits their ability to write in
various essay genres effectively. Arguably, first-year composition classrooms are one of the only
places that students can be creative and use their imaginations, so why take that away from them?
My summary and narrative assignments incorporate literature in a way that is not overbearing for
non-English majors, with lots to read or digest, which allows them to read and write in a meaningful
way that they can enjoy. Providing students with some direction in writing is not necessarily a bad
thing. In “Teachers of English to Speakers of Other Languages, Inc.,” Ruth Spack discusses the
ways in which literature can assist ESL students improve their writing, as well as the benefits that
literature inclusion can have for all composition students: “By interpreting texts and considering
alternative interpretations, students come to understand in a fundamental way how meaning can be
created through reading” (706). Spack also provides a rebuttal to Lindermann’s claim that literature
interferes with writing instruction. Spack suggests that the inclusion of literature in composition
instruction can make students “aware of different ways writers create texts to engage readers,” which
essentially refers back to Moran’s implementation of a selected author’s manuscript into his
classroom (706). For another one of my lectures, I had a class of 25 first-year composition students
read the poem “Somebody Blew Up America” by Amiri Baraka. Because students read this poem
shortly after 9/11, and there were several controversial stereotypes and conspiracy theories in
Baraka’s piece, the students were very eager to discuss the poem and their take-home assignments
during our class lecture. Now, while Lindermann argues that “teachers talk 75 to 80 percent of the
time” in courses that feature literature, I would have to say that I only lectured for about ten minutes
out of the 50 minute class period that I used Baraka’s poem (313). If more first-year composition
instructors prepared their students with discussion-based assignments before class, it would help
them to facilitate their lecture discussions, and encourage more in-class participation from their
students. It seems as though the only non-biased assertion about the use of literature in freshman
composition by Lindermann was given when she stated, “Freshman English does what no high
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school writing course can do: provide opportunities to master the genres, styles, audiences, and
purposed of college writing” (312). A first-year composition course is one of the only places, besides
a literature course, that English instructors can introduce poetry, short stories, and essays to help
their students learn to write critically about subjective or objective fiction and non-fiction. While I
do understand Lindermann’s argument to have students write more than they read in order for them
to become more effective writers, my counter-solution to Lindermann’s argument would be to have
students read as much as they write in order to become effective collegiate writers for any subject.
Separating reading and writing disrupts the harmony of their co-dependent existences because it
overestimates and privileges one zygote (practice) over the other. In “The Cultures of Literature and
Composition: What Could Each Learn from the Other?” Peter Elbow uses a marriage analogy to
refer to the relationship between literature and writing courses from his experience:
Composition has been the weak spouse, the new kid, the cash cow, the oppressed
majority. When writing programs are housed in English departments, as they so often are,
teachers of writing are usually paid less to teach more under poorer working conditions in
order to help support literature professors to be paid more to teach less under better
working conditions. I won’t even address the much-discussed question of whether writing
and literature should marry, stay married, or divorce. My essay could be read as an
argument for maintaining the marriage; and I certainly admire the situation in many high
schools and few smaller liberal arts colleges where members don’t actually feel tension
between literature and composition. (533-34)
Elbow’s marriage analogy is similar to my fraternal twin’s metaphor regarding reading and writing in
first-year composition courses because it stresses the importance of literature and writing as a
codependent practice to bring the subject of English to life. Most first-year composition courses
receive less affection than literature courses because their instructors are ever-changing, and so are
their students. With the pressing need for more rigorous writing assessments and standardized
testing regarding first-year student writing, composition instructors are giving less inventive and
creative assignments. We find that first-year composition students are writing for more generic essay
prompts that have no focus or critical subject matter. The separation of literature and composition
can often lead instructors who teach both subjects to feel a type of double-consciousness that has
almost become the norm in English departments. Elbow shares his conflict of interest, and identity
issues as an English writing instructor, who also loves literature, in the following:
I started full-time college teaching in 1960 and, having made it to age sixty-six, I’ve retired
from full-time university employment. I’m continuing busy in my professional career, but
this new step makes me look back. One thing I notice is my recurring sense of being torn
between my identities as a literature person and as a composition person. I’ve long been
seen as a composition person, and I’ve been a writing program director at two
universities. But all my training was in literature, my first book was about Chaucer, and I
didn’t experience myself as a member of the ‘field of composition’ till at least twenty of
these past forty years had passed. (534)
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It is a shame that Elbow felt he had to live a double-life as an English instructor, because the two
zygotes (literature and composition) that he was equally passionate about, couldn’t coexist in one
fetus (department). When students witness the segregation of literature and composition instruction,
they feel that the two elements can succeed without one another. Elbow goes on to discuss how his
composition and literature background both contributed to his development as a well-rounded
instructor of English: “I can now teach a ‘product’ of literature by using active, experiential
workshop activities I learned as teacher of writing-and thereby increase the chances of students’
actually experiencing the literary work and the critical concepts we are studying” (535). The most
profound comment that Elbow makes is provided when he elaborates on his expression, “I miss
literature,” and all that it entails pertaining to him teaching composition and literature courses:
But I am sad that the composition tradition seems to assume discursive language as the
norm and imaginative, metaphorical language as somehow special or marked or
additional. I’d argue that we can’t harness students’ strongest linguistic and even cognitive
powers unless we see imaginative and metaphorical language as the norm-basic or primal.
(536)
Furthermore, the compatibility that reading and writing have here is obvious. We shouldn’t try to
break-up a happy home, or manipulate the way anatomy works. When two zygotes (elements)
happen to compliment the same fetus (subject) naturally, who are we to distinguish them as nonrelative entities that were put into existence to produce healthy fraternal twins (essays) in the first
place? First-year composition instructors need to work in partnership with literature professors to
gain new ways to approach and ignite student writing processes. As long as English departments and
faculty continue to reject the notion that literature and composition work best together, then the
humanity and creativity that surround our beloved subject will remain bastardized, singled-out, and
yearning for the partnership that they were born to have.
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Every Voice, Every Day:

Using a “Go-Around” Question to Create a Comfortable Discussion
Environment
Maria L. Soriano

I first experienced the “go-around question” as a junior in an undergraduate literature course, with a
professor who assigned daily participation grades based on the number of times students spoke
during each class. In addition to holding us responsible for our own success, her seemingly strict
guidelines reinforced the value of each voice as a part of our class community. Because I thought it
was fun, I adopted the go-around question when I started teaching as a Graduate Assistant, but did
not truly examine it until I attended a workshop led by Kate Ronald, who was visiting from Miami
University and spoke on methods of managing class discussion. Most notably, she set forward a
challenge that struck a chord with my teaching philosophy: to make students feel like their
contributions were appreciated and crucial to the creation of knowledge in my classroom, creating
and fostering the principle of every voice, every day.
Feeling like this was an unreachable ideal, I reflected on the lively, vibrant environment of the
undergraduate literature class I took and realized that it stemmed from the go-around question.
Though I clearly state my expectations for class participation in my syllabus, I was limiting my
definition of “participation” to the “academic” part of the class. Rather than simply telling my firstyear writing students that the classroom is a collaborative learning environment and that I want us to
learn from each other, I needed to show them the necessity of their voices. Beginning the class with a
go-around question would generate energy and conversation, which I could harness to smoothly
continue into lessons and activities about writing. Using the “non-academic,” informal opening
moments of the class would be the perfect way to set up the participation standards.
In order to set a talkative tone for the semester and embrace social constructivist theory to
intentionally blend students’ voices and levels of experience, I take on the role of introductions
manager and moderator, following Ronald’s advice to incorporate the learning techniques I value
most from day one. That means I start the class with a go-around question right away, asking each
student to share his or her name, major, hometown/high school, and a vacation highlight. We all
hear every voice, but the students probably believe the introductions are just to help me start
matching names with faces – until the second day of class, when I formally introduce the concept of
the go-around question. I explain that I like to start every class with a question, and aim to get to
know them, while helping them get to know each other.
I choose questions that everyone can answer—ones unrelated to readings, homework, or even class
that day. The questions are, instead, informational and entertaining, centering on music (“What song
are you obsessed with lately?”), movies (“What movie could you watch over and over again?”), or
memories (“What is the best vacation you have ever been on?”) during the first few weeks of the
semester, while we all get to know each other and become more comfortable with hearing our
voices aloud in the classroom. As the semester goes on, my questions get more thoughtful and
insightful: “If you had an empty room in your house with unlimited space and funds what would
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you put in it?” or “What is something we would be surprised to learn about you?” are two examples.
To moderate and promote discussion, I respond to each student’s answer and sometimes ask
another or just comment on the response to show my interest and model attentiveness to the other
students. In addition to helping me improve my ability to manage discussion, this reflective practice
also places value on each student’s voice as a necessary part of the classroom. After all of the
students have answered the question, I do so as well, in order to show that in this portion of the
class, students and teacher are equally important. Socially, the go-around question creates a
comfortable environment where conversation is both an expectation and a norm and becomes a
time where I want to hear their voices.
I also make direct correlations between students with similar answers, connecting their names and
interests – and therefore, in a sense, introducing them to each other. After awhile, students begin to
connect with each other during the go-around question without my prompting. They get excited
when a student says something they can relate to, or pretend to be mad when someone “takes” their
answer. Over the course of the semester, friendships form, and groupwork and peer review become
much less awkward. As a result, students are less hesitant to collaborate over paper topics, reading
discussions, or evaluations of their writing; the sense of familiarity benefits the learning environment
and results from my encouragement of “fun” conversation that everyone participates in.
The go-around question assists in the process of teaching writing by promoting involvement and
discussion. Students become accustomed to answering additional questions or providing further
explanations that I ask of them during reading discussions or writing workshops. They learn to
intently listen to the responses of their classmates in order to find a point with which they can agree,
disagree, or elaborate. Therefore, they become more engaged in what others have to say, take an
active stance in the academic conversation, and feel more comfortable supporting or refuting
another student’s contribution – plus they can refer to that person by name.
Extending conversations and asking students to explain further mimics the lessons that students
learn about academic writing. During the go-around question portion of the class, I may ask a
student to elaborate more on why a particular family vacation was so memorable, drawing out more
specific details, anecdotes, or moments. Such description connects to my lessons on creating
arguments that are particular and well-developed; it also demonstrate’s how readers need detailed
explanations to truly understand the writer’s stance. The specificity provoked during the go-around
question or in class discussion lends itself to individuality and the clear expression of ideas.
Connecting back to the social construction of knowledge, students begin to see throughout the
semester how they can learn and discover more when other voices are involved – and when it comes
to learning academic writing, the more voices, the better.
As with any practice, the go-around question has its drawbacks. In a class of 20-22 students,
listening to every student’s answer takes time, especially when talkative students ramble on or start
telling a story. A 75-minute class may have more room for a daily question, but my colleagues who
teach 50-minute classes save questions for the end of the week, when the lessons or readings may be
a little lighter. Though the every day part of Ronald’s mantra is dropped with these modifications, the
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room for and importance of every voice is still retained—especially for students who are silent learners.
For these students, a go-around question sends an open invitation for them to enter the class
discussion.
Ultimately, students will grow accustomed to constant speaking in the classroom with the
incorporation of a go-around question. Students learn their peers’ names and find similarities that
spawn conversations and familiarity outside of the classroom. In addition, teachers can demonstrate
that sharing ideas, opinions, interpretations, and experiences is an integral part of a collaborative
learning environment. Such positive support through student-focused moments will help them
understand themselves as equal contributors, and can also help them feel more connected to both
their teachers and peers. Together, they will support each other through the challenges of learning
academic writing by sharing ideas and suggestions, getting ideas from others, and becoming better
writers together.
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Using Conversational Roles to Support Class Discussion
Emily King
As a teacher committed to teaching writing through discussion and collaboration, I have found that
students often want to take part in academic conversation but are unsure about how exactly to
contribute. They also wonder if their contributions are worth sharing and are concerned about the
validity of their ideas. These roles, which I adapted from Brookfield and Preskill’s exercise in
Discussion as a Way of Teaching, give students a sense of purpose during conversation and often give
quieter students the confidence they need to become active participants in discussion. With a job to
do, students are often more willing to speak up and make their opinions known.
I begin by assigning roles randomly, shifting them according to the characteristics of individual
discussions. As students become familiar with this approach, they often provide their own ideas
about what roles we should add to certain discussions and what roles they want to inhabit. This is,
of course, very exciting because it means that they are thinking critically and taking charge of their
own learning. After students complete their group discussions, we reconvene and share ideas
amongst the class. It is also effective to then regroup students with matching “jobs” (i.e. put all of
the devil’s advocates together, etc.) to see how they interpreted their role and what they learned
from occupying that perspective.
Conversation Roles for Discussion Groups of 5
1. Reader/Problem Poser – This person has the job of reading/introducing the discussion
question to the group. If necessary, the reader can begin the discussion with a personal idea
or experience in relation to the topic.
2. Recorder – This person records the conversation’s development (keeping track of the group
members’ shared concerns, emerging common themes, or issues the group may be skirting).
3. Devil’s Advocate – This person listens for emerging consensus and then formulates a
contrary view. The purpose is to help the group explore alternative interpretations.
4. Detective – This person listens for unchallenged biases related to culture, race, class, or gender
and brings them to the group’s attention. This person also listens for any judgmental comments
that go unchecked.
5. Reporter – This person takes notes and shares a brief summary of the group’s conversation to
the class once the group work is complete.
It is important to make clear that these conversational roles are the students’ jobs in addition to their
shared responsibility to maintain ongoing discussion about the topics and complete any work
assigned during the exercise. In other words, the reporter doesn’t simply stay quiet while
constructing a summary to share later. All group members participate while also serving the group
through their roles.
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ESSAY STRUCTURE
Kimberly George
During my first semester teaching English 101 I found that many of my students had a lot of prior
knowledge of essay structure and the function of the different parts in an academic essay. So I
developed this activity as a fun and collaborative way to review the basic elements of an academic
essay.
The posters gave them an opportunity to be creative and get to know one another. I also used this
activity to emphasize the value of peer feedback and collaborative knowledge in order to prepare
students for future peer reviews.
Although thinking outside the box about essay structure was challenging for some students, this
activity ultimately provided an opportunity for some productive playfulness in class.
---------------------------------------------------------------------------------------------------------------------------A. I assigned students to groups of four. (Since it was early in the semester, assigning groups
was also a means to get students to meet their classmates.)
B. Once students were in groups, I asked them choose roles (scribe, artist, researcher,
presenter), and I distributed essay elements (thesis, introduction, conclusion, body
paragraphs).
C. Using their knowledge from other English classes and readings from the course textbook,
students designed a poster teaching the class about their essay element. I asked students that
these posters be informative while also including some sort of visual metaphor to help us
remember their topic.
D. After the posters were designed, each group presented them to the class, and qualities of
each element that were missing were added to the boards.
E. In the last few minutes of class, I gave students some time to check the essay structure
developing in their outlines.
---------------------------------------------------------------------------------------------------------------------------Check out some samples of the posters they came up with:
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Exercise: A Class-created Rubric
E. Elle Mooney
A week before the synthesis/analysis essay was due my class expressed some anxiety about the
evaluation process for this essay. Their first essay had gone well, and despite the normal range of
scores, the goals I had for the students were within their expectations. However, for this essay I was
asking them to take risks, and they were worried about how those risks would be evaluated. So, I
decided to ask them how they would like to be evaluated. I got this splendid idea from Bob Neis,
who may have gotten it from someone else; Who knows? Doesn’t matter because good ideas often
come from your colleagues – so listen, share, and talk with everyone!
After the expected jokes (which were awesome because I agreed with their most outrageous ideas)
the class brainstormed and collaborated with one another. I acted as facilitator and recorder, writing
all their ideas on the whiteboard. Then, I asked them to group similar ideas and goals. Once the
ideas were organized, I asked them how I should weigh each category using 100 points. I was
impressed with their deliberation, and acted as devil’s advocate when it appeared that LOCs became
a little too important.
After this class meeting, I typed up their ideas and had them review the rubric during the next class.
They noodled with some wording, and at the end of the exercise, all approved it. Truly, this was a
class-created rubric.
The rubric I offer here is the one they created. While I was prepared to have the rubric deviate from
my assessments, within reasonable limits, I found that theirs was pretty much spot on to the one I
would have used, just with a slightly different look. It was fun to use, and their scores landed within
the expected range.
While this was a thoughtful class, in the future I will offer this exercise again if my class needs it—
maybe even if they don’t. I feel that students do their best writing when they take ownership of their
work and have an understanding of the evaluation process because, for the most part, each student
knows his or her reasons for being at the university, and student writing should reflect those goals.
Let me know if you try this! I can see how this exercise could get crazy, but wouldn’t that be great?
What a great opportunity to talk about writing: purpose, literacy, language, audience, and
expectations!
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Essay 2 Rubric: Analysis and Synthesis: Phenomena

Connections, Observations, Explanations:
Do the connections go beyond the obvious? Does the writer create a “text” from the observation
that can be used in conversation with the author/s? Are the concrete details of the observation
integrated by “showing, not telling”? Does the essay show a unique perspective in response to the
norm? Did the writer take on a challenge? Are the ideas exciting?

___/40
Thesis, Synthesis, Conclusion:
Is there a clear connection between thesis and evidence? Is the “so what” of the paper expressed? Is
there a creative conclusion that entices the reader to consider more?

___/30
Integration, Flow:
Does the essay stay on track? Does it follow a clear, logical train of thought? Is there a sense of
control over the topic?

___/20
Word Choice, MLA format, Grammar:
Does the writing at the sentence level follow conventions (syntax, word choice, verb agreement)? Is
MLA formatting followed? Is the writing free from inconsistencies that might hinder a reader’s
experience?
___/10
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Integrating Peer Review as a Process
Courtney L. Werner and Nicole I. Caswell
Why continue to peer review?
Peer review has been used with mixed success in composition classrooms for many decades. Clearly,
peer review has value for students, but it does not always go as planned (Holt, 1992). Students can
be jaded from negative peer review experiences (Brammer and Rees, 2007), and sometimes teachers
have to “sell” the activity, which undermines the pedagogical value. Our system--based on our
experiences as writing center tutors and now writing center researchers--helps us teach students how
to be successful peer reviewers, making them better writers along the way. Because peer review has
such potential yet is so often dreaded, we offer several strategies for promoting stronger peer
reviews by making them more integral to the classroom. While our suggestions may require more
work up front, the payoff is a successful, useful peer review (which leads to stronger papers and
more developed critical thinking skills). Our suggestions include strategies for teaching students how
to engage in peer review, generating peer review handouts based on assignment criteria, engaging
students in creating peer review documents, and constructing feedback-oriented writing groups.
Aligning theory and practice
One of the cornerstones of composition pedagogy that writing center pedagogy accentuates is the
idea that writing is always a recursive process. Because we draw heavily on the writing center theory
that intelligent conversation about writing creates both better writers and better writing
simultaneous, we showcase peer review as both a part of the writing process and as a process in its
own right. Getting strong feedback is part of an ongoing conversation about writing: peer review is
not a one-day activity that assures a “better” or “edited” paper. Our process for peer review
frequently follows this model and takes place over multiple classes:
First, as a class, analyze the prompt and highlight the most important components.
Introduce students to why peer review is important.
Look at examples of what we believe are successful peer reviews: we include both conversations and
written feedback in our examples, allowing us to utilize multiple forms of review in the classroom.
Give students the space to practice and ask questions.
Help students connect peer review practices to the specific assignment.
Do it (have one or more specific peer review class days)!
Respond to the feedback students gave each other.
Have students integrate feedback by writing memos/responses to received feedback in their own
way. For digital peer reviews, assign students video responses (enhancing their digital literacy skills,
as well!).
Repeat when students are ready to tackle the next step in their writing processes.
Peer review suggestions
Focusing on the assignment criteria
One of the most effective techniques we have used to help students connect a peer review to a
writing assignment is to first allow students the opportunity to dissect and negotiate the prompt.
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One way to do this is to break the class into groups of four. Make sure each group has a copy of the
assignment prompt, then ask students to develop their own rubrics based on what they think the
most important parts of the assignment are. Then, ask two groups to come together and negotiate
their rubrics. Students should haggle with each other to come up with a rubric that incorporates or
balances their ideas. Then, combine groups one more time until the class is working as a whole,
piecing together two rubrics. This process allows students to have a voice in the most important
aspects of the assignment. While they haggle with each other about the rubric, they begin to
understand the assignment more fully.
Engaging students to create review documents or process
Giving students a say in the process is integral to achieving their engagement. By telling students they
are going to design the review and they are going to be the guiding voice of the review, they will
become more invested in it. Some ways to generate student investment include allowing students to
translate the rubric into a list of questions or a checklist of what to read for when reviewing drafts.
Research in teacher response practices suggests that teachers read student writing for what teachers
value and expect out of the text (Huot, 2002). We can allow students to translate those teacherenvisioned values and expectations into peer review documents.
Another option is to allow students to construct how the peer review will take place. Will it be
handout driven? Email driven? Google doc? Blackboard (or other course management system)?
Writing center conference style? Each context allows for our goals and expectations of response to
be met, but in giving students agency to decide on the process, they become more invested.
Allowing students agency over how the process is constructed also allows them to draw more readily
on their own writing processes and prior knowledge, not to mention peer cueing (Navarre Cleary,
2013). By affording students their own spaces for peer review, peer cueing becomes more kairotic,
and peer feedback comes at the point of need. The more students see this network of process build,
the more likely writing skills are to “click” for them, and the more engaged they become in their
processes and the processes of the writers around them.
Constructing peer review/writing groups
Our final peer review suggestion includes being active role models which means more than simply
modeling our own work as scholars for our students: being an active role model means integrating
peer review groups, which we refer to as writing groups. Our students’ writing groups meet weekly
(sometimes during class and sometimes outside of class), and each week students share their writing
no matter where they are in their processes. The consistency of the writing groups allows students to
constantly be engaged in writing and reviewing as a process. Each week, students share writing
(regardless of the stage) and offer feedback. As instructors, we take on more active roles within the
writing groups during the first few weeks of the semester to make sure students learn how to
critically read and offer feedback. As the semester progresses, we become less and less involved. At
the start of the semester, when we initially set up the writing groups, we give students these
guidelines:
The goals of these sessions are to help you improve as a writer--to do so, you will provide feedback
to others and consider the feedback you’ve been given. You will need to remember comments
you’ve been given for your project memos.
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As the writer, set the agenda for what kind of feedback you would like. What are you worried
about?
As the reader, read your group members’ drafts thoroughly and thoughtfully (consider making notes
and questions in the margins--put to use those annotation skills we’re learning!).
Always say something positive. Be specific, too: what is it you really liked about the piece?
Talk about your responses while reading or reference the paper when talking: “When I read this
sentence, I wondered if the paragraph was going to be about _____ (topic).”
Critique the writing, not the writer.
Be specific in your comments, and offer examples: “this is good” or “I like it” isn’t helpful. How can
you improve a paper on comments like that? If a particular section of the paper is confusing, be
specific about what confused you. As the reader, what are you stuck on?
Ask questions of the writer.
Always focus on bigger issues (argument, thesis, structure, transitions/flow) before moving onto
grammar/punctuation/spelling.
Remember that your group members are offering suggestions--YOU, as the writer, get to choose
what suggestions to use and which ones not to use. Remember, too, there is always room for
improvement. No matter what stage the writing is in, there is always something you can do to make
it better. Writing is a process--sometimes a long process, but a rewarding process.
Conclusion
Peer review should be used to further classroom learning, and we hope our suggestions will help you
construct a peer review process that is an integral part of your classroom. One of the things teachers
need to remember is when we ask students to engage in peer review, we are really asking them to
engage in critical thinking and reflective writing to be used and understood by someone else; critical,
reflective peer reviews are writing situations to which few students have been exposed. Therefore,
instructors should model how and why peer review is a significant writing experience (even by
offering up personal examples to the class). Once we show students how valuable the peer review
process is, they take ownership of the activity and impress us in new ways, with new writing
sophistication.
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Inquiry Essay Peer Review
E. Elle Mooney
Peer Review: Inquiry Essay
Name of Writer:

Name of Reviewer:

1. Integration of Research:
• Is the writing fluid? Does it flow?
• The quotes should not stand alone. They should not be their own sentences.
• Are the quotes explained fully? Do you know how the quote or piece of research
connects/relates to the essay topic?
• Are paraphrases cited? Are summaries concise?

2. Development:
• Do you have any questions about this topic that could be answered?

3. Purpose/Thesis:
• Can you identify the “so what” of this paper? Is it implicit or explicit? If it is implicit,
put it into your own words to help out your classmate. Remember, for this essay, the thesis
needs to be explicit!

4. How is the diction? Is it academic? Are the verbs varied and active? Are there slang words or
casual phrases that could be reworded? Circle them.

5. Offer some advice based on your experience as a writer and a reader that will help your classmate
further his or her ideas in this paper, then point out something that works well, explain why you
think so.

6. Organization: Complete a reverse outline on the back of this paper. Analyze the flow of the paper.
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Analysis and Synthesis Essay Peer Review
E. Elle Mooney
Peer Review: Analysis and Synthesis Essay
Name of Writer:

Name of Reviewer:

First, read through the essay without a pen. Be open to the unexpected! Enjoy as a reader :)
Next, answer the prompts:
1. Write the essay’s main idea in your own words, here:

2. Opening: In the first few paragraphs, are you given enough information, background to
follow the trajectory of discussion? Explain what is working. What more do you need?

3. Connections: What is triggered in your thinking by the connections offered here? Do they dig
beyond the obvious? Explain what works. Do you have any suggestions?

4. Is the organization of ideas logical? Does the organization help you understand the purpose of the
essay? If not, can you offer a suggestion? Was a step missed? Does a particular idea need more
development?

5. How effective is the description of the observation? Can you “see” the phenomenon in your
head? Circle passages where “showing” is effective. Are there areas in the description that tell
instead of show? Underline these.

6. Conclusion: The writer has free rein here, but what ideas did this paper spark? Talk to the writer.
Join in on the discussion presented in the conclusion:
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Modes of Perception
Jodie Childers
Looking Inward, Looking Outward
“There is always an inside and an outside. And there is always a boundary separating the two, even if
we pretend otherwise. Sometimes it is as thick and stubborn as a brick wall. Sometimes it is as thin
and immaterial as the visual field, or the limits of our imagination. I often wonder: Does it belong to
the inside or to the outside? Is the boundary between me and the rest of the world a part of me, or is
it out there? I don’t know the answer. But I love my window and keep looking at its glass, for it
reminds me that the question is an important one.”
-Achille Varzi, The View from my Window
In the composition classroom, I encourage my students to think about the complicated relationship
between “the inside” and “the outside” to understand the writing process as both an intuitive,
inspired art and a consciously constructed craft. My interest in distinguishing between looking
inward and looking outward is informed by my own creative work. As a writer and a documentary
filmmaker, I am intimately aware of the different modes of perception I use in my own creative
process; when writing, I tend to move from the mind to the page; whereas, when framing a shot, I
analyze the exterior space around me and the subjects within that setting. While both processes
ultimately involve a merger of intuitive and sensory perception, there is a distinct difference in the
starting point, and it is through the disentangling, that we can better understand what is actually
happening in the mind when we create. By training students to differentiate between and enact both
modes of looking separately, I want them to see that any strong creative project, whether in writing,
film, or even music, comes from looking inward and outward. The following two prompts stress,
then, not only the act of writing but also a metacognitive analysis of how we think and how we
perceive.
Writing Prompt #1: Looking Inward: Memory Maps
Take a walk through your neighborhood, and rather than describe its external characteristics, look at
it, instead, from the inside out. What memories are triggered by your walk? Create a memory map
in writing to guide the reader along the blocks of your neighborhood and through your mindscape.
Feel free to take pictures. The essay can be structured anecdotally around the various spaces that
trigger memories. Another option is to interview yourself at each corner and turn your miniinterviews into a coherent essay.
Writing Prompt #2: Looking Outward: Walking Description
Now take another walk through your neighborhood, and describe it as if you’ve never seen it before.
Include vivid, sensory details that place the reader in this setting. Like a photographer, always
remember to pan and zoom, so that the reader can experience both the overall setting and the fine
details that may go unnoticed by the less observant eye. The essay can be structured chronologically
around the narrative of your walk or thematically based on what you see, hear, taste, and smell.
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The Differences Between Telling and Explaining:

An Approach to Teaching Students How to Develop Body Paragraphs in
Expository Essays
Anna Krauthammer

I teach several large first-year writing courses that are not part of a stand-alone expository writing
program; therefore, literature is required. I use an anthology for the literature and a grammar text in
addition to my own materials. I teach a diverse population, many of whom are not traditional
students or are non-native English speakers. My course outline divides the week into a literature
lesson followed by a lesson containing writing exercises of varying lengths and topics.
A critical, recurring problem in my students’ writing is a lack of development in body paragraphs in
their expository essays. They tend to use narration and description as their strategies. They hardly
use transitions to generate text. When I write on their papers that they need to develop their
paragraphs, they invariably ask, “Do you mean more details?” In their expository essay rewrites, they
add more facts, rather than use ideas or develop ideas they already have. I have used materials that
clearly define and demonstrate the use of reasons and examples; the differences between facts and
ideas, and thesis and topic sentence development; and included model essays that use comparison/
contrast, cause and effect, and persuasion to develop ideas. I have also given them exercises that
require the use of transitions. Development still remains a problem. In cases in which I have used
models, it has been apparent that their ability to see the development of argument and develop
arguments themselves is due to deficient critical thinking skills.
Furthermore, many full essays I have used as models combine a variety of rhetorical patterns to
develop the argument and therefore make it difficult for my students to both identify the patterns
and realize how they advance the argument. I decided, therefore, to use materials for which my
students can identify the clear division between reasons and examples, analysis and narrative, facts
and ideas. In this way they can emulate the models. My goal is for my students to actually place
sentences within a paragraph they have written, which require the use of higher order thinking skills
such as drawing inferences, hypothesizing ideas, and synthesizing ideas, thus facilitating the creation
of body paragraphs that explain, advance, and develop their topic sentences, while at the same time
relate the paragraphs to the thesis.
One of the ways I try to remedy the problem is a process that begins with my assigning for
homework an eight-sentence paragraph summary of a story we read and analyzed in the prior class.
The assignment is to summarize plot, setting, and characters only. When they bring in their
summaries, I have several students read theirs aloud and put them on the board. As a class, we
evaluate whether they are factual, whether the order of information is correct, if all essential
information is included, and if any information is not factual or is extraneous.
I then ask all students to revise their paragraphs in accordance with these criteria. Then I ask
everyone in class to rewrite their summaries in accordance with the criteria, but this time to select 3
sentences in their summaries after which they are to insert reasons, causes, results or an observation
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about the content of the sentence they have chosen. The inserts are limited to two sentences and
need to include transitional words or phrases. We go through the same process of reading and
placing a few paragraphs on the board. The first question I ask is what differences they notice
between the first version and the second. Usually the first response concerns length. I then ask:
What was added? What transitions were used? Did the additions logically connect to the sentences
that preceded them and then to the next set of sentences? I make sure we all agree that what was
used to explain and analyze the facts of the plot or the characters added understanding and meaning.
We also make sure to note that while the facts can be located directly in the story, what they had to
add needed to be inferred, although there was evidence in the story to support their inferences.
This process establishes the connection between the literature and the analytical skills they used to
get meaning from a text they have read, and create meaning in their own texts. One aspect of this
process is the understanding that they have a choice as to what to explain and where to place the
explanation, which leads to the need for coherence and the concept of a paragraph as a unit that has
to make sense, and focus primarily on a major idea connected to the thesis.
I want my students to make meaning through the use of critical thinking skills that can be applied
not only to literary analysis, but also to their literary and non-literary expository writing assignments.
In the above process they also practice revision, and develop criteria with which to evaluate their
writing; they distinguish and use different rhetorical patterns and use transitions to make
connections that establish coherence and help develop ideas. Thus, they can independently and
confidently produce expository essays that are accurate, thoughtful, and reflective, and contain
arguments that are logical and well-developed.
I cannot emphasize how important my readings in critical thinking skills in addition to rhetorics are
to developing content and structuring syllabi exercises and assignments in the composition class;
they have not only informed what I teach, but how I teach composition, and thus have enabled me
to stretch and grow in terms of the ways I teach, think, and write.

56

TEACHING RHETORICAL CONCEPTS

Loren Eiseley’s “Our Own True Notebook”:

Engaging Students in Effective Reflection
Jessica Rose Corey

The Assignment: A Reflective Essay
Asking students to engage in formal reflection remains a common practice in higher education;
however, one of the main issues teachers can face with assignments that ask for reflection remains
that of surface-level responses that contain little more than “I learned a lot.” Therefore, I set out to
develop an assignment that would yield more critical responses from my students and, thus,
demonstrate increased personal awareness and a relational understanding of the semester’s readings.
To create the assignment, I turned to the work of Loren Eiseley. After all, it was my undergraduate
experience with Eiseley’s book, The Night Country, which led to my career in teaching. As an
anthropologist who wrote poems, essays, scholarly books, and what can be described as creative
nonfiction, Eiseley “intertwined autobiographical, scientific, figurative, and metaphysical elements”
into his writing (Carlisle 185). For students, then, he illustrates how writers can develop their own
styles and form connections between that which is generally considered “scholarly” and that which
is “creative.”
The assignment I present here, given to students at the end of the semester, engages students in the
reading of Eiseley’s poem, “Our Own True Notebook”:
Where the night overtook us, there we bedded
in storm or frost, or summer heat on stones,
knowing the light would find us in the morning,
daylight would lift us on our aching bones
to totter onward for a little while, then dark,
then dry again, until, a lifetime spent,
amidst leaves, litter, waterfalls and rills,
we would assume that what it was we meant
would have been listed in some book set down
beyond the sky’s far reaches, if at all
there was a purpose here. But now I think
the purpose lives in us and that we fall
into an error if we do not keep
our own true notebook of the way we came,
how the sleet stung, or how a wandering bird
cried at the window. It is not the same
for all, or what they would dissemble or narrate.
Infinte millions have passed this way
expecting sun at morning. Now at last
I muse content on this one single day
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thinking that through these hours light was flowing
into the eyes of cheetahs, condors, men,
and how they made of it their separate worlds,
d iverse and agonized, then slept again. (p. 224-25)

As a class, we analyze the meanings of the poem, discussing our duty to reflect. Students must then
use the poem and our discussion to write about how the course—and the student’s approach to the
course—has been a part of his or her “own true notebook.” For instance, the assignment poses the
following questions: What have you learned about yourself as a writer, a student, and/or as a
person? How have the context you live in and the context in which you completed your assignments
influenced this awareness? What about you as an individual may have developed over the semester
as a result of this course or otherwise, and how can you apply it to future contexts? How has your
interpretation of the contents of your “notebook” (metaphorically, not literally) changed during the
course of the semester? In other words, how have you come to “read” and “write” differently the
materials in class, knowledge about yourself, and your attitude toward writing? In essence, as the
semester comes to an end, my goal is for students to understand course material and themselves as
composed and revised. With this as the final assignment, students can critically analyze and reflect
on the course holistically and have a clearer understanding of the knowledge and skills they gained
by completing the course. The following assignment sheets can be modified to serve teachers’ own
needs and purposes.
College Writing I Assignment Sheet
Length: 3-4 pages
Percentage of Grade:
Due:
Purpose:
Throughout the semester, I have asked you to view reading and writing as a social practice. We have examined the ways
in which social contexts influence the writing and reading of texts, and the ways those texts, in turn, influence social
contexts. As a proactive student and citizen, it remains important for you to examine your epistemology, ideology, and
personal growth as they intersect with the world around you and how you rhetorically and responsibly respond to a
variety of social issues.
Audience:
To some extent, I serve as your intended audience. Assignments, however, are always designed to contribute to your
personal and/or professional development. This assignment, in particular, remains one of the primary opportunities for
you to reflect on your experiences in this course and the lessons you learned. Please use it for you!
Assignment:
We read and analyzed Loren Eiseley’s poem, “Our Own True Notebook.” In your Reflective Essay, reflect on how this
course, and your approach to it, has been a part of your “own true notebook.” What have you learned about yourself as a
writer, a student, and/or as a person? How have the context you live in, and the context in which you completed your
assignments, influenced this awareness? What about you as an individual may have developed over the semester, as a
result of this course or otherwise, and how can you apply it to future contexts? How has your interpretation of the
contents of your “notebook” (metaphorically, not literally) changed during the course of the semester? In other words,
how have you come to “read” and “write” differently the materials in class, knowledge about yourself, and your attitude
toward writing? You may write about the course as a whole or write about a significant experience you had with one of
the readings and/or writings. Your essay should follow the convention outlined in your previous work for this course.
You may choose to include quotes from specific works, and even from your own previous work.
Evaluation Criteria:
*Appropriate and complete response to the assignment
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*Evidence of critical thinking
*Incorporation of discussion about Eiseley’s poem via quotes from the text
*Synthesis of concepts explored throughout the semester
*Proper citation of additional sources (if included)
*Presentation of error-free prose
Argument Prose Writing Assignment Sheet
Length: 3-4 pages
Percentage of Grade: 20% (200 points)
Due:
Purpose:
An important part of learning is reflecting on what you learn—checking in with yourself every now and again to solidify
your understanding of ideas, synthesize these ideas, and consider how you might apply them. This course has aimed to
engage you in critically thinking through arguments presented in a variety of forms, styles, and discourses. You will
encounter many instances in which people will try to talk/write/compose above and around you. My intention was to
further develop your ability to respond to such instances. This course has also pushed you to think deeply about your
own, original ideas and the way you communicate them. In your final assignment, I would like you to reflect on your
experiences in this course and the meaningful ways in which you will take them with you into your future.
Audience:
Okay, I serve as your intended audience. Assignments, however, are always designed to contribute to your personal
and/or professional development. This assignment, in particular, remains one of the primary opportunities for you to
reflect on your experiences in this course and the lessons you learned. Please use it for you!
Assignment:
At the beginning of the semester I asked you to answer the questions: “Who are you?” and “How do you know?” I then
asked you to submit to me a list of arguments about yourself. I will return your responses to you. In your final paper,
reflect on how this course, and your approach to it, has changed or revised these notions of who you are. What have you
learned about yourself—as a writer, a student, a professional, and/or as a person? What about you as an individual may
have developed over the semester, as a result of this course or otherwise, and how can you apply it to future contexts?
What can you now argue about yourself, or argue better, as a result of having taken this class? You may write about the
course as a whole or write about a significant experience you had with one of the readings and/or writings. Your essay
should follow the conventions outlined in your previous work for this course. Please cite some of the ideas presented in
this course, and perhaps even from your own previous work.
Evaluation Criteria:
• Appropriate and complete response to the assignment
• Evidence of critical thinking
• Inclusion and synthesis of concepts explored throughout the semester
• Proper citation of outside sources (if included). No need to cite the texts from the course
• Presentation of error-free texts

Outcomes of the Assignment
The assignment guides students toward critical reflection by asking them to think metaphorically
about how they have come to “read” and “write” differently about course content and materials,
knowledge about themselves, and their attitudes toward writing. Their reflections, therefore, help me
as a teacher assist my students in meeting the objectives of the courses I teach. The reflective essay
holds them accountable for synthesizing ideas presented throughout the semester and applying those
ideas to social awareness and personal development.
Moreover, the assignment lends itself to adaptation in a variety of courses; I have used some version
of this reflective essay in College Writing I, College Writing II (Research Writing), Business &
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Professional Writing, and Argumentative Prose Writing. Even when I forego having students read
the poem, I still use the concepts it presents as the basis for the assignment.
Finally, this assignment can be paired with more creative endeavors. For example, teachers can have
students write the reflective essay in the form of a montage essay, allowing students to experiment
with creative nonfiction and non-linear forms of writing. Also, the assignment works well
accompanied by a course soundtrack; students write the essay in traditional or montage format and
then create a soundtrack that complements the written communication of their experiences. The
students can justify their musical choice for such a project in the reflective essay or in a separate
paper or with the creation of a CD booklet.
The sample essays included here not only demonstrate the outcomes of the assignment, but also
serve the practical purpose of providing models for students.
College Writing I Sample Essay
The author of this work has granted written permission for its use and prefers to be credited rather than remain
anonymous. An excerpt of this essay appeared in Barnolipi: An International Journal of Humanities and Social Sciences. 3.2
(August 2013): Web. I own the copyright to this material.
“Did It My Way” b y Matthew Amendola
Too many strange coincidences came up when I first started writing this paper. I was listening to a song by Frank Sinatra
called, “My Way,” while I was reading over Eiseley’s poem. If you have never heard it, I recommend watching the 3
Tenor’s version on YouTube. The words in the song and the words in Eiseley’s poem are eerily similar. Both talk about
the seen and unseen struggles in life.
College Writing I has made me step back many times and do a double-take. The older I get, and the more aware I become,
I see that things in life tend to have more than one meaning and, at times, these meanings are not very clear. I used to see
things strictly as they were, and not having the ability to be anthropomorphic, I “blamed” this on how my brain worked. I
am a very scientific thinker. Science tells me that rocks do not have feelings, and trees do not talk to people. But creative
writing tells me that those things can happen. Not literally, but metaphorically. And I was always scared to answer
questions about pieces of work like, “Our Own True Notebook.” I never wanted to risk sounding stupid and
embarrassing myself. But you taught us the complete opposite. I cannot remember how many times in any given class
period you would ask for our answers. Someone would give one. They would be correct. And you would ask for another.
I could just imagine the look on my face the first time this happened. It had to have been a mixture of utter confusion and
anger. In science, there is generally only ever one answer, and that answer has been scientifically backed up. The more this
happened, the more I liked coming to class, and the less stupid I felt about answering questions. I found that I was getting
braver, not just in College Writing I, but also in all of my other classes! Even in biology. My ability to think critically has
increased drastically due to this class. These critical decision-making skills are needed in everyday life, whether or not to go
through the yellow traffic light, or even choosing what clothes to wear. I know that with practice, and daily exposure to
these experiences, the responses to these tasks can come easier and be more accurate. But exposure to in-depth and
difficult pieces of literature is a whole different ball game. The higher cognitive thinking that is required to break down a
Loren Eiseley or Kate Ronald piece greatly supersedes the mundane task of picking out clothes, giving the brain a much
needed breath of fresh air.
Another of many strange coincidences that happened to me was the location in which I came up with ideas to
my reflective essay, and made the corrections to the argumentation paper. I was outside, in the woods, on a dock, by a
lake. Eiseley’s, “Our Own True Notebook, was also in nature. It talked about finding yourself in nature:
to totter onward for a little while, then dark
then dry again, until, a lifetime spent,
amidst leaves, litter, waterfalls and rills,
we should assume that what it was we meant
would have been listed in some book set down
beyond the sky’s far reaches… (lines 4-9).

I also found myself doing this. I would find a spot and then people, my darkness, would come and ruin the peace and
tranquility that I thought I had found. So I would get up and continue down many paths until I found my inner
sanctum. Although I faced this darkness, I did not confront it angrily, nor did I wish any bad thoughts upon these
people. For I knew inside that these people also had come to write their own notebook. They came to escape just like I
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had. And who was I to tell them that they could not find their peace here? That is what you, as an instructor, have been
trying to teach us this whole time.
I used to get up in the morning and just “live my life.” I was never openly thankful for much, never
appreciated the beauty of life or nature, and took many things for granted.
…But now I think
the purpose lives in us and that we fall into
an error if we do not keep
our own true notebook of the way we came (lines 11-14).

We are in charge of keeping track of how we live our lives. We, and only we, have the power to affect our lives, and to
make life how we want it to be. Things happen for a reason, and nothing ever goes unplanned.
All of these revelations that I have had at age eighteen (pre mid-life crisis?) can also be transferred to my
academic abilities. I will no longer see the essays that I write as just boring pieces of paper with boring words on them.
They are my creations with my name on them. I am to be proud of them, just as if a parent was proud of their child. I
now have a deeper understanding of my ability as a scientifically creative thinker. The complexities that I used to have
about writing are no longer there. I now know that there is a true place for “anthropomorphism” in everyday life. My life
will be my own, and no matter how hard it may get, I shall never get defeated. Try as they may, I will never be silenced as
a student, a writer, and as a human. For too long, things go unheard and unsaid, and bad things happen. What if Alice
Walker or Marge Piercy had gone unheard? Who would have heard their stories? No matter what type of essay, research
paper, or comic strip I come across or write, I will know that there is a living thing behind those words. Someone’s
“word baby,” my word baby, that reflects an individual (me) as a human being. Bits and pieces of our own true notebook
to take apart and spread out for all of humanity to find, like a scavenger hunt. Who knows, maybe one day someone will
find all the pieces. But for now, the rest is still unwritten.
Argument Prose Writing Sample Essay
The author of this work has granted written permission for its use in this article but wishes to remain anonymous.
Keeping My Chin Up
It is a wonderful thing to be able to define yourself. Most people work hard every day to emulate the type of
person they wish to be. Regardless of how hard we try to be that person, there will always be moments in our lives that
test our ability to stay true to who we are and what we believe in. With this being said, I suppose every person finds
themselves questioning who they are at some point in their lives. Or perhaps they are asked to define themselves in their
Argumentative Prose Writing class and therefore must face the reality that is their true identity. Perhaps. When we were
asked to write down some arguments about ourselves which we could defend, I confess that mine were written in halfconfidence. It was definitely hard for me to come back to Kent this semester. Not playing basketball this year was
something I had to accept and it was difficult to face that reality. Writing down those arguments in full confidence would
not have been a problem for me last fall. But this year, because things were different, I suppose writing them down
signified a commitment I was making to prove to myself that I am still the same person I always was. One of my goals
this semester was to return to that feeling of “normal,” to regain the confidence in myself that I had lost. And if your goal,
Professor Corey, was to help me to believe in the arguments I wrote about myself on that paper, then you have surely
succeeded and I could not be happier that you did.
The first paper we wrote in this class was very important to me, mainly because it helped me tremendously to
express what I had recently been feeling. I’ve talked to a lot of people about my experience and I’ve shared what I went
through, but I guess there was still a lot that I needed to get off my chest. I never shared with anyone how hard it was for
me to call my dad and tell him that I wouldn’t be playing basketball anymore; I never told anyone how I felt walking
around at school afterwards; and I never shared that it was probably the lowest point in my life that I have ever
experienced. By arguing in my paper that it is what we overcome in our lives that essentially makes us better, stronger
people, I admit that I was clarifying this statement even for myself. It was when I turned to Maslow’s theory, the idea
that self-awareness involves making the growth choice rather than the fear choice, that I found what I had been looking
for (Maslow 45). Reading this helped me to realize that I needed to make this choice sooner than later. After
experiencing what I did, it’s safe to say that I was no longer as confident in myself as I used to be. I was afraid of what
people would think of me. Would they consider me a failure? Would they be disappointed in me? Would their opinion of
me change? And I realized after reading Maslow’s theory that it was very unproductive of me to feel this way. I initially
made the fear choice and not for a very good reason. What truly matters is making the growth choice, which is learning
from your experiences and doing your best to take something positive from them. Through reading different works and
deeply analyzing them, this course has helped me to better analyze who I am as a person. Relating to what an author is
saying is one of the best feelings I had in this class. It is thanks to Maslow that I am aware that even though sometimes I
make the fear choice, I have learned that the growth choice is the better path for me. After learning this about myself, I
have confidence in my first argument; I am strong. I am a strong human being who perseveres through obstacles and
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grows as she overcomes them.
My second argument is that I am thankful. I have always been thankful for the life I have, though I have to admit that at
one point I wished my situation was different. I wished that I was still playing basketball at Kent and failed to have an
open mind to any other person I could be besides a basketball player. I guess I was most afraid of coming back to Kent
and being alone. I had my teammates before, and they’re still my friends, but we don’t see each other as often as we used
to. While reading Eiseley, I gained a new appreciation of “the outsider” that helped me to go through being an outcast
from the group I was once a part of. I grew a lot as an individual this semester and I feel that learning to be comfortable
with being alone was a huge part of this growth, perhaps exactly what I needed at this time in my life. I think that being
in Kent, alone, without the assurance of having teammates by my side, allowed me to figure things out for myself, which
further contributed to my growth as an individual. Writing the paper on Eiseley helped me to relate what he was saying
to my own life. I particularly liked the story he told of the man that said “give me a ticket to wherever it is” (Eiseley 63).
Eiseley notes that many people are content with taking the path to “wherever” and seldom have any direction or purpose
in their lives. As long as I have some sort of direction, purpose or meaning in my life, I am confident that things will
work out. I admire Eiseley’s ability to be honest and to be proud of being an outsider. I argued in my paper that there is
great value in being different, which is something I fully believe and respect. I wouldn’t go so far to say that I can relate
to being a fugitive, though I do see where he is coming from and found this particular piece of his work to be
enlightening. It would be difficult, growing up the way he did, having parents that he felt he could not relate to and
feeling different than most other children. He had a hard life growing up and I admire his ability to persevere and create a
name for himself. From reading Eiseley’s work, I gained the insight that there is value in being different, in being
yourself. I became more independent, and with that, more comfortable with being independent. And for this, and the life
that I have, I am most thankful.
My next argument is that I believe in hard work. I always have, and I always will, I think because of the way I
was raised. My parents both grew up in the projects, with little opportunity for success. However, they created their own
opportunities through their hard work and dedication to achieving their goals. My dad truly worked so hard to become
the police sergeant that he is today. My mom was nearly laid off from her job at a department store and was forced to
take a completely new career path, and eventually became a successful coordinator of the University of Windsor medical
school. I admire both of my parents for the hard work they have instilled in me, as they were the sole reason that I had
the opportunity to earn a basketball scholarship. I think part of the reason that I was so crushed in losing my scholarship
is because I worked so hard to attain it. When I lost my scholarship, I lost a little faith in what hard work can do. With
this being said, I was listening very intently in class to your response when people were complaining about how difficult
the Fenske text was to read (yes I was one of them). You told everyone to keep going, to push through, and that
EVERYTHING WILL BE OKAY. I laughed a little bit when you gave us this advice because the way we were
complaining it seemed as though our issue should have been much greater. Yes, Fenske was a difficult text. Yes, it
seemed it would be near impossible to write a paper on this difficult text. Though it required hard work to complete the
assignment, we all did it. We survived. What I can take most from the Fenske text is nothing is impossible if hard work is
applied and an open mind is present.
I have also learned a lot about myself as a writer in this class. I really appreciate the time you took to correct our
papers and to write a lot of input at the end of each one. That meant so much because most professors won’t take the
time to do that, and your feedback really helped me to gain a different perspective. A key piece of advice that I will be
moving forward with would be to think of other angles when writing about a particular topic. For example, in my Eiseley
paper I solely discussed the value of being an outsider, and failed to mention the complexities or difficulties they face,
which is a large portion of their lives. This advice definitely helped me to grow as a writer and will certainly improve the
quality of my future papers. As a student, I feel more confident in my ability to analyze a particular text and to think
critically about what the author is trying to convey. The texts we read in this course were challenging, but those
challenges certainly assisted my growth as a student. Moving forward, I can apply many of the concepts I have learned in
this course to the rest of my academic career and to my life in general. I have gained confidence in myself as a student,
writer, professional, and as a young person with goals in her life. This confidence has led me to be sure of the final two
arguments I made about myself at the beginning of the semester. The first is that I believe I control my own future. In
future contexts I will have confidence in myself that I can overcome any obstacle and ultimately, control my future
destination. My final argument is that I am worthy. This is a big one. Losing this feeling is a horrible experience, one
which I will never experience again. I will face adversity, of course, but I will face it with a different outlook, one that
requires me to take it one step at a time and to believe in my ability to persevere. Every single time I call home, my mom
never fails to tell me to “keep my chin up.” Though this is a great piece of advice, for a while I struggled to achieve this
feat. I am positive that this class has helped me, through reading, writing, and your guidance, to have confidence in
myself. It is because I was asked in this class to define and provide arguments about myself that I have returned to my
state of “normal.” I can confidently say that I am strong; I am thankful; I believe in hard work; I control my own future;
and I am worthy. And this realization in itself, to me, means more now than it ever did.
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Conclusion
I have used my experience as a teacher, scholar, and creative writer to try and expose students to a
broad understanding of literacy, and to teach writing as a social practice that can rhetorically,
effectively, and pleasantly combine critical thinking and creative modes of expression. For example,
I have used the reflective essay to incorporate metaphor and, at times, non-linear forms of writing
or supplemental compositions, such as course soundtracks. Pushing students to engage in true
critical thinking remains a challenge in many ways, for students and instructors. But reflecting on
academic lessons, how those lessons intersect with one another, and how those lessons become
internalized as a part of one’s epistemology and ideologies remains crucial to experiencing education
as a human endeavor and not just an economic advantage.
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A Lesson on “Tone”
Rachel Murphree
This is a lesson that I use for my English 101 students after they have completed a first draft of their
first essay, which is usually a personal narrative. The purpose of this assignment is to get the
students to think more about their audience when revising, and to consider the way that they can
create a mood or tone with their words. Additionally, I use this activity to emphasize what revision
can really mean, since they will make changes to their draft in this activity that extend beyond proof
reading.
To begin, I briefly introduce the idea of tone and voice, emphasizing how we often think of it as
something that is hard to put your finger on. Then we watch a film clip from the Disney version of
Alice in Wonderland where Alice falls down the rabbit hole. (I should emphasize here that the
students also read the book Alice in Wonderland throughout the semester). I ask them to describe the
tone or mood of the scene, and the students mostly describe it as light-hearted, whimsical, lazy, and
silly. Next, we watch the same scene of Alice falling down in the Tim Burton movie version; this
time the students usually describe how frightening and suspenseful this version was. We compare
the two and discuss how Alice's expression, her screams, the pace of the fall, the background music,
and so on, give us this sense.
I then have the class come up with different emotions/moods that we list on the board. Once we
have a few moods listed, I break the students into groups, assign them a mood, and have them
rewrite the same scene (which is a passage they’ve already read for homework). The scene is only a
paragraph or two, and I let them add whatever dialogue and adjectives they want to convey moods
like anger, excitement, fear, sarcasm, and so on.
The students usually have a lot of fun with this activity, and after about 5 minutes I have each group
read out loud their new paragraph to the rest of the class. We talk about how different this same
scene can be when revised for a different tone.
Then I have the students take out the drafts of their essays and brainstorm for a moment about
what mood or tone this narrative should have. I have them select one paragraph to begin revising in
class, and have them pencil in whatever adjectives, adverbs or dialogue they think will give that
paragraph that tone.
I find that this activity is a good way to engage students with revision early on. I think that having
them first revise someone else's paragraph makes it seem less daunting and shows the students how
even a "finished" product can be manipulated to produce a different effect.
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What is a Rhetorical Situation?
Emily King
When students hear the term “rhetorical situation” they often respond with confusion and
frustration. It’s an abstract concept, and I can empathize with their annoyance. But what I want my
students to understand is that all writing represents some transaction of communication. And,
beyond that, all communication represents a rhetorical situation. When students are able to expand
their concept of communication to include any exchange of ideas, they begin to understand the
power of rhetoric. In order to make this concept more concrete, I use several in-class exercises.
First, I provide a working definition of the term (see “handout”) which we unpack through
analytical conversation. Then, we look at tangible examples of rhetorical situations, such as my 2nd
grade daughter’s homework log (see “class discussion”). This example is effective because, although
it appears to be a simple piece of paper that lists assignments, when analyzed, it becomes a complex
transaction of communication between my daughter, her teacher, the team of school administrators,
and myself. We also discuss the possible additional voice of the government in the document,
represented by the presence of core curriculum standards that mandate the assigned materials.
I have also used timely materials to help students recognize rhetoric in the world around them. Last
semester, we were studying rhetorical situations just before Halloween. On the morning of class, I
came across a news story about a woman in North Dakota who, instead of candy, was giving
overweight trick-or-treaters notes about the dangers of obesity (see “class discussion”). The
woman’s note sparked an interesting discussion on the power of language in society and allowed
students to see the impacts of our rhetorical choices.
Once students begin to grasp the concept of the rhetorical situation, I ask them to provide their own
examples to share with the class. Their homework assignment is simply to choose a document that
represents a rhetorical situation and bring it to class. Before we discuss them, I ask the students to,
in groups, analyze their documents and then choose one to display to the class (see “document
analysis”). For this exercise, students must come up with a physical and creative interpretation of
their rhetorical situation. Through short skits or silent (“still life”) representations, the groups invite
their classmates to define the situation and then uncover the meanings behind the rhetorical
“event.” We then discuss the documents in relation to the complex situations that they represent.
These exercises give students a better understanding of the ways we use language in everyday life
while demonstrating the complexities and social impacts of rhetorical situations.

TEACHING RHETORICAL CONCEPTS

65

Rhetorical Situations: Handout
What is a Rhetorical Situation?
A rhetorical situation is a broad term for a situation involving examples of rhetoric or
particular kinds of speaking. The specific parameters of a rhetorical situation differ according to
opposing viewpoints. Some define a rhetorical situation as consisting of an issue, an audience, and
its surrounding context, where others would define the term as being composed of the speaker, the
audience, and the relevant issue.
In general, rhetorical situations are often observed or analyzed in an academic context.
Instructors in some areas of the humanities may ask students to contemplate a rhetorical situation,
and provide detailed, intelligent commentary on it. This kind of research also takes place in
secondary education, as a high school class might include analysis of rhetorical situations. Also, in
some kinds of standardized testing, students may be asked to read text that represents a
particular rhetorical situation, and to identify parts of the author’s intent in order to explain them on
the test. Students may use strategies like "text mapping" to figure out how a writer works within
a rhetorical situation.
In its broadest sense, rhetorical situations are simply part of a theory of discourse. It is a
construct that helps readers or other audiences to make sense of a “piece of communication,” such
as a text or transcript. It leads to a wider recognition of the events and relationships surrounding
that individual piece of communication. In other words, it helps audiences to analyze text or speech
from a more intelligent standpoint.
Homework assignment:
Choose a document or piece of communication that represents a rhetorical situation and
bring it to class.
Some examples of these kinds of documents are:
1. A parking ticket
2. A report card
3. A credit card statement
4. A user agreement
5. An invitation
6. A note or email from teacher
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Rhetorical Situations: Class Discussion

“Halloween letter to trick-or-treaters”
Happy Halloween and
Happy Holidays Neighbor!
You are probably wondering why your child has this note; have you ever heard the saying “It takes
a village to raise a child?” I am disappointed in “the village” of Fargo Moorhead, West Fargo. Your
child is, in my opinion, moderately obese and should not be consuming sugar and treats to the
extent of some children this Halloween season. My hope is that you will step up as a parent and
ration candy this Halloween and not allow your child to continue these unhealthy eating habits.
Thank you
(unsigned)
“Charlotte’s 2nd Grade Homework Contract”
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Rhetorical Situations: Document Analysis Class Exercise
As a group, choose one document and discuss the following:
1. What speakers or voices are represented by this rhetorical situation?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________
2. Is there a separate outside audience or is the audience a part of this conversation?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________
3. What are the possible issues tied to this document/rhetorical situation? Consider the
potential for disagreement within this rhetorical situation. Are the issues personal, social,
political, cultural, etc?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________
4. Now, with your group, plan a physical representation of this rhetorical situation and present
it to the class, either as a short skit or as a “still life.” This will require that you select the
most important features of the rhetorical situation so your audience can identify and
understand the situation/document. Be prepared to relay why you chose to represent the
situation in such a manner.
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Rebranding the Leviathan:

Recognizing Milestones in Grammar
Brewster Swanlund
When asked what their biggest concern or question about English is, the majority of students will
say something to do with grammar, or perhaps grammar itself. But what do these students mean
when they say this? As an instructor and a former tutor in the Writing Center, I recognize that
grammar has been built up to be something extremely scary, a leviathan, if you will. And while I
agree that the finer points of syntax can be truly daunting, I think it is important to draw people’s
attention to their triumphs over this beast thus far. I like to show my classes exactly what grammar is
and why it is not as scary as it might seem. Starting from a very broad context, I offer students a
look at the following paragraph:
“i cdnuolt blveiee taht I cluod aulaclty uesdnatnrd waht I was rdanieg. The phaonmneal
pweor of the hmuan mnid, aoccdrnig to a rsheearh at Cmabrigde Uinervtisy, it dseno’t
mtaetr in waht oerdr the ltteres in a wrod are, the olny iproamtnt tihng is taht the frsit and
lsat ltteer be in the rghit pclae. The rset can be a taotl mses and you can sitll raed it
whotuit a pboerlm. Tihs is bcuseae the huamn mnid deos not raed ervey lteter by istlef,
but the wrod as a wlohe. Azanmig huh? yaeh and I awlyas tghuhot slpeling was
ipmorantt!”
While you might be skeptical that this was ever part of any Cambridge study (it wasn’t), to your
surprise, and much like my students, you might have discovered that you could read that paragraph
with little difficulty. Perhaps, you found yourself mouthing the words or muttering under your
breath, but you made it through the paragraph and were able to understand the content within!
The reason for this is grammar, or more specifically, the language software of your brain. In fact, I
like to think of grammar as nothing more than that: decoding software. A more detailed definition,
perhaps one offered by linguists such as Saussure, might say that grammar includes the technical
categories of phonology, morphology, and syntax, but that still points back to how humans make sense of
language. Firstly, since the majority of humans learn to speak long before they learn to write, they
are going to be pretty good with phonology, or how words sound. This is further helped if, as you
tried to read the paragraph, you spoke the words as you figured them out, as this engages just a little
more of that grammar software as you tap into the auditory part of your brain – checking to see if
what you are reading “sounds right.” Even ESL speakers with heavy accents will find themselves
making better sense of the words when hearing them spoken aloud. Virtually everyone can be better
understood when they speak than when they write their ideas – even though some writers might feel
they are still writing with an “accent.” As social animals, our brains quickly adapt to different or
unorthodox phonology and offer a temporary cipher. Additionally, and ideally, the social interaction
between two people and the genuine desire to “get it” offers up an additional motivator to facilitate
the communication. Furthermore, we usually understand how to make up a word or change a word
from one word class (part of speech) to another, regardless of the rules. You might have found
yourself inventing words when the “proper” word eluded you. Suffixes like “-ness,” “-ly,” “-er,” and
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“-ed” frequently get tacked on to a word that otherwise would not receive such an ending for users
to emphasize a certain quality or interpretation to an audience; and almost magically, the audience,
though never having heard this construction before, understands what the author is trying to say and
even understands the emphasis placed on the words. Again, this is because of our understanding of
morphology or the morphemes (the smallest units of language) that allow us a way of making sense of
these arbitrary sounds.
Finally, and perhaps most important, syntax allows us to focus our translation of the above “broken
paragraph” not because it has the first and last letter in the right place, like the paragraph says
(although that helps), but because we know what type of word to look for in each position of the
sentence. Additionally, the syntax demarcations let us know how to parse, or chunk, the ideas in
order to aid that search. The capital letters, periods, and even commas let us know how units in the
sentences relate to one another, and then the translation can begin. First off, it begins with the most
used word in the English language: “I.” This single-letter word cannot really be mixed up, and it also
gives the reader the most important part of the sentence: the subject. This is something that all
English speakers understand – though we might not have the jargon to express this knowledge. We
have a subject-verb-object language (mostly), and so when the paragraph starts with such an easily
recognizable agent, the reader has an essential clue to figure out what comes next – and we know
how to do this search because of our grammar software.
It is our intuitive understanding of the basics of grammar, word order, or sentence parts that allows
us to know what class of word to look for in each area – further refining our search through our
mental word hoard. Conversely, if the paragraph did not have the words in the right place in the
sentence, if it were written as Yoda speaks perhaps, then we would have a much harder time
interpreting the paragraph’s meaning.
Since things like word order and the importance of capital letters and periods are already
understood, in fact they are learned very early on in our childhood (or earliest explorations of a
language), it is only the finer applications of syntax with intent that makes people a little more
uncertain. As an author, we tell our audience how to apply their grammar software, as each little
speck of punctuation conveys to the reader’s grammar software, whether he/she is aware of it or
not, how to interpret what comes next – mainly because we as readers expect our authors to mean
what they say. But not all authors know how to utilize these marks with intent in order to guide their
readers. That is where a college English class can ideally come in – to drag these rules out into the
light.
It is good to remind people that they are not starting from scratch. For instance, we already at least
have a few understandings of how different punctuation marks function. We might even be able to
personify them, as the following Internet meme does. We know that periods end sentences while
question marks make sentences into interrogatives, and exclamation marks end sentences as well
show intense emotion. But what of the comma, semi-colon, dash, and colon? These punctuation
marks, although internal, also have functions just like the other more easily understood punctuation
marks. And while it has been shown in various studies that it is nearly impossible to teach grammar
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to other people, I think that helping people
recognize the grammar they already have learned
does have some value.
Getting a better handle on these additional
“meaning” marks are an aspect of grammar, but
they are not the only things that constitute
grammar. And while some writers might continue
to struggle with grammatical conventions, like
subject-verb agreement or dangling modifiers, I
would like to see students stop thinking that the
placement of the comma is the only thing holding
them back from that “A” and that this “problem”
has a name: Grammar. I think that it is time that
we help rebrand grammar as “advanced syntax”
and show that even this scary sounding new level
of English mastery is built on a foundation of a
basic syntax that is already understood.
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Prompts and Exercises:

Activities for
Writing
In and Out

FOUR
of the Classroom

English 101
Rachel David
Essay # 2: Profile Essay
DUE DATE:
Everyone has a story to tell. Whether it involves a struggle, accomplishment, goal, passion, talent,
background or experience, everyone has the material for an interesting story. For your second essay, you
will be interviewing someone of interest to you. A profile does not tell a person’s life story but attempts
to give the reader insight into an important aspect of the subject.
For this essay, you will become journalists. I want you to compose a profile of an individual
whom you have interviewed and closely observed. The person may be well known in the community
(politician, local musician, etc.) or relatively anonymous (relative, friend, server in a restaurant, college
professor, etc.). The purpose of this essay is to convey—through close observation and factual
investigation (interview)—the distinct, unique qualities of an individual. I want you to bring out what
is interesting about your subject—no matter how ordinary this individual may appear at first.
Elements to include in your profile:
x

Theme: Try to develop one aspect of the person’s life that sums the person up. Obviously, one
aspect does not sum up a person’s life, but it can sum up the aspect you are presenting. This is the
most important element of a profile story, but it often does not emerge right away. You may not
know what your theme may be until you start to write, so take good notes.

x

To be able to illustrate your theme you will need in your profile:
o

Observation: Use details you observe of your subject that support your theme


Body language (laid back, uptight and stiff, etc.)



Language (Casual and informal or formal and academic sounding)

o

Dialogue: Get direct, first-hand quotes from your subject!!

o

Anecdotes: Short, detailed stories or experiences can be very effective in illustrating
your theme. Be sure to go beyond the obvious and dig for details that you will need to
make the anecdote interesting and effective.

**Look at profiles in magazines (Spin, Rolling Stone, Marie Claire, Elle, Sports Illustrated, Vanity
Fair, The New Yorker, etc.) and newspapers (Los Angeles Times, New York Times, OC Register, USA
Today, etc.) to see how professional journalists engage readers. Also, see how they develop their own
unique voice in their profile and a theme of their subject.
***NOTE*** NO email, phone, or Skype interviews for this assignment.
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English 101
Rachel David
In-Class Midterm Essay
Please write a clearly-focused, well-developed academic essay in response to one of the
following prompts. On the inside cover or first page of your Blue/Green Book, include some
form of prewriting (freewriting, outlining, listing, clustering, etc.). Some form of prewriting is
mandatory for this essay, and points will be taken off if it is not included.
1.) You are the only survivor on a ship which is sinking off the coast of a deserted tropical
island in the Pacific. You have time to save only four items from the following list to take
with you to the island.
a religious text (Bible, Koran, etc.)
a battery operated radio receiver
writing paper and pens
two complete changes of clothing
a first aid kit
a rifle and ammunition
matches

a box of canned food
a package of your favorite books
a 10’ by 12’ piece of canvas
a knife
a compass
a case of bottled water
an ax

Decide which four items you would take, and give your reasons for choosing them. Consider
all aspects of your life on the island and how different items may interrelate. There are no
“right” or “wrong” answers. The effectiveness of your essay will depend in part on how well
you support your choices.

2.) At one time or another most of us have had the disturbing experience of being “a stranger in a
strange land.” It might have been, for instance, when we stepped on foreign soil, drove into an
unfamiliar neighborhood, or entered a new school or college. The experience may have been
marked by anxiety, loneliness, suspicion and, in some extreme cases, even by despair. Describe a
moment or period in your life when you felt like a “stranger in a strange land.” Pay special
attention to how the experience affected your dealings with people and your perception of the
things around you.
You have all of class Monday to complete your essay and all of class Wednesday to revise your
essay.
When you are finished, please place this prompt sheet inside your Blue/Green Book before
turning it in.
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English 101
Rachel David
In-Class Final Essay
Please write a clearly-focused, well-developed academic essay in response to one of the
following prompts. On the inside cover or first page of your Blue/Green Book, include some
form of prewriting (freewriting, outlining, listing, clustering, etc.). Some form of prewriting is
mandatory for this essay, and points will be taken off if it is not included. There is NO length
requirement—just write what you think is sufficient. You will be graded on your organization
and focus, whether your essay is fully developed, etc. NOT on your opinions, so be honest!
1.) English 101 focuses on helping students produce college-level writing. Discuss how the
activities and assignments this semester have either made you a “college-level” writer or
not. Be specific.

2.) Analyze the semester’s activities and assignments and write an essay in which you
discuss what you found least helpful and most helpful. Provide specific examples and
details to support your conclusions.

3.) Explain the grade that you think you have earned in the class—not what you deserve,
what you think you should receive or what you hope you will get—but what you have
earned. Be sure to provide sufficient supporting details for your argument.

You have all of class today to complete and revise your essay.
When you are finished, please place this prompt sheet inside your Blue/Green Book before
turning it in.

76

PROMPTS AND ACTIVITIES FOR WRITING

“Power in Spaces” Writing Unit
Roza Suzie Gabrielyan
Pedagogical Explanation:
In this academic era, I feel that students are demanding a sense of purpose behind their assignments
and, I’d argue, rightfully so. Therefore, I try to make my assignments critical yet beneficial to my
students as writers and individuals. The traditional notion of argumentation has expanded.
Arguments exist beyond books; they inhabit our television screens, our gestures, and the spaces that
surround us. The purpose of this assignment is to get students to realize that what they learn in the
classroom can be used in their daily lives to interpret power structures, social institutions, and
change. Several students have seen the film The Hunger Games, yet most of them view and read only
for plot, ignoring the implicit messages the text reveals. Aside from teaching them that arguments
are everywhere, this assignment requires students to read texts critically and view the world around
them critically. Ultimately, it is an exercise in critical reading and writing skills. I emphasize that
students should write unique arguments because it provides their essay with purpose. I explain that
if they were to write yet another essay on the topic of The Hunger Games and gender they would
contribute nothing to the academic conversation surrounding the novel and film. Instead, by reading
critically, they should provide a new perspective to a familiar text. Knowing that there is an audience
that extends beyond their professor, one that includes other academics writing about the same
matter encourages them to work harder to find their own perspective and angle. Because their
argument may be complex and controversial, they know their thesis statements and main points
must be clearer. Each of these smaller assignments directly relates to the final essay, allowing
students to have much of their prewriting done before they even start the full essay. Because of the
unrestrictive nature of the prompt, I have received essays ranging in arguments, yet almost all realize
that in order to corroborate their argument, they must find the right support and analysis. There
essays have been insightful and unique and several students have told me how liberating it feels to
have the opportunity to find their own argument in a novel.
Exercise 1: Character Analysis
Choose a character from The Hunger Games. It can be any character as long as the character
undergoes a transformation. Consider the factors that contribute to the character’s change.
The goal here is to be a critical thinker and observer. Does the character change in various spaces?
With certain people? You may want to discuss how a change in character affects other characters or
settings. Regardless of whom or what you choose, you have to prove it. Yet another writing task that
involves argumentation! Be sure to select evidence/quotes from the novel to support your argument
about that character.
As you may have noticed, each and every single one of your exercises directly ties to your final essay,
so really take the time to think through your responses.
The total word count for the entire assignment should be at least 300 words. Please include the word
count on the bottom of the page. Times New Roman, size 12.
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Exercise 2: Literary Ethnography
As we discussed, an ethnography is a critical observation of a culture or space, or in this case,
specifically how a space affects a group of people. For this assignment you will choose any space in
the book. Remember, there are many different types of spaces. After you have chosen the space,
describe it. What does it look like? Who occupies it? Who has the power in that intended space?
How is the space divided? What themes do the original space present? What language is used to
describe the intended space? After you have done this, you should revisit the space later on in the
book. How has the space been transformed? Who has the power now? What is the purpose of the
space? Etc.
I expect a thorough analysis of the space. I expect specific details that describe how characters’
actions or moods change depending on the use of a space. I expect you to meticulously evaluate the
themes presented and changed, the language used, etc. This assignment should be at least 400 words.
It should be double-spaced. Times New Roman, size 12.
Power in Spaces Essay Prompt
Over the last two weeks, we have been discussing “space.” Exploring Foucault’s heterotopias and
realizing the heterogeneous potential of space, we have learned that space transcends beyond the
physical realm. More than its geographical location and architectural layout, spaces embody notions
of power, notions that affect the ideologies, occupants, and actions of a space. Like texts, spaces can
be read and analyzed in terms of characters, themes, rules, and society. Our emphasis on the
transformation of spaces (from intended to potential) has shown us which factors may change a
space and what the larger repercussions of that change may be. For your essay, you will be required
to choose one of the four following essay prompts:
1. Compare a space in The Hunger Games and the transformation that occurs to an
actual space in the real world. How are the ideologies representative of the space?
Remember, you must have an argument. Do not just compare and contrast one space with another without any critical thinking.
Consider why you have chosen to compare those two spaces. What is the underlying message you are trying to provide to your
audience about space?

2. Consider the use of power in the book and its changes depending on which space is
occupied/controlled. Consider how space can determine ownership of power.
Again, there must be an argument. Don’t just list the ways the Capitol used power in each space. Think of how Katniss may
utilize space to her advantage and how the Gamemakers can do the same. What does that tell us about how power functions in a
space?

3. Consider how each space affects Katniss. What does each space provide her? Deprive
from her? How does space help determine her identity or the evolution of her
identity?
4. Analyze the change in a space from The Hunger Games. What causes the
transformation? How does that change affect the citizens of Panem?
You may pick any space, however concrete or abstract it may be (the arena, the space of the television, the
space of one’s past).
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Although I have provided you with potential essay topics, I have not provided you with an
argument. Since this is your second semester of freshman composition, you should be able to find
your own argument and voice in the topics listed above. Trust me; you can all do it! =)
Requirements:
x Must be 4-5 pages, double spaced
x Must have at least 4 quotes from the book to support your points. However, you may have
no more than six. I don’t want the quotes to overpower your argument. They should serve
as support, not your main ideas.
x Must have a clear thesis that has an argument or controlling idea, not a fact or obvious
statement.
x Must be proofread and free from grammatical mistakes and syntactical errors
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“A Profitable Identity” Writing Unit
Roza Suzie Gabrielyan
Pedagogical Explanation:
Rhetoric is a critical component of any composition classroom. My goal with these assignments was
to get students to recognize how rhetoric is used in popular culture, corporate sectors, and society.
Once they can identify the effects rhetoric can have on individuals, they can then use these tools in
their own writing to be more persuasive, knowledgeable, and effective. The topic of consumerism is
extremely effective because all students can relate to it. The first exercise requires students to
recognize that audience plays a large role in advertising. By revealing the generalizations marketers
make, students understand that audience does really determine content. This is especially helpful
when writing their own essays. They realize that they must account for their readers’ prior
knowledge, emotional associations, and concerns in their own writing because writing is
communication. The second assignment asks that they analyze an advertisement for its use of
rhetoric (ethos, pathos, logos, and visual). Since the ad may be in any form, they realize that genre
dictates content as well. You cannot include the same things in a magazine print ad as you would a
commercial. This awareness then permeates their own writing. They cannot write an argumentative
paper the same way they would a narrative essay. Audience’s expectations inform genre rules.
Finally, their presentation asks that they verbally explain their arguments. The question-answer
period afterward allows them to see that the questions their classmates have about their presentation
mirrors the questions readers may have about their potential papers. The essay itself, then, springs
from these exercises, allowing students to take their knowledge of rhetoric and consumerism in any
direction. Using the rhetorical appeals they identified in their advertisements, they write convincing
essays that explore the various facets of consumerism and its effect on identity conception.
Exercise 1: Analyzing Audience Appeals
Watch an hour of television on one channel. It can be any channel, just be sure to state which
channel it is. While watching, make a list of all the ads shown. What are they selling? How are they
advertising the products? Why do they choose the advertising strategies they choose? Who is their
audience? Why? Do the ads relate to the show? How so?
Be as detailed as possible. Your assignment should be at least 500 words. Remember, you are not
just summarizing information; you are critically analyzing and making conclusions about the ads on
that given network.
Exercise 2: Advertisement Awareness
Choose an ad. Later on, you will show this ad to the class. Deconstruct it. What network it was on?
What form of media was it on? What time was it airing? What assumptions did the ad make about
the audience? What visual rhetoric is at use? Is the ad convincing? What is the ad’s theme? What
other industries or companies may profit from this ad? How does the ad affect the consumer?
Be as detailed as possible. Your assignment should be at least 500 words.
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Exercise 3: Presentation
Now you will present on your critical ‘reading’ of the advertisement. You will create a dynamic
presentation with the three members of your group. It will be up to the group to determine which
ad is best, write a script, assign speaking parts, provide visuals, etc. Your presentation will be 5
minutes long; the ad should be no longer than a minute. Your presentation should provide the
information listed in Exercise 2 but also explain the visual rhetoric at use and how the ad impacts
consumers. I am not looking for a superficial analysis about how the ad uses humor to sell products; I
am looking for a critical observation. Advertising agencies make billions of dollars a year; your
insightful analysis should prove that it is money well spent. You will be graded as a group, so make
sure every group member contributes.
Profitable Identity Essay Prompt
It is no secret that America, more than any other country, revolves around money. As a capitalistic
society, companies are in constant competition to produce the best goods at the cheapest prices.
H&M, Target, Forever21, and more strive to make products that are so cheap that they are easily
replaceable. Meeting the consumers’ needs has become the manufacturers’ number one priority. In
all actuality, however, the goods that manufacturers create are projecting notions of identity onto
consumers. Certain women refuse to wear certain brands, men do not spray certain colognes, and
teens dismiss an array of goods because it does not “fit” their style or personality. Who you are is
often determined by what you buy. This manufactured notion that the product defines the consumer
has become a large misconception in society. In this essay, ask yourself why individuals believe their
identity depends on the things they purchase? Who deems what is acceptable for which age group,
gender, race, and why? How do advertisements change depending on the audience and genre? We
have learned about the rhetorical appeals and visual rhetoric. Now you must take that knowledge
and apply it to the real world. Consider what lengths advertisers go to in order to sell a product
(think Mad Men).
In a 4-5 page essay, discuss an aspect of consumerism and how it affects identity. Ultimately, your essay
should respond to the following prompt:

Write an essay that defends the extent to which you agree or disagree that consumerism is a
part of modern identity.
You may choose any of the following, but remember, your focus is on one’s identity as a consumer,
not consumerism in general.
x Consumer-based identity (correlation between our identity and what we buy)
x False advertising and its effect on identity
x Identity- based marketing techniques (certain products for certain groups of people)
x Overexposure of advertisements and its effect on a consumer’s identity
x Strategies used by media to influence spending habits/consumerism and how does this
benefit or harm how we conceptualize our identity
x Can consumers be immuned to the effects of advertising?

PROMPTS AND ACTIVITIES FOR WRITING

81

x Evolution of advertisements and its effect on an ever-changing consumer identity
Remember, this is an argumentative essay. You argument will enter a larger conversation about
consumerism. Be sure not to state obvious arguments or make unqualified assertions. You will need
to support your argument with at least 3 quotes from at least 3 credible sources. Two of your
quotes may be related to the ad you deconstructed, the articles we read (“Which One of These
Sneakers is Me?” by Rushkoff), or any of the videos we viewed in class (Logorama or Story about Stuff).
The other source must be an article from a respected newspaper or academic journal. Remember to
explain the relevance of your quote to your argument.
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The “Connections” Essay:

An Appropriated Assignment
Amanda N. Reyes
Pedagogical Explanation:
Multimodal scholarship has recently been solidified by anthologies such as Tracey Bowen & Carl
Whithaus’ “Multimodal Literacies and Emerging Genres” and foundational works like Patricia
Sullivan’s “Experimental Writing in Composition: Aesthetics and Pedagogies” and “Writing New
Media: Theory and Applications for Expanding the Teaching of Composition” by Wysocki,
Johnson-Eliola, Selfe, and Sirc. Multimodal composition expands writing from solely textual literacy
to include visual, audio, spatial, and digital forms of rhetoric. By broadening our understanding of
textuality, we open up the possibilities of what can be read and what can be produced/composed. It is
for this reason that I emphasize the blurring of “essay” and “project” so as to call attention to the
conceptual and practical aspects of composing that – in traditional writing courses – has led to a
singular exploitation of text-based, linear thinking, and Quintilian mode-based essays.
Composition instructors on every side of the pedagogical spectrum ask students to write an essay of
some kind. The transaction of a text-based essay for a grade (or, as many students see it, a reflection
of their intelligence and/or capability) via writing as a singular alphabetic form of communication
and the traditionally linear interpretation of synthesis as understanding has limited the ways in which
the instructor and student are able to rhetorically interact and engage with reading, writing, and
critical thought. This is not because “writing” or “synthesis” or an “essay” is restrictive; rather, our
traditional associations and experiences with the process and end production of such terms are
limited to purely “alphabetic literacy” and standard academic English as the most recognized and
esteemed measure of academic success (Wysocki, Selfe, Sirc).
Practical Application:
I would like to focus on one form of essay, the “connections” paper, which emphasizes synthesis by
means of illuminating direct and indirect connections, in addition to conscious and unconscious
connections. The traditional model of the “connections essay” first introduced by David
Bartholomae in Ways of Reading Words and Images made its way into my tool-box when my advisor,
David Sherman, adapted it to include a multimodal twist by incorporating an “extension” piece that
allowed students to construct a multimodal “extension” as a possible topic for the final written
assignment. I infuse Sherman’s expansion of content from lowbrow to highbrow – academic to
nonacademic – as well as his expansion of mediums/genres/modes into my own variation of the
assignment.
Given the tradition of pedagogical and practical appropriation, I was inspired to create my own
connections “project” that includes both multimodal “extension” and written components into one
holistic essayistic project that allows students to write for themselves and an audience (both academic
and nonacademic) without being constrained to a single textuality. Personal, social, and cultural
experiences, as well as academic research, are utilized to make otherwise unforeseen connections to the
readings, theories, themes or topics that are discussed in the classroom. Students are asked to utilize
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a multimodal approach at each phase of the writing process (prewriting, drafting, revising) including
the end product, for each aspect is equal in importance as I emphasize process through critical
attention to the relationship between content, form, genre, audience, and purpose.
My connections assignment is geared towards getting students to consciously compose their insights
in juxtaposition to others so that perspective is turned into perspectives(s) at all times regardless of the
style(s) used as the essay is no longer directed by the terms: narrative, compare and contrast,
persuasive, or research paper. Rather, my connections project is a melding and expansion of these
essayistic modes, allowing students to take ownership of and consciously manipulate some or all
forms/genres/mediums within their project depending on the specialized direction of the given
assignment/topic/theme/content.
Below is a brief outline for how to set-up a connections project. Each step can be broken up or
meshed together, depending on instructor taste and class purpose. The broad sections are meant to
serve as a guide for further adaptation, appropriation and experimentation.
1. Introducing a Concept/Strategy/Technique:
a. Introduce a strategy/technique for students to experiment with. Have materials
ready for students to go over. I like to begin with the materials that are more
conceptual and/or theoretical as a way of giving a context and framework for the
strategy.
i. EX: “In-Voicing: Beyond the Voice Debate”- George Otte, excerpts from
Bakhtin’s “Heterglossia” & “The Dialogic Imagination”
2. Examples (artistic & scholarly):
a. Provide multiple examples of the strategy/technique in practice in multiple
situations/circumstance by different sources. As Peter Elbow famously advocated, I
tend to flatten the field and neutralize hierarchy not by ignoring it, but by
consistently calling attention to its presence, construction, and effects. I do this by
incorporating several high and lowbrow examples across cultures & socio-economic
status as well as both academic and creative works done in various mediums. This
does not get rid of the hierarchy of languages that exists in our world, but rather
highlights how students can learn to recognize and then choose how to participate in
such a world.
i. EX of Theoretical works used above : Anzuldua’s BorderLands and Kendrick
Lamar’s “No Make-Up On”
3. Connections Project:
a. Give students the opportunity to try his or her hand at the technique or strategy.
Grading of this is problematic for many instructors, however, given that the
connections written component is tied to this possible multimodal production
(depending on how each students approaches it), I believe that the two work hand in
hand and are thus equally graded.
i. EX: try to use “in-voicing” as you free-write about a topic or use in-voicing
to describe a conflict or confrontation based off the examples of in-voicing
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discussed in class or create your own in-voice project that revolves around
_________.
4. Connections Written Component or Essay:
a. Students now have the opportunity to write about his or her experience using the
technique/strategy. This writing can also take an alternative twist, depending on
instructor preference and guidelines and each students’ personal way of composing.
This piece is similar to process explanation, however, it can also further expand or
connect the “project” piece.
i. EX: What did you compose? What connections can you make to the
readings, artists, and/or other outside connections? How have you expanded,
challenged, or adapted the strategy/technique? If you struggled, or found the
strategy useless, describe that experience and why this is not a fruitful way to
compose.
Student Expectations:
Students are asked to not focus on the idea of “expectation,” whether that be finding a definitive
thesis or receiving a letter grade as proof of competence and/or success. Instead, students are urged
to self-reflect on his or her awareness of their current body of knowledge in regards to academic and
nonacademic reading and writing, so that they can then re-evaluate composition as a conceptual
space for making connections and insights that are supported by the rhetorical aspects of inventing
and revising in no subsequent order, rather as many times as necessary – sometimes in a back and
forth, outward, inward fashion. The student, not the instructor, designs the relationship between
content, form, genre, purpose, and audience. The instructor, instead, facilitates and lays out
strategies and techniques for making meaning and emphasizes how the intertextuality of multiple
approaches and examples/content is that individual’s way of shedding light on a particular topic and
ultimately communicating information. An expectation for a traditional grade is challenged, as the
direction of the assignment may not be known; however, that is a part of the process of discovery.
As composition instructors, we are not focused on the end product solely; we are there to give
students an opportunity to see how their ultimate purpose of rhetorical communication is connected
to the constructed relationship between substance and approach.

Works Referenced
Bartholomae, and Anthony Petrosky. Ed. Ways of Reading with Words and Images.
Boston: Bedford/ St. Martin, 2003. Print.
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EssayFourPrompt:That’sEntertainment!
Bob Neis: English 101




Ourtext,Remix,posesthequestion:“Whyarewesobored?”Insomecapacity,everyoneexperiences
thiswaveofennui–thedissatisfactionarisingfromalackofexcitement,asuddenrealizationoflife’s
routines.Foressaynumberfour,wewillattempttorespondtoLatterell’squestion,andexplainwhy.

Lookbackandthinkofsomethingyouusedtofindfreshandentertaining,butnowfindboringandold;
thiscouldbeanything,really—ahobby,acelebrityfixation,asong,astyleofclothing,amovie,orevena
friend!Whatwasinitiallyexcitingaboutyoursubject?Godeepwithyouranalysishere—ifsomething
wasnew,whatdidyoulikeaboutthat?Ifitwasfun,whywasitfun?Attentiontodetailandcarein
explanationarekeyinperformingwellonthisassignment(well,everyassignment…butespeciallyhere).

Whatchangedandcausedyoutolookelsewhere?Wasitashiftintaste?Didfamiliaritysettleinand
noveltywearoff?Resisttheurgetosimplysay“yougotoverit”oryou“justgotbored,”becausewe
alreadyknowthat.Trytoexpresstheshiftininterest.
Nowthinkofsomethingyoucurrentlyturntoforentertainment.Similarly,spendsometimeexplaining
whyitholdssuchfascinationforyou;whatissoenjoyableaboutit?Whatdoyougetfromit?

Presentacomparisonofthetwo—whatissimilaraboutthepair?Dotheyshareaqualityexposing
somethingaboutyou?Howaretheydifferent?Whatmakesonemoreappealingthantheother?
Eventually,youshouldusethiscomparisontodrawaconclusion—attempttoarticulatewhatyouasan
individualandweasacultureseekthoughentertainment.Trytoexplainwhyweperpetuatethiscycle,
andasLouisC.K.putsit,why“everythingisawesomeandnobodyishappy.”


Due:12/09
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Essay3Prompt:You’veLostthatLovin’Feeling
Bob Neis: English 101

Isromanceanaturalfeeling,orisitalljustlearnedperformative
behavior–somethingseeninacommercial?Inclasswehavebeen
investigatingtheculturalconstructionofromanceinvariousforms,
thinkingaboutwhy“everykissbeginswithKay.”Massmedia,
advertisements,televisionbroadcasts,andpopradiohitsreach
thousandsofpeopleinstantaneously,communicatingamessageinan
incrediblyshorttimespan.Inordertoconnectwithsuchalarge
audience,thesemessageslargelypushuniversalities,truismsonthe
publicthatarewidelyacceptedtothepointwheretheyarealmost
invisible.Usedasarhetoricaldevice,thesincerityofromancefallsinto
question.

Forthisessay,Iwouldlikeyoutoanalyzetheimpliedmessageofa“love
song,”beitaboutnewlove,atoughbreakup,stayingtogether,acrush.
Trytofindwhatmessagethesingeriscommunicatingtoanaudience.
Whatassumptionaboutloveisthesongplayingoffof?

Foryourthesis,developacriticismregardingthismessage;whatmythaboutromancedoesthemessage
perpetuate?Keepinmindthedifferencebetween“love”and“romance”inyourdiscussion.Wearen’t
sayingthatloveisn’treal,butcouldwesay“romance”isunrealisticattimes?Considerthepurposeof
youranalysis;whyshouldareadercareaboutyourreadingofanR.Kellysong?Astrongthesisshould
answerthat“sowhat?”question.Themessageyoufindinthesongshouldpotentiallyreflecttheway
themassesfeelaboutromance.

Remember:whatliterallyhappensinthesongorthestoryislessimportantfordiscussionthanyour
critiqueofhowromanceispresented.Youranalysisshouldapplyoutsideofthesong,exposinga
culturalassumptionweasaculturemakeaboutlove.

Alternateassignment:Ifyouaremoreof
avisualpersonyouarewelcometowrite
aboutamovieortelevisionshow.Pickan
onscreencoupleandbreakdownthe
dynamicoftheirrelationship—what
messagedotheyconveytoanaudience
regardinglove?
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Starting and Engaging
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Writing Process

Generating Topics through Identity Groups
Emily King
Some students are full of ideas and know exactly what they want to write about. Others struggle to
find topics that interest them. I use this chart early in the semester to help students locate interesting
topics that relate to their everyday lives. In conjunction with a “writing territories list” that lists
things they often wonder about, students use this chart throughout the semester as they choose
topics for essays. After handing out the blank chart, I ask them to list at least eight activities that
they do almost daily. These are usually things like “go to school,” “walk my dog,” or “listen to music
with friends.” To help them along, I create my chart on the board as an example and we complete
the chart together, one column at a time. This helps students understand the purpose of each
column. I make it clear that insiders are people that would either be a part of the activity or
understand the activity on a personal level. Outsiders are the opposite. We then unpack recent
conversations that occurred during those activities and talk about how to pull topics from those
conversations. I make clear that topics and issues can come from interactions with insiders or
outsiders. Sometimes the topics drawn from outsider interaction are the most interesting. A couple
of my own examples are found in this sample chart. I use my examples to discuss what kinds of
papers I could create from my own last column. For example, I could write an argument about the
ineffectiveness of my kids’ school’s pick up line, demanding that changes be made.
Daily
Activities
Pick up
kids from
school

Roles/Identit
y Groups
Mom

Lunch
with
girlfriends
Garden
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Insiders

Outsiders

Other moms

People with
no kids

Friend,
Woman,
Vegetarian

Other women,
vegetarians

Men, meateaters

Gardener,
people who
enjoy
gardening/ the
outdoors

Green-thumbs

People who
kill plants
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Recent
Conversations
The pick up line is
a joke and needs
to change

Topic/Issue

It’s almost
impossible to eat
healthfully at a fast
food restaurant
Succulents are
trendy; they used
to be “old-lady
plants” but now
they’re cool

What fast
food places
have decent
food?
New
gardening
trend/ good
for nongardeners

What can we
do about it?

A Compilation of Ideas for Generative Invention Activities
E. Elle Mooney
Much like speaking, writing becomes a skill that improves through practice and dedication. In order
to establish a classroom that acknowledges a personal and generative access to writing, I start most
class sessions with playful engagement of the student voice.
This is accomplished through a variety of invention exercises that loosen up and challenge the
expectations of first-year composition students. Playing with words allows something authentic,
joyful, and connective to emerge in journaling and narrative work. It also enables the student to
break out of rote writing habits and helps him or her to recognize preconceived language patterns or
vague phrasings that hinder communication.
Later, these playful exercises are used to discuss critical thinking, rhetorical strategies and revision
techniques.
These are a few of the invention exercises I have used in my themed composition class, which
explored our relationship with the natural world. Any of these exercises can be adapted to suit your
classes’ themes or they can even be used generically. Some of these may sound familiar, perhaps
with a twist. So, take, enjoy, add your own twist, and then share!
A. Memory Free-write:
Memory is composed of part fact and part fiction. Our stories and rhetorical frames of reference
come from memories that we may now take for granted or may disregard. This exercise is to let you
try and reclaim and reground your sense of place and space within the natural world. Whether your
relationship is ambivalent, harmonious, or adversarial, you have a relationship. Before you write,
close your eyes and reflect on your earliest memory of nature. Now, free-write (I limit this time to 10
minutes.) Next, share your ideas with a partner. Discuss: How far back were you able to go? What
senses were the most useful in memory? Does this memory relate to your relationship with nature
now? Were you surprised by what you were able or not able to recall?
B. Point of view Exercise
Break the class up into small groups and hand each group a section of story to rewrite (I use several
scenes from N. Scott Momaday’s “The Way to Rainy Mountain” because several selections are the
first readings in my class, so the students have previously analyzed and discussed the material.) Then,
assign each group a new point of view -- either a different narrator or rhetorical situation. I allow 15
minutes fro the groups to generate stories. I circulate to remind them to use sensory concrete
language. Then, the groups read their creation aloud. Discuss: tone, plot, audience, etc. How does
each change? Why? If there is no change, why?
C. The “taboo” Game:
I’ve seen this game in a few composition classrooms, and even though students might protest at first
because of the drawing component, the exit feedback is always positive. This exercise works well
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with my theme because students find it difficult to describe environment in specific ways, and
instead rely on trite phrasing, such as “the waves were so peaceful,” or “the sunset glowed red.” To
help them practice descriptions, I project a series of natural images, the clichéd and the unexpected.
With a partner, students take turns (One facing the screen, the other with his or her back turned
away.) The student facing the screen describes the image and the other draws a picture from the
description. After the first round, I start to limit the kinds of words they can use to describe the
image. I eliminate general words like hill or tree, and increase the list of banned words in order to
have students reach deeper to describe their images. While students are describing the images, I walk
around and record overheard phrases to share with the class later. The most successful teams end
up using unexpected metaphor or detailed specifics in order to have their partner draw as accurately
as possible. Discussion: Compare attempts. How was this difficult? How was it successful?
D. Ekphrasis:
This exercise is used to develop conversations with images or experiences from other mediums.
Here, I introduce the idea that images can also be considered texts and so can be analyzed in a
similar critical manner. Additionally, I point out that it is one thing to describe a text, but another to
be in conversation or in an exchange of ideas with it. This exercise can feel a little esoteric, but it lays
the groundwork for critical analysis of texts, and for choosing an effective rhetorical voice.
For this exercise, I provide magazine cutouts of various nature photography, the sublime to the
disturbing, and I have the students choose one image to work with. Then, I have them describe their
chosen image using third, first and second person p.o.v. This exercise could be offered as a group
activity using projected images.
Through each rhetorical move I remind them to ask: What is the piece trying to communicate? Talk
to that.
1. Write a description using third person. Write what you see, and not what you know. Stick to
third person. Get specific, but remember to consider what the piece is trying to communicate.
What is limited by third person? What is gained? What tone or voice emerges from the third
person p.o.v? How objective can you the writer be? Should we assume third person is
unbiased? Why or why not?
2. Now, use first person. Remember to consider the text’s purpose. How does first person differ
from third person? What details were you able to add? What details were left out? Were interior
motives and emotions are revealed? Why? Can bias be effective? Is a connection to audience
implied or direct? What are some advantages to this p.o.v.? Disadvantages?
3. Now write the final description in the second person. This may be difficult at first because it
is conversational: your persona is talking to a perceived persona. Who is “you”? Remember to
ask, what is the text trying to communicate? Why is “you” important to consider and define?
How might it be a problem if it is not? How has the tone changed from the third and first
person? Are there problems here? Misspeaking, presumption, mis-telling? Can you imagine
when an essay might be best in second person? Why?
E. Beginnings:
Starting an essay is a struggle for many students, so I like to have them “start” an essay as much as
possible. So, before they draft, they’ll have numerous “hooks” to adapt or reuse for other purposes.
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This activity was used to begin their narrative essay on their relationship with the natural world. For
this activity, I had the students begin by meditating on any encounter with the natural world. The
first three prompts, I have them develop in class as a free-write, and then I offer the other
“beginnings” as journal activities because they require more time or research to develop.
1. Begin with a setting -- 5-minute free-write:
A setting contains and defines context.
A setting might be place. A setting might contain a motion or an interaction.
What kinds of boundaries delineate the setting?
Is the setting ephemeral or lasting?
2. Begin with a speaker -- 5-minute free-write:
A speaker implies immediacy.
First person? Second person?
Witness something. Choose the least likely connection and speak from there.
What happened? How does this compare to an obvious connection?
3. Describe an object in the setting -- 5-minute free-write:
Why is that object there? How did it get there? Is it unlikely that it would be there?
Try to create resonance between the object and the setting. What is the conversation here?
Or what are the suggested images or memories, emotions in this coupling?
(This move sounds weird, but a lot of students have luck here, such as describing a
carabiner on a key chain which is inside their designer handbag. Or, one student began by
describing the spider in the corner of the shower which had been there for a month.)
4. Note an interesting fact/statistic. For example, “Old Faithful, the best known geyser in
Yellowstone National Park--though not the largest, erupts every 40 to 70 min and shoots
c.11,000 gal (41,640 liters) of water some 150 ft (46 m) high.”
5. Examine a philosophical statement: “‘I never saw a discontented tree. They grip the ground as
though they liked it, and though fast rooted they travel about as far as we do.’ John Muir.”
6. Start at the end of your story: “It was hard to look at her as we left the hospital. Her small
cold hand gripped mine, and her thumb rubbed over my knuckles, over and over. I hurt how
much she hurt, and I wondered at the craziness of that afternoon. The chance we took now
felt indulgent and foolish. But, we were flying for a moment. Flying. At great heights, and we’d
soon know how far we had left the ground.”
7. Start in the middle of your story -- in media res: “His sweaty grip slipped and then readjusted,
inching its way down the frayed slack line. I adjusted for the shifts in weight by wedging my
toes deeper into rock’s crevice, balancing him between my hip and the rock. With my left
hand, I wrapped the line under his foot to give him a moment’s rest, pressing him against the
rock to relieve my spasming muscles. I took a breath. A fly, attracted to the head wound
probed the blood and the hair inches from my eye. I closed my eyes tight, pressed my nose
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into his sweaty hair and inhaled the sweet metallic blood, whispering, again, “Dude, hang on. I
gotcha.”
F. Topoi:
I use a variation on Aristotle’s topoi for my analysis/synthesis essay in which students have to
observe a phenomenon. This exercise is to generate ideas for analysis and critical thinking. This is
fun because it can get ridiculous, and the students enjoy the plug and chug “Mad Lib” method as a
nice change of pace from some of my more poetic, creative exercises. And, this type of exercise
really does generate some compelling points of view! Try inserting “Rainbow.”
Definition:
1. How does the dictionary define _________________?
2. What earlier words did _________________ come from?
3. What do I mean by _________________?
4. What group of things does _________________ seem to belong to? How is
_________________ different from other things in this group?
5. What parts can _________________ be divided into?
6. Does _________________ mean something now it didn't years ago?
7. What other words mean approximately the same as _________________?
8. What are some concrete examples of _________________?
9. When is the meaning of _________________ misunderstood?
Comparison:
1. What is _________________ similar to? How?
2. What is _________________ different from? How?
3. _________________ is superior to what? How?
4. _________________ is inferior to what? How?
5. _________________ is most unlike what? How?
6. _________________ is most like what? How?
Relationship:
1. What causes _________________?
2. What are the effects of _________________?
3. What is the purpose of _________________?
4. Why does _________________ happen?
5. What is the consequence of _________________?
6. What comes after _________________?
7. What comes before _________________?
Testimony:
1. What have I heard people say about _________________?
2. Do I know any facts or statistics about _________________? What?
3. Have I talked with anyone about _________________?
4. Do I know any well-known saying about _________________?
5. Can I quote proverbs or poems about _________________?
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6. Are there any laws about _________________?
7. Do I know any songs about _________________? Have I read anything
about _________________ in books or magazines?
8. Do I want to do any research on _________________?
Circumstance:
1. Is _________________ possible or impossible?
2. What qualities, conditions, or circumstances make _________________
possible or impossible?
3. Suppose that _________________ is possible. Is it feasible? Why?
4. When did _________________ happen previously?
5. Who has done or experienced _________________?
6. Who can do _________________?
7. If _________________ starts what makes it end?
8. What would it take for _________________ to happen now?
9. What would prevent _________________ from happening now?
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Thesis and Topic Sentence Boot Camp
Jacqueline Calabrese
Pedagogical Explanation:
I recall a lesson in Dr. Blaine’s course on ancient rhetoric where we discussed a rhetorician named
Erasmus. In the orator’s work, De Copia, he describes an exercise where he would have his students
write the phrase “your letter was pleasing to me” 150 different ways. This exercise stuck with me
because I recognized how often we as scholars rely on the same vocabulary and phrasing, a concept
that definitely applies to a developmental English population. Even though these Basic Skills
students do not typically trust their vocabulary, they DO know more words and ways to phrase an
idea than they think. Subsequently, I created a “Thesis & Topic Sentence Boot Camp” where
students are asked to not settle with the first thesis that pops in their mind. Instead, they write, and
rewrite, and rewrite yet again, circling words or phrases they like. They string those circled
components together and nine times out of ten, they smile saying something along the lines of: “oh
my gosh, that sounds so much better.”
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J. Calabrese

Name/Class/Time: ___________________________

Original Thesis:
_____________________________________________________________________________________
_____________________________________________________________________________________
Re-written Version #1: ____________________________________________________________
______________________________________________________________________________
Re-written Version #2: ____________________________________________________________
______________________________________________________________________________
Re-written Version #3: ____________________________________________________________
______________________________________________________________________________
ALL-STAR THESIS: ___________________________________________________________
______________________________________________________________________________
Topic Sentence #1: ____________________________________________________________________
_____________________________________________________________________________________
Re-written Version #1: ____________________________________________________________
______________________________________________________________________________
All-Star T.S. : _________________________________________________________________
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______________________________________________________________________________
Topic Sentence #2: ____________________________________________________________________
_____________________________________________________________________________________
Re-written Version #1: ____________________________________________________________
______________________________________________________________________________
All-Star T.S. : _________________________________________________________________
______________________________________________________________________________
Topic Sentence #3: ____________________________________________________________________
_____________________________________________________________________________________
Re-written Version #1: ____________________________________________________________
______________________________________________________________________________
All-Star T.S. : _________________________________________________________________
______________________________________________________________________________
Topic Sentence #4: ____________________________________________________________________
_____________________________________________________________________________________
Re-written Version #1: ____________________________________________________________
______________________________________________________________________________
All-Star T.S. : _________________________________________________________________
______________________________________________________________________________
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Getting Started:

Thesis Construction
Emily King
Sometimes, finding an interesting topic is the easy part. When it’s time to create a working thesis we
often wonder what it is we really want to say about the topic. Perhaps we struggle because we have
yet to learn very much about the topic. To generate a working thesis for an essay that requires
research consider this approach. It works especially well for essays shaped by an argument.
After you’ve done some basic research on the topic, freewrite for 10 minutes answering these
questions:
1. What did I think about this topic before I did any research?
2. What did I discover?
3. What do I think now?
Write quickly and lower your standards!
Then, answer these questions to form a working thesis:
1. What do I want others to know or do? (Claim)
2. Why should they do it? (Reasons)
3. How do I know that it’s the best option? (Evidence/Support)
Using your response, construct a working thesis that includes your claim and a summary of your
reasons for the claim.
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Topic Sentences
Amber Tavasolian
Pedagogical Explanation:
I created this handout to help students recognize topic sentences in assigned readings. The point is
to identify the rhetorical structure of a topic sentence so that when they write their own, they have
an example at hand for reference. This exercise doesn’t need to be assigned with any specific text,
but I recommend using it with a text where the topic sentences are not too abstract or indirect. I’ve
found the best examples are the most straightforward ones.
I begin the class discussion on most subjects by asking questions to ascertain how informed my
students are on the topic. Once I have an idea of how familiar or not the students are with the
subject, I conduct a lecture that either fills the gaps in their information or clarifies the knowledge
they have demonstrated. After a brief class discussion on the subject of topic sentences and
transitions, I hand out this worksheet as an in-class activity to assist students in the practice of
identifying these structures from the assigned reading. I found this assignment to be successful.
Students seemed responsive and were engaged with the activity. Assignments like these—ones that
require active participation, group collaboration, and examination of composition before practicing
composition—fit into my pedagogical approach of using the classroom as a space for students to
engage with both their peers and me in the composition process.
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Topic Sentences
What is a topic sentence and where is it located?
Topic sentences are statements that establish the focus of individual paragraphs. Generally, topic
sentences are located at the beginning of a paragraph.
In the reading, “Just Walk on By” identify two separate sentences that function to establish the
focus of each individual paragraph. Write them below:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
What features or aspects identify these sentences as the topic sentences? How do these sentences
clearly establish focus? Below try re-writing the sentences in your own words in a way that
maintains the focus of each topic sentence.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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Transitions
A transition is a sentence that connections one idea to the next and allows a writer to smoothly
move on to the next topic; transitions usually provide the setup for a topic sentence, which
ultimately allow the writer to demonstrate how and why the ideas being discussed are related.
Transitions can change form depending on the purpose of the writing as well as the target
audience. Sometimes transitions are full sentences, sometimes they are a quick phrase, and
sometimes a single word can signal a connection to readers. Ultimately, transitions make it easier
for a reader to follow along with and understand a writer’s ideas as well as how those ideas are
organized.
Using the reading, “Just Walk on By” identify two examples of transitions below.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
Select one of the transitions and, in your own words, re-write it while maintaining its purpose.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
Below are a few examples of transitional words and phrases.
Logical Relationship
Similarity
Exception/Contrast
Sequence/Order
Time
Example
Emphasis
Cause and Effect
Additional Support or Evidence
Conclusion/Summary
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Transitional Expression
also; in the same way that…; just as…so too, likewise;
similarly; as well as
but; however; in spite of; nevertheless; yet; still; on the
contrary; regardless; despite
first; second; third; next; then; finally; subsequently
after; afterward; at last; before; currently; during; recently;
simultaneously
for example; for instance; namely; specifically; to illustrate
even; indeed; in fact; of course; truly; as made clear by…
accordingly; consequently; hence; so; therefore; thus; as a
result
additionally; in addition to…; again; also; and; as well;
besides; equally important is…; moreover; furthermore
finally; in a word; in summation; in the end; on the whole;
ultimately

Introduction to Workshop
TJ Reynolds
The concept of workshopping was inspired by a surprising lack of self-esteem and a perceived ability
in students who engage in writing creatively. Incoming freshmen are loaded down with six or more
years of remembered English lessons. Often, the result is a frozen author: a writer who thinks and
feels but no longer trusts either the impulse of what to write, and also how. I believe by engaging in
writing creatively, a student could regain the creative joy of writing. Also, by pushing and pulling at
the English language, I think that students might see improvements in reading and writing of all
types; this, of course, includes the academic/argumentative essay that so culminates the
undergraduate experience. Finally, by approaching language from a more personal and emotional
standpoint, I hope to find that students – some at least – might find the flame of purpose in the act
of writing and the wheels of passion that find and create change.
This workshop idea presented here should be given in segments that move from learning the
concepts – using them in practice and then thinking of hey these techniques apply to argumentative
essays. Discussion should be encouraged throughout, but should allow for at least two or three
periods of writing lasting at least ten minutes.
Creative Approaches to Essay Writing
Talking Senses
When writing descriptively, a good author attempts to allow their reader to literally “feel” and
“experience” what is going on in the story. Using the five senses is one effective way to do this. By
showing a reader how something looks, smells, tastes, sounds, or feels, a world of meaning can be
constructed. If you want your audience to understand you, put them in your shoes.
Writing (E)nertia
Absolutely, significant experience in the human spectrum is experienced emotionally. This extends
to important debate topics, politics, Facebook’s lack of diverse gender options, or the price of a
Starbucks Café Espresso Frapaccino. Anything you write should be significant; therefore, it should
be imbued with emotion, even if this is just the force and precision in which an argument is
constructed.
A Metaphor is; a Simile is like
A Metaphor is a word or phrase that is used to refer to something else by some shared attribute or
quality. But… so is a simile. A simile is a type of metaphor, and there is a distinction. A Metaphor
calls the cat “a cow” to show that it is overweight. A simile says, “the cat is like a hippo; the cat is as
big as a barn.”
In short, one might say that the metaphor makes a slightly stronger assertion, because it is saying
that something literally “is” something else. I think it largely comes down to style, though. Make
comparisons between objects and discover the new information that can be obtained. Some might
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call metaphors “artful exaggerations,” but they can also be seen as a way of helping a reader
understand what you are trying to say.
So What Does Creative Writing Look Like?
Okay Example – I saw the dog. It was big and scared me. As I turned to run, I knew it was after me
cause I heard its hot, stinky breath.
Better Example – I saw the dog. It hunched under an off-white cargo van just twenty feet away. Its
hair stood up in tufts, like an electrically charged throw-rug. The beast’s teeth hung crooked and
yellow from its bear-trap jaws. Ribbons of steam came off its back into the frigid morning air. I felt
panic race through my limbs, hot and fiery blood. As I turned to run I heard the dog’s chain rattling
as it bounded after me. Metallic fear was on my tongue as I fled.
Now You Try…
1. Pick three or four objects, situations, or moments worth writing about. Maybe something you saw
on your ride to school today or an image, object, or moment of significance.
______________________________________________________________________________
______________________________________________________________________________
2. Write one to three sense/emotion driven lines of prose that describe one of your subjects. Let the
reader “feel” what you felt.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
3. Write two metaphors related to one of your topics. Be creative or strange if you’d like.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
4. Continue to “Narrate” your idea/story. Don’t summarize. Expand, explain and explore the issue
in depth so the reader learns more. Try to write one or two paragraphs on the topic that most
excites your so far.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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How Does This Relate to Academic Writing?
A. Using sense and emotionally driven content works in academic writing too. Pathos goes way
back. Using “sensational” writing can help to win over a resistant reader.
Example: It seems that the supporters of capital punishment have chosen not to think of the issue
from the prisoner’s perspective. They choose not to image the icy prick of the needle or the rag-doll
seizures and swollen faces of those put to death by electrocution.
Note: This passage is disturbing to read, but just so. If my argumentative position concerns an idea
or topic that I am passionate about, then I will want to evoke passion.
B. By admitting emotional reactions in an argument, an author might elicit that same emotion in a
reader. It is appropriate to show emotion for some serious topics like genocide, rape or global
starvation.
Example: The relentless and perverse slaughters of the Sudanese people are a prime example of a
global conflict that might have actually been worth intercepting. If my President tells me that we are
going to fight a war for humanitarian reasons, I say let’s go to Africa first!
Note: Emotions can be conveyed in the type of words you use and the intensity of the argument,
itself. Using phrases like, “This makes me sad” is less effective that showing sadness through your
tone and word choice.
C. Metaphors, or “symbols” used to describe something, can greatly enhance a readers
understanding of your point in an argument.
Example: Politicians seem to have all but vanished, rats in a box factory, ever since “waterboarding” became a topic for discussion on this year’s debate.
Note: This can be fun. I literally just got away with comparing politicians “rats” but did so without
losing my academic tone.
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State, Support, Explain:

A Quick Way to Develop a Paragraph
Beth Walker
Though I am a stickler for citing sources, I cannot remember where I first heard the phrase, “State,
Support, Explain.” Nevertheless, it has been one of my mantras throughout my twenty-year teaching
career. Every day in the writing center, I get the privilege of saying it to students who struggle with
developing paragraphs, especially in papers requiring sourced material.
To develop a paragraph, structure it in three parts. First, state your point in a sentence (or two).
That point can be the topic sentence for the entire paragraph, or it simply can be any sentence that
contains an idea. Next, support the point you just made. One or more sentences may be necessary
to build this support, including specific details, evidence, facts and statistics, quotes, or other
researched material. Essentially, this part answers the question: “How do you know what you have
just said (in your stating sentence) to be true?” Third, explain or comment on your supporting
material. Again, this part may require more than one sentence. After explaining, you may introduce
another piece of support, or you may move on to the essay’s next major point in the next paragraph.
Use transition words or phrases to signal the change from one part to the next as well as to signal
the relationship of that part to the whole. In this manner, the top and bottom of each paragraph
contains the student’s original thinking.
Perhaps more importantly, “State, Support, Explain” helps students to organize paragraphs within
the entire essay and to support the thesis. In fact, when students ask me whether their essays “flow,”
what they really are asking about is whether they have stated their point clearly, supported with
enough detail, and explained their rationale. I show students how to quickly assess the focus and
flow of their essays by reading only the first and last sentence of each paragraph. With the “State,
Support, Explain” method, those first and last sentences actually become the essay in miniature. Do
those sentences reflect the thesis in some logical and orderly way? Do they drive the point home?
Indeed, I have never seen “State, Support, Explain” fail. It may be formula, yet its very simplicity
accounts for its flexibility and usefulness.
To illustrate this method, the following sample paragraph is about my favorite writing text, Writing
Down the Bones, by Natalie Goldberg. I have color-coded the “State” part in orange, the “Support” in
blue, the “Explain” part in green, and the transitions in purple. Although I have formatted this
paragraph to project nicely on a white screen, it also works well viewed on the student’s computer
screen. By following the color-coding, students visually can grasp the function of each sentence in
the paragraph and better appreciate focus and flow.
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State, Support, Explain
Model for Developing a Paragraph Using Sourced Material and Transitions
In her classic book on the freewriting process, Writing Down the Bones, Natalie Goldberg
practices what she preaches. Using a simple writing style and short chapters, Goldberg discusses the
“bones” or the basics of learning to write quickly and without dread. In fact, her chapter called

“First Thoughts” briefly states the only rules a beginning writer needs to know.
First, Goldberg says, “Keep your hand moving” (15), for that is the only way reluctant writers will get
anything down on paper. Furthermore, as beginners are writing, they should resist the
urge to make changes. “Don’t cross out,” she says (15). Otherwise, beginners might never
complete a draft. Besides, you can always change things later in the editing stage. But for right
now, it is best if beginners “lose control” (16) by going wherever their creative minds
take them. Following Goldberg’s three simple rules will truly free the writer within.

x
x
x
x
x
x
x
x

Comments
The paragraph is of average length, ten sentences.
It opens with a topic sentence that identifies the source.
The second sentence further develops and supports the topic.
The third sentence states the point (in BOLD) that will be supported by the quoted material.
The three quotes (in ITALICS) are evenly distributed throughout the second-half of the
paragraph.
Transitions (in SANS SERIF) show the logical relationship between the supporting points.
Sentences and/or clauses (UNDERLINED) explain or comment upon the quotes.
The paragraph closes with a final thought (in BOLD) that echoes the key words, “rules” and
“free.”

Editors’ Note: Beth Walker’s original assignment shows the bold face as orange type, the italic face
as blue, the underlined face as green, and san serif face as purple. Try using this exercise in color! It’s
quite eye-catching!
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Kimberly George

CRACKING THE CODE:

How to Unlock the Secrets of Your Assignments
Thereissomuchtothinkaboutwhenworkingonawritingassignmentorprojectforacollege
classthatmanystudentsoverlookavaluableresource—theassignmentsheethandedoutby
theirprofessor.Intheseassignmentsheets,instructorsincludeimportanttipsonhowtodothe
assignmentandwhattheyarelookingfor.Butsometimesthelanguageandorganizationofthe
assignmentsheetscanbedifficulttofollow.Completingthe5simplestepsonthishandoutwill
helpyouunlockallthesecretsyourassignmentsheetshold.



Step 1: Read It.

































Thoughsomeassignmentsheetsmaybelong,it’s
importanttobeawareoftheguidelinesandwherethey
arelocatedsoyoucandoublecheckthemasyouwork.

Step2:IdentifytheParts.
Usuallyaninstructorwillincludeany(orall)ofthefollowingsections
inanassignmentsheet.Locatingthesepartscanhelpyoufigure
outwhatsectionstofocusonateachstageofyourassignment.
x

Anoverviewofsomekind
Thiscouldbebackgroundonthetopic,orremindersdiscussions/
issuesfromclass.

x

Thetaskoftheassignment
Thisparttellsyouwhatyouneedtodowhenyouwritethepaper.
Paycloseattentiontotheverbs.

x

Additionalmaterialtothinkabout.
Hereyoumightfindsomequestionsorideasyoucoulduseasa
startingpointasyoubeginthinkingabouttheassignment.

x

Styletips.
Thisiswhereyourinstructormightcommentonhisorher
expectationsforyouwritingorpresentation.

x

Technicaldetails.
Theseinstructionsusuallyexplainformatrulesandguidelines.



**adaptedfrom:“ReadingAssignments”bytheUniversityofNorthCarolinaatChapelHillWritingCenterhttp://www.unc.edu/depts/wcweb
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Step3:VerbsasClues



(Especiallyinthe“task”section.)
Thesewordstellyouwhatyouneedtodoasyoucompleteyourassignment.
Oftenverbscanhelpguideyou’rethinkingaboutthetopicandtheformats.
Belowaresomecommonverbstowatchoutfor.
x
x
x





InformationVerbsaskyoutoshowwhatyouknowaboutthesubject.
Somecommoninformationverbsinclude:
define,explain,summarize,research,andillustrate.
RelationVerbsaskyoutoexplainhowthingsareconnected.
Somecommonrelationverbsinclude:
compare,contrast,apply,relate.
InterpretationVerbsaskyoutodefendyourownideasaboutthesubject.
Thisisnotjustyouropinion,butyouropinionsupportedbyconcrete
evidencesuchasspecificexamples,personalexperiences,andoutside
research.Somecommoninterpretationverbsinclude:
assess,prove,justify,evaluate,support,analyze,argue.
**Ifyoucomeacrossunfamiliarwords,alwayslookthemup.Oneword
mightrevealalotaboutwhatyouhavetodoinyourassignment.

Step4:AskQuestions!
That’swhatyourprofessorsandclassmatesaretherefor!
Andifyouhaveaquestion,someoneelseprobablydoes
too.Neverhesitatetogetmoreclarification!

Step5: ExplainIt.
Youcanexplainittoyourselfoutloudorinwriting.
Youcanexplainittoaclassmate,friend,family
member,tutor,orevenyourprofessor.Whateveryou
choose,explainingyourassignmentwillallowyouto
makesureyouunderstandit.Ifyouhavetrouble
explainingyourtask,youmayhaveafewmore
questions toaskclassmatesoryourprofessor.

**adaptedfrom:“ReadingAssignments”bytheUniversityofNorthCarolinaatChapelHillWritingCenterhttp://www.unc.edu/depts/wcweb
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Revision Workshop
E. Elle Mooney
Inquiry Essay: Remember a revision asks that you consider your paper in a fresh new light.
1. Read through my comments and feedback. Ask questions if remarks are unclear. Look at what is
working in your paper. Make a note of it:

2. Next, look at where the paper has issues.
Using the rubric, decide if the issues are HOCs or LOCs.
Choose two strategies that will benefit your problem areas to work on in class. (Do not choose two
LOCs):

HOCs
Thought and Development: Reread the prompt. Did you address our class’s definition of
sustainability in an engaged way? (Recall: We have examined present day, current practices to
question and investigate their impact on a future outcome.) If not, find those connections now.
Write a paragraph explaining how your topic speaks specifically to the issue of sustainability.
Look through your topic and examples. Are you fully and deeply analyzing the data you are
presenting? Are you moving beyond the obvious? Take one idea or support point that is
underdeveloped. Ask WWWWH questions of the point. Write a paragraph in response to these
questions.
Now that you’ve had time away from the paper, what are some new thoughts and insights you have
on your topic? Free write these ideas. How might these ideas enhance your current paper? Write a
paragraph or a new outline showing how you might integrate these new ideas into your thinking.

Focus and Clarity: Thesis issues? Recall that this essay required an explicit thesis. Rewrite your
thesis to be succinct and explicit. Examine, rewrite each topic sentence to reflect your changes to the
thesis. Reread your discussion points. Do you bring your ideas back to the thesis? What do you need
to add? Make a list.
Unclear and rambling? More information needed? Unsure of what you’re talking about? Outline the
moves you need to make to bring the idea in focus. Rewrite a problem area with explicit language
and transitions. Go over the top. You can reel it back in once you’ve made your point.
Off topic? Locate where and determine why. Is it tangential information, or does it relate to the
thesis and is just missing the analysis and explicit connections? Write a paragraph diagnosing the
focus issues and explain two ways of correcting these issues.
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Organization:
Over-all organization issues? Construct a reverse outline. Each paragraph needs to contain one idea
that relates back to the topic sentence. Draw up a map showing your new organization. Make notes
to show where transitions will need to be reworked and where topic sentences will need to be
reworked or added.
Interior paragraph organization? Rewrite the paragraph to improve order of ideas and thoughts, add
necessary transitions and details.
Introduction issue? Ineffective or confusing hook? Topic not introduced effectively? Rewrite
introduction to clarify your paper’s purpose. Perhaps your conclusion does a better job of
introducing the topic? If so, flip it and rework it so that it is your introduction. Add thesis with
appropriate transitions.
Conclusion problems? Just restating your thesis? Did your paper taper off? Think of the so-what of
your paper, its purpose. Rewrite the conclusion so that it moves your paper into a larger
conversation. Did you lose your conclusion to your introduction? Write a new conclusion now.

For LOCs:
Diction: Are sentences varied to keep reader interest? Are slang phrases and words a problem? Is
second-person voice being used? If first -person voice is being used, is it essential to the paper?
Might third person voice work better? If contractions are present, consider expanding them. Are
verb active and compelling? Rewrite a problematic paragraph and make changes according to these
standards. Eliminate vague words and “to be” verbs.
Grammar: Read paper backwards. Consider each sentence separately. Look for fragments and runons, sentence clarity, word choice and typos, verb tense, incorrect modifiers. Using the Writing and
Revising handbook and your grammar notes, make corrections for at least two problematic
paragraphs.
MLA: Using the Writing and Revising handbook, correct your formatting and citation issues. Write
corrections on a separate piece of paper neatly.

3. Write a reflection on this revision process. What worked? What didn’t work? Note, if you are
going to revise this essay for a new grade, it is due May 16th before 5pm (same time as your final
essay.)
The revision must include the original graded paper, rubric, this workshop, and your reflection!
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Revision Assignments
Stephanie Flint
Below are two revision assignments that I give my students. The first—Essay 1.5: Revision
Assignment—I assign right after I return Essay 1 at conferences. The students must revise their
essay based on my comments and what we discussed at our individual meeting while utilizing at least
one revision technique of their choice.
The second—Midterm Essay Revision Assignment—I assign the same day they turn in Essay 2.
This requires that they revise their own essay based on the higher order concerns that they think
would best improve their essay. This requires a reflection that explains why they made the changes
they did.
These assignments first show the students how to revise with a teacher’s help, and then they must
use effective revising on their own. The goal is for the students to realize that they do have the tools
to effectively revise their essays, so they will hopefully put these practices to use before turning in a
final draft.
Essay 1.5: Revision Assignment
English 101 Instructor Stephanie Flint
As we have discussed in class, the most important part of writing is re-writing. For this assignment, I
want you to put this concept into practice as you re-write and revise your narrative essay.
In addition to this revision, you must provide a sample of your revision process based on
revision practices discussed in class or the reading, plus a reflective paragraph on your experience
with this revision practice. Choose from one of the below options. If you have another revision
practice in mind that is not listed below, you must have it approved by me before it can be counted
for credit.
Possible revision processes:
• Printing out and cutting up your essay, then re-arranging the pieces
• Storyboarding
• Reverse outlining
• Keeping only one paragraph, then re-crafting the essay around this left over paragraph
This revision will directly affect your grade on this specific essay. The more focused revision you do
on this assignment, the better grade you will receive. The grade on this revision assignment will
average out with your previous grade. For example, if you got a 73% on your narrative but a 90% on
your revision, your final grade for the paper will be 81.5%. Make sure to focus on larger concerns,
such as thesis and organization, before you revise smaller concerns such as grammar (unless I have
addressed a large recurring sentence-level issue).
I highly encourage you to visit the Writing Center or see me in office hours for further assistance.
Although it is not required, I cannot stress enough that outside help is the most effective way to
approach revision.
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It is also very important that you review the prompt for the original essay, while keeping my
comments on your draft in mind. Let me know if you need another copy of the prompt. This will
help you focus on the higher issue concerns while not veering off in the wrong direction.
What is required for this assignment:
A. Submit a new copy of your essay
B. A copy of your original draft that was turned in for a grade (with my comments)
C. A copy of your revision process (options listed above)
D. A minimum 1-paragraph reflection on the revision process that you chose
E. A cover letter (written in class)
Midterm Essay Revision Assignment
English 101 Instructor Stephanie Flint
“I have rewritten–often several times–every word I have ever written. My pencils outlast their erasers.”
- Vladimir Nabokov
“We are all apprentices in a craft where no one ever becomes a master.”

- Ernest Hemingway

As we have discussed in class, and as has been mentioned by great writers before us,
revision is one of the most important elements of writing. Because we do not always have
the benefit of having a guardian angel editor on our shoulder, we must learn to become our
own editor throughout the writing process. This is never an easy task, but knowledge of the
most important elements to revise first is a helpful step toward successful revision.
For this midterm assignment, I will give you back your final draft of Essay 2 for revision. In
order to successfully complete this assignment, you will need to revise at least 3 elements of
your essay, and explain the reasoning behind these revisions in a 1-page, typed, double
spaced (minimum) reflection.
I encourage you to reflect on the higher order concerns that we have been discussing in
class, and to name these specific elements in the explanation of your revision. This is an
open book and open note assignment, so you may use any resources from this class that you
feel will be helpful.
Some questions to keep in mind when writing your reflection:
F. What changes did you make?
G. Why did you make the changes you did?
H. What makes these changes the most important for the improvement of your essay?
I. What specific higher order concerns are you addressing with these revisions?
How did these changes improve your essay as a whole?
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Philosophies and Journals:

Reflections on
Teaching

SIX

Teaching Philosophy
Denise Schumaker
The teaching of writing, perhaps unlike the teaching of math or technology, is at its core the
teaching of a conversation. This is how I approach my classroom and all of my interactions with
students. As a first-year composition instructor, I believe that I am there in part to help initiate
students into the world of academia, to set the expectations, and to spark an intellectual curiosity
that will drive their academic pursuits in whatever their chosen fields might be. I strive to get my
students to ask questions: about the world around them, about their writing, about the very thoughts
that fuel their writing, and to be prepared to answer when others ask them questions. I tell them that
the academic world is a conversation amongst critical thinkers, a conversation that they are just
beginning to enter. It is my goal to encourage my students to see writing as an opportunity for
communication and self-expression, not as a threat or a source of anxiety.
I have structured my assignments in such a way as to encourage my students to see the acts of
writing and responding to writing academic conversations. The three out-of-class essays, based on
assignments from Fontaine and Smith’s Writing Your Way Through College, are designed as a series of
interactions. The first assignment asks students to have a critical conversation with themselves by
examining their own memories to discover something about language or writing. The second
assignment asks them to look to others, to take real-world conversations and observations and
critically analyze them in order to make sense of something about the world that they live in. As we
move into the third assignment, which asks them to use scholarly journal articles to inform their
thinking and support their ideas, I begin to heavily emphasize the idea that all scholarly writing, no
matter the discipline, is an academic conversation, and that for this assignment, they will be entering
that conversation. Also at this point I explain the responsibility that comes with entering the
conversation—that they are making a commitment to academic integrity as they draw from and
respond to others’ writing.
If writing itself is the first subject of the conversation, then revision is the next logical topic. My
classroom is process oriented and revision based; for this reason my written comments on student
writing are conversational and ask questions that expect responses. Every essay that students turn in
to me, from the very first diagnostic in-class essay, is treated to a greater or lesser extent as a draft
that can always be improved upon, and mandatory revision continues up until the very last day of
class when the Final Revision Project is due. Even when my students earn a near-perfect score on a
graded draft, I make sure to provide suggestions and opportunities for revision, and emphasize that
all writing can always be improved.
This semester, I have added the text Understanding Rhetoric to my English 101 curriculum. This text
teaches the elements of academic discourse through the format of a graphic novel. Student
responses have been mixed but most students are enjoying the book. In fact, Writing Your Way
Through College and Understanding Rhetoric have worked well to complement each other, with the
former being a practical, straightforward explanation and the latter providing a visual representation
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of difficult concepts. This has reached out to the more artistic and visually oriented learners, and
even dissenting students have expressed that they can see the value in using both texts.
Just as I encourage my students to be constantly continuing the conversation and always improving
upon and revising their work, I know that my teaching philosophy is never finished. In particular, I
would like to continue to incorporate more technology into my classroom, and perhaps work
towards a computer-based course at some point in the future. I continue to look critically at the
decisions I make as an educator, and at the responses my students have to those decisions to
determine whether I need to make adjustments. I know that I will continue to grow and develop, to
change my mind and my practice as I get to know more students and gain more experience. In the
meantime, I will strive for what Glenn and Goldthwaite deem “the two most important traits of a
good teacher: humanity and competence” (46). If my students believe that I want to help them, and
that I am capable of helping them, I believe that they will trust me and that I will help them—to give
them a voice and to show them that their voice is valuable, to prepare them for the infinitely
rewarding academic journey that lies ahead.

Teaching Philosophy
Kimberly George
In the four years I worked as a “near peer” tutor in writing centers, many students shared with me
their writing anxiety and doubts about their academic abilities. Sometimes I was best able to help
these students by showing them new methods and resources. Sometimes they benefited most from a
friendly face offering some encouragement. It didn’t occur to me that this dynamic would change
when I was a teacher instead of tutor. However, during my first semester as a TA, the differences
became clear as students with trembling hands and voices filed in and out of my office during a
round of conferences. I still felt like the same supportive tutor, but interactions with my students
made me conscious of my new position of authority. It became my goal to get some of that
authority back in my students’ hands, so they could develop confidence in their ability to tackle
complex writing tasks.
In my classroom, I strive to increase students’ collective and individual knowledge through the
frequent use of peer activities and workshops. Although during the first peer review many students
“didn’t see the point,” some later wrote in reflections that “peer reviews help a lot.” I use guided
handouts and self-evaluation questions included on the writing prompt to provide support for the
peer review process. However, in the final revision assignment of the semester, my students
synthesized and applied their knowledge of academic essays by developing these evaluation
questions in groups and filling in the blanks on the assignment sheet. Through such activities, I hope
students will begin to see their peers as valuable resources and trust their own rhetorical choices.
I also believe communication with instructors is important for a student’s active participation in the
learning process. I encourage my students to email me, which they do frequently, and I have been
told my feedback is “easy to understand.” I’ve made it a habit to “check in” with students who miss
PHILOSOPHIES AND REFLECTIONS
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major assignments or in-class activities, and I am willing to provide additional support when it is
useful for the student. For example, after approaching one student about her many missing
assignments, we worked out “sub-deadlines” to help her complete the next paper. In class, I often
conduct activities that give students opportunities to provide me with feedback, such as writing
responses to my comments on their graded essays. Through such measures, my goal is to help
students to feel comfortable, rather than intimidated, when communicating with their instructors.
My writing assignments were designed to encourage engagement by allowing students to choose
topics reflecting their diverse backgrounds and interests. I believe this enables students to be
invested in their writing. Initially, students found broad topics challenging, but they soon started to
see their personal experiences and insights were effectively engaging their readers. In a final
reflection activity, one student said she felt more like herself when writing about topics that she
chose. Overwhelmingly, students also reported they chose to revise essays that were “interesting” on
topics they “still liked,” rather than focusing on the ease of revision. It is my hope that with personal
investment in their topics, my students will take more ownership over their writing by making
choices and voicing their unique perspectives.
In Seeing Yourself as Teacher, Elizabeth Rankin advises new teachers to “sit back and listen.” Listening
to students in the writing center, I was able to get to know them and provide more nuanced
assistance. In the classroom, I’ve found listening to my students and encouraging them to listen to
each other has helped develop a supportive writing community and allowed me to discover the
personalities of each individual. Listening to my mentors and colleagues has also been critical to my
development this semester as their advice has helped me adjust to the unexpected challenges of
teaching; I look forward to future opportunities to revise my teaching methods and continue
growing as an educator.

Teaching Philosophy
Emily King
Because I believe that writing is a teachable skill and one that is crucial to learning in any context, I
teach with an awareness of the personal and social value of literacy. My pedagogical approach relies
heavily on eliciting the power of inquiry. When students learn to question themselves and their
environment they foster a desire to think critically and creatively. But I know that rhetorical skills
take time to develop, so I focus my curriculum on important foundational concepts, like effective
argumentation, strategies for analysis, and awareness of audience and rhetorical contexts. I also
encourage students to accept that writing is a process and that it can be used to locate ideas and find
meaning through self-reflection and multi-perspectival thinking. Ultimately, my goal is to help
students learn how to take charge of their own learning.
Over the course of the semester, I work to expand student awareness of individual writing
processes. Through reflective writing activities, I encourage students to develop a sense of
ownership over their work and to make connections between process and product. To emphasize
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the natural ongoing process of writing, I incorporate revision exercises into class activities, and I
require that students write a revision plan for each major essay as well as a periodic reflection on the
development of their writing process. Rather than require students to revise one essay, which I have
done in the past, I now invite students to revise essays at any point during the semester for
additional credit. I find that this strategy allows for more genuine engagement in the revision
process, especially when it is supported by focused in-class activities.
I have learned that adaptability is crucial to effective teaching. Since each writing class has its own
dynamic, I try to be flexible and responsive to the needs of my students. Because I believe in
collaborative learning as the best model for education and for productive citizenship, I take a
community learning approach in the classroom asking that students engage with their classmates
through regular discussion and peer-response activities. Most days begin with some type of
freewriting or brainstorming which often provides the basis for class discussion. By presenting
strategies for organization, analysis, and critique, I help students make connections between abstract
ideas and concrete writing skills. Much of our in-class essay preparation involves generative work
and the rigorous development of ideas. I use extensive heuristic tools (charts, maps, lists, etc.) to
help students create writing material that is individual and meaningful. These activities allow
students to reflect before they are asked to share ideas. Still, there are days when students present
writing challenges that need more immediate attention than the material planned. Those days can be
highly productive, especially when students engage with one another. I often use student feedback to
create writing exercises and essay prompts. I also give occasional polls or ask students for verbal
feedback on lessons or activities, and I incorporate that feedback into future classes. In this way, the
class is shaped by the needs and interests of those present.
I believe that mutual respect and open communication are necessary for a positive and productive
learning experience. I have high expectations for my students, and I make those expectations explicit
in writing and in the classroom. However, I also know that most first-year writing students are new
to college, and that sometimes they need additional support. Because of that, I make myself available
in multiple ways (by phone, email, and extended office hours). I also encourage students to use
campus resources to help their transition into higher education. My hope is that my students will
gain a firm appreciation of the role of language in everyday life and that they will feel empowered as
writers in and out of college.
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Teaching Journal
Teaching Journal 10/14/2013: “Finding the beat”
Bob Neis
After nearly two months of goofing up roll call and feeling sort of oblivious, I finally have a sense of
knowing my class--I can’t help feeling like a phony asking so much of a student and not even being
able to match a face with a name. Forming this very basic connection of course builds trust with the
student, makes interactions friendlier, but I’m finding it also enables me to better adjust my teaching
style. I am noticing patterns in behavior during class discussion and group work; I see the students
who feel confident and tend to lead, and I also am more aware of my more insular students who
may need more one on one time. I really enjoy seeing the students become more comfortable in
class, both with me and each other. I catch myself interacting more regularly with certain students,
and depend on them to speak up; this is scary because I don’t want to play favorites, but there are
absolutely people who put out more generative energy into the room, and may inspire others to
chime in. I want a comfortable but engaged energy in the class; I want to alleviate the anxiety
commonly associated with ENG courses and writing in general, and I feel as though I am slowly
getting there. Rather than an awkward silence, I walk into a lively commotion when I open the door
in the morning. There is more laughter in group work. One might worry about off topic discussion,
but this is good too--I want them to feel relaxed enough to goof off in class, so long as they can
contribute. Oddly enough, the louder I let them get, the more invested they seem overall. At times
channeling that chaos into something productive proves challenging, but this part of my growth
process inspires me to improve. In general, I feel less weird addressing the class now as the authority
figure; I also have a better sense of when an activity hits or misses. In addition to my knowing them
better, the class seems to be learning more about me as well--what I am looking for when I ask a
question, or when I am just telling a joke.
Most interesting to me is getting to know the students through their writing. I have been
consistently impressed with how open my students are, with what they are willing to share in their
papers without me even asking them. I’m happy with the level of sincerity I see; rather than students
writing their construction of what they think an academic paper might look like, they seem
comfortable responding in an authentic way. Reading their writing showed me more about who
they are as people in ways that talking rarely does in this setting. I don’t know if this is due to time
restraint, setting, or just the instructor/student dynamic. After reading their work I feel more
connected to the class. I particularly enjoy comparing the student in class to the student on paper-sometimes I am astonished how just how closely even the quietest students are paying attention to
the readings in the book or the class discussions.
Teaching Journal
Captain’s Log: Dissension Among the Ranks Turned into Teacher-ly Pranks
Amber Tavasolian
That feeling of sheer panic that I felt taking on the role of teacher seems to gradually diminish with
each subsequent class, possibly because I no longer feel like I have no idea what to expect; a routine
has been established: I pass back papers or they hand papers in; I lecture; we have class discussion
and then some sort of activity ensues. However, one cannot always rely on a routine to follow the
routine.
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During one particular activity a group of boys that sits in the back of the room decided not to
participate in the activity (practicing pre-writing techniques on a specified topic in a group of three)
and instead engaged in what I can only assume was a hilarious conversation by the amount of
giggling and smiling that occurred. At first, I began to panic—they were already dissenting.
I knew that I could not ignore their disregard for the activity otherwise their behavior would more
than likely recur. I decided to subtly call them out on their disobedience by informing the entire class
that I would select three random groups to showcase their practice prewriting techniques on the
board. Immediately, the aforementioned group of boys began to panic. They seemed to be
calculating the odds of whether or not they would be chosen; when I called their names they
collectively panicked. I’m not going to lie that panic made me smile, just a little bit.
This anecdote may seem a little sadistic, but I found this experience rewarding. Not only did I take a
situation that could have led to me being undermined in my own classroom and turn it into an
empowering experience instead, it also taught me the importance of being flexible to making
changes and adapting to the situation you have before you rather than mourning the situation you
hoped for. The whole experience also reiterated the importance of being aware of the group as a
whole but also the tenuous role that each individual student plays in contributing to the dynamic of
the classroom.
As satisfying as it was to watch those boys scramble to cover their own asses, it was infinitely more
satisfying to see the diligent effort that the other groups that were called on had put into the activity.
Group-work, though discouraging at times, shouldn’t be avoided due to fear of the uncontrollable.
Professorial Personality
When I first started teaching, my biggest concern was that my students would assume that my
friendly and mellow demeanor meant that they would not have to take the subject of the class, or
me, seriously. However, the exact opposite seems to have happened. My approach has made many
of the students more comfortable with a subject they had found daunting in the past (English) and
its even more daunting tasks— reading and writing. However, I have had to assert my authority at
times, particularly during class discussion. Usually, this means speaking more firmly and louder than
to which they are accustomed. I recommend never to underestimate the power of a stern voice
reserved for only the most necessary occasions. Still, don’t try to force a persona that doesn’t feel
right.
Tackling Prewriting
The prewriting lesson is meant to demonstrate the various methods they can apply to their own
writing process, to aid the students in developing a better appreciation for the fruitfulness of
prewriting, to convince the students to engage in prewriting of their own accord, and to demonstrate
how prewriting eliminates some of the mystery and anxiety involved in the production of writing.
I started the lesson off with a mini-lecture about what prewriting is, what its function is in the
writing process, as well as some of the basic techniques of prewriting. I introduced them to the
prewriting techniques of free writing, clustering, probative questioning, and outlining. I defined each
of these terms for them as well as explained how they functioned as a form of prewriting.
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For each technique I picked a topic that would lend to an example of prewriting on the board; I
recommend choosing topics that you are comfortable with—heavy if you’re up for the challenge1
and light if you’re not. As a class we executed each technique and discussed which ones they felt
were most successful and why.
After discussing and practicing the techniques as a class, I instructed the students to form groups of
three in order to practice each prewriting technique further. I felt that the repetition of practicing
each technique in smaller groups would encourage those students who had refrained from
participating with a larger group to interact since they were now in a more intimate and a less public
setting. I also wanted the students to rely on their own instincts regarding a fresh topic.
I had three groups share their prewriting work on the board. In order to maximize group
participation I had one person write the technique on the board and then had another group
member explain the reasoning for executing the technique the way they did. Next time I have to
figure out how to incorporate all members of the group. Not only does this technique hold students
accountable to the activity, but it also allows me to field any potential misinformation that may have
occurred during the lecture portion. I was able to clarify to the group that demonstrated the
clustering technique the importance of grouping similar aspects together in order to prevent
repetition as well as to prevent forcing connections where there are none.
Teaching, Teaching, and More Teaching
My first semester in the TA program has been overwhelmingly positive. I enjoy teaching more than
I thought I ever would. That being said, I am so sick of being a teacher! Let me explain. I miss being
just a “student.” The title of “instructor” is beginning to weigh heavy on me. There is so much
responsibility in teaching, so much work, and so little time to breath. I just miss the caprice of being
a student. I miss the days of not worrying about the role the instructor plays in the learning process
(which I consider to be a great credit to my professors; they did their jobs so well that I paid little
attention to their role in fostering my understanding of their subject).
I find myself pining for the freedom of the student role. As a student, I do not have to worry about
others. Now, not only must I be on-time, but early to school so that I can have the option to prepare
my class discussions/print and make copies/set up any visual component for the day. I miss being
able to blow off the day, play hooky at the beach and know that I am the only one being hurt by my
decision. I think what I really miss is not necessarily being irresponsible, but leisure time. I’ve come
to realize that I need to figure out a way to schedule this increasingly elusive free-time into my daily
routine.
I can’t express enough how important it is to have your own time as an instructor. Understanding
that you will inevitably fall behind is part of academia. However, what they don’t tell you when you
begin teaching is that when you lose your free time, you lose quality from your teaching. You
become jaded, resentful, and rushed in your didactic endeavors. Don’t lose yourself in teaching.
Burn out is very difficult to come back from.

1

One small disclaimer for heavy topics, since you are teaching them the method of academic writing you have to
take that responsibility to heart when dealing with sensitive subjects. If you can’t remain unbiased and objective, or
if you’re not comfortable playing devil’s advocate, then it’s probably best to steer clear of these topics—at least at
first.
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